Sir Wilfrid Laurier School Board
Laurier Te a c h &mosa 0

School Level Special Needs Committee
2025 - 2026

T450-621-5600| 1 866-621-5600 F 450-621-7929
235, montée Lesage, Rosemére (Québec) J7A 4Y6
COMMISSION SCOLAIRE SIR-WILFRID-LAURIER

SIR WILFRID LAURIER SCHOOL BOARD swlauriersb.qc.ca O m

Supporting you, your colleagues and your students with special education needs.




TABLE OF CONTENTS

E Committees and Mandates
E Identification
(As defined by Appendix XXXI of the Collective Agreement)
E Process and Identification
E Support Services Offered to Students
E Annexes
E Annex 1 Notice of Meeting TEMPLATE
E Annex 2 Request for Student Identification / Servicing
E Annex 3 Teacher-Initiated Instruction Plan (TIIP)
E Annex 4 Parental Consent Forms (English & French)
(Guidance, Occupational Therapy, Psychology & Speech-Language Therapy)
E Annex 5 Consent for Information Forms (English & French)
E MEQ Resource Documents

AN ENGLISH EDUCATION, A BILINGUAL FUTURE

Page | 1

UNE EDUCATION EN ANGLAIS, UN AVENIR BILINGUE

———r_— v

swilauriersb.qc.ca



Committees and Mandates

Page | 2

AN ENGLISH EDUCATION, A BILINGUAL FUTURE W

UNE EDUCATION EN ANGLAIS, UN AVENIR BILINGUE swlauriersb.qc.ca




Members Sir Wilfrid Laurier
Board Level Parity Committee

SWLSB

President Assistant Director General
Director of Membership Welfare Director of Human Resources
Director of Pedagogical Affairs Director of Finance

General Chairperson Director of Pedagogical Services

Secretary Treasurer

Assistant Director of Pedagogical Services
Teacher Representative

Administration Representative (High School)

Page | 3

AN ENGLISH EDUCATION, A BILINGUAL FUTURE W/

UNE EDUCATION EN ANGLAIS, UN AVENIR BILINGUE swlauriersb.qc.ca




Board Parity Committee Mandate

a) Advise on special education policy

b) Make recommendations on services provided

c) Verify resources available

d) Establish the criteria for allocating resources
e) Analyze requests from schools
f) Make recommendations on:

x  Allocation of resources
x  Amount of resources to be set aside to pay compensation as a result of weighing certain students
x  Reserve to provide additional services for new cases

")) Receive and analyze SLSNC reports
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8-9.05/4.8.00
School Level Special Needs Committee (SLSNC)

Composition of SLSNC

Maximum 3 teachers and 1 administrator, all voting members;
decisional committee

Selection criteria determined prior to start of school year by
Teacher Council

« For schools with one thousand (1,000) students or more, the committee must be composed of a
maximum of five (5) teachers.

Recognized Presence for

Teachers Elected to the Committee

1 Time recognized within 5-hours of Personal Presence in the calculations
(8-6.06.4d):

o 60 minutes will be recognized in a 5-day cycle
o 72 minutes will be recognized in a 6-day cycle
o 108 minutes will be recognized in a 9-day cycle

1 For work on the School Level Special Needs Committee
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SLSNC Mandate

1  The SLSNC Mandate described here is provided as a guide and does not supersede what is prescribed in the
local (4-8.00) and provincial (8-9.05) collective agreements

i Elaborate a schedule of meetings (Annex 1) i recommendation of 7-10 meetings per year and as the requests
arise

Determine/review internal rules of order (length of meetings, time of day, location, secretary, quorum, tiebreaker etc.)
Chair calls meeting. Quorum ¥2 of total members + one.

Record the minutes of the meetings. Store minutes in an SLSNC binder (maybe digital, e.g., Microsoft Teams)

= == =4 =2

At the beginning of the year, ensure that teachers who have integrated identified students have received the information in
8-9.09 b.

9 Create a tracking system of requests for services*. A list should include s t u d enantes, MEQ difficulty codes, whether there
is an active IEP, what assessments were completed, services received etc.

9 Establish a system for teachers to assess the support services that have been selected by the committee, including and not
limited to support from remedial /supporting teachers (Annex 2).

9 Provide guidelines for the utilization of TIIPs that normally precede requests for support (Annex 3).

T Review schoolds previous yeards data with a view to ensueing t
services.

1 Review the files of these previously identified students and revise the services with the input of the teachers concerned i
team approach i include in-school professionals.

9 Determine the distribution ofthes c hool 6 s ¢ ur r eesotircea to serviceastudentwittospecial education needs.
(i.e. attendants, special education technicians, etc.).

9 Periodically review the effectiveness of the allocated services.

9 Present to teacher council for approval the general criteria that the committee will utilize in determining the priority to be given
to support requests.

9 Configure an accelerated path to allow the principal to provide immediate support when critical situations arise. Updates on
these cases must be discussed at a subsequent SLSNC meeting.

9 Once a year, the Parity committee requests the SLSNC to prepare and submit a report of the projected needs for the following
school year.
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9 During the year, if an insufficiency of available support is noted, the SLSNC requests additional assistance from the Parity
Committee.

1 In March, evaluate the effectiveness of the services that were provided and report these findings to the Parity Committee. A
summary report will need to be prepared.

*NOTE requests for Professional Services should take place at appropriate meetings e.g. IDT meetings, Ad Hoc, Case conferences with relevant professionals present.
These requests should not formally be made at SLNSC meetings.

Page | 7

AN ENGLISH EDUCATION, A BILINGUAL FUTURE w/

UNE EDUCATION EN ANGLAIS, UN AVENIR BILINGUE swlauriersb.qc.ca




CPNCA

a0 e

SCHOOL LEVEL SPECIAL NEEDS COMMITTEE
COLLECTIVE AGREEMENT ES - CLAUSE 8-9.05

Clause 8-9.05 of the Collective Agreement E5 QPAT-CPNCA requires the creation of a School Level Special Needs Committee in each school.
This committee includes teachers and the school principal. The mandate of this committee is described in the clause.

In order to promote the efficiency of this committee as well as the actualization of its mandate, this document is a reference tool available to all
schools. Use of this timeline is optional as it can be adapted to better respond to the needs and practices specific to each environment.

Furthermore, as a recommendation, the school level committee can develop its own set of internal rules such as:

Calendar of meetings

Agendas

Meeting checklist

Distribution of documents

Feedback on consultations

Iltems discussed

Invitation to support and professional employees
Etc.

Clause 8-9.05 Suggested Timeline

A committee composed of teachers and of the school administration shall be set up in

each school. This committee has the following mandate:

a) taking into account the criteria defined by the parity committee set up under | September: updates and revisions for the current school
clause 8-9.04, to identify the specialized and financial resources that it deems | year.
necessary for the following school year intended for students with special needs | February and March: for the following school year
and as support for teachers;

b) for the following school year, to inform the parity committee, no later than April 1 | At the latest April 1st (or another date determined by the
or at another date that the board determines, of the resources prescribed in the | school board)
preceding subclause;

c) todistribute the resources allocated to the school under clause 8-9.04 as well as | May-June
the additional services to be determined during the year and to define the | September (updates and revisions)
conditions of access to services including, where applicable, the possibility of | If needed at any other pertinent times during the school
setting up provisional support services before a decision is made under|year
subclause a) of clause 8-9.07;

d) to periodically assess the effectiveness of the conditions facilitating access to the | November-March
services in place;

e) toreport to the parity committee on the allocation of resources agreed to under the | In relation with deadlines established within the school
preceding subclause c). board practices
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AD HOC Mandate

The Ad Hoc committee is prescribed in the teachers' collective agreement (8-9.08) and consists of school administration,
the teacher(s) concerned, and in-school professional(s) concerned. Parents are invited to attend. Meetings can be held
without the parents. The AD HOC may at any time use additional resources and, if it deems it necessary, meet with
the student.

MANDATE:

1
1
1
1

E R

1
1

Study each case submitted

Make recommendations on intervention measures

Request pertinent evaluations from in-school professionals

When considering professional services, it is strongly recommended that the relevant in school professionals be invited to the Ad
Hoc meeting in order for the referral process to be adhered to. (clause 8-9.08)

Obtain evaluation results as soon as possible

Make recommendations to principal on services needed

Make recommendations to principal on possible identification of students: at-risk students and students with
handicaps, social maladjustments or learning difficulties

Assist the principal in establishing an IEP

To oversee the implementation of the measures in the IEP and ensure follow-up and periodic evaluation of the IEP

The school principal may decide whether to act upon or reject the recommendations made by the AD HOC on the services
and identification of the student within 15 working days of receiving the recommendation. (Clause 8-9.08 b)

If approval of recommendations:

1

The measure comes into effect within 15 working days of the decision. (Clause 8-9.08 c)

If rejection of recommendations:

)l

The principal must state the reasons to the AD HOC within 15 working days of the decision. (Clause 8-9.08 d)
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Base Allocation of Attendants / Special Education Technicians

1 School Board receives MEQ funding
9 Parity Committee distributes allocation to schools

1 The distribution, use and assigning of hours to students is decided by each s ¢ h o S8USRG within
its total allocated hours for its students (Note: Prioritizing those students with Handicap and Special
Education Difficulty Codes.)

For information, please refer to the Partners in Education document on fi T hRele of Attendants and Special
Education Technicians on School T e a m({& ¢he Support Services Offered to Students section.
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School Based Measures

1 Schools also receive an amount of direct funding in the form of measures.
1 These funds are used to supplement the base allocated hours provided by the parity committee.

1 Inthe spring, upon reception of their preliminary school-based measures, the principal puts into place
a preliminary plan to ensure that the appropriate services are in place to meet the needs of the
returning students. The principal reports on their use of these school-based measures at the
governing board at different intervals.

Note: When planning, it is imperative that schools maintain a healthy buffer in
their school-based measures in order to plan for and meet any unforeseen needs
that may arise throughout the year. (e.g.: a student without a ministry code who
received support via a CLEVR request in one year, and is returning,could be
included in this planning)
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Remedial Teachers

base allocation
Elementary Level

100% and / or 50%

Supporting Teachers

base allocation
Secondary Level

50% release of a teaching task

Training

Once a year SLSNC are invited to an information session.

Teacher Council Mandate

1 Criteria for election of SLSNC members
1 Determine emphasis of support services and interventions

1 Approve the access to services plan drafted by SLSNC
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|dentification

As defined by provincial Collective Agreement
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Students with Handicaps and
Students with Severe Behavioural

Code 14  Severe behavioural disorders

Code 23 Profound intellectual impairments

Code 24  Moderate to severe intellectual impairments

Code 33  Mild motor impairments

Code 33  Organic impairments

Code 34  Language disorders Social Communication Disorders
Code 36  Severe motor impairments

Code 42 Visual Impairments

Code 44  Hearing Impairments

Code 50  Pervasive developmental disorders

Code 53  Psychopathological disorders
Code 99  Temporary (Assigned temporarily until evaluations are concluded)
Code 99  Permanent i (Assigned to students with special & extremely rare disorders)

|

*Organization of Educational Services for At-Risk Students and Students with Handicaps, Social

Maladjustments or Learning Difficulties (MEQ Document)
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APPENDIX XXX AT-RISK STUDENTS AND STUDENTS WITH HANDICAPS,
SOCIAL MALADJUSTMENTS OR LEARNING DIFFICULTIES

This appendix is infended to provide guidance to the board and to those invelved in intervention
efforts.

I- Atrisk students

At-risk students are students who display charactenstics likely to affect their learning or
behaviour that will place them in a vulnerable situation, particularly, with respect to
academic failure or their socialization, without immediate intervention.

Farticular attention must be devoted to at-risk students in order to determine the preventive
and remedial measures required.

At-risk students are not included in the definition of "students with handicaps, social
maladjustments or learning difficulties”.

-  Definitions

For the purposes of applying the agreement, the Ministére shall adopt the following
definitions conceming students with handicaps, social maladjustments or leaming
difficulties.

A)  Students with social maladjustments or learning difficulties
1.  Students with behavioural difficulties

A student is deemed fo have behavioural difficulties when a psychosocial
assessment, carmied out by qualified personnel in conjunction with other
concemned individuals relying on observation and systematic analysis
techniques, shows that he or she has a marked inability to adapt manifested by
significant difficulties in interacting with cne or more elements that make up his
or her social, family or school environment.

These difficulties may involve:

- overactive behaviour in relation to environmental stimuli (e.g. unjustified
verbal abuse, acts of aggression, intimidation or destructiveness, a
constant refusal to accept needed help and support...);

- underactive behaviour in relation to environmental stimuli (e.g. excessive

fear shown towards people and new situations, abmormal passivity,
dependence, withdrawal...).

Reference: clause 8-9.0G c)
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Difficulty in interacting with the environment is deemed significant, that is, as
requiring special education services, if it hinders the development of the student
in question or that of others despite the fact that the usual support measures
have been provided.

A student with behavioural difficulties often exhibits leaming difficulties because
he or she has a limited ability to persevere in the task at hand or a low level of
attention and concentration.

2. Students with severe behavioural difficulties linked to psychosocial
disturbances

Students with severe behavioural difficulties linked to psychosocial disturbances
are students whose overall functioning, through an evaluation carried out by a

rmultidisciplinary team, including a specialist from student services, using
systematic observation technigues and standardized tests shows that the
student displays:

- aggressive or destructive behaviour of an antisocial nature that has
manifested itself frequently over several years;

- repetitive and persistent behaviour that significantly violates other
students’ rights or the social rules appropriate for an age group and which
takes the form of verbal or physical aggression, imesponsible behaviour
and the constant challenging of authority.

The intensity and frequency of this behaviour are such that special education
and systematic supervision are necessary. An evaluation using a standardized
behaviour rating scale shows that these students fall at least two standard
deviations from the mean for their age group.

The severity of the students’ behaviour is such that it prevents them from
camying out their daily activities and, in ferms of educational services,
necessitates the intervention of supervisory or rehabilitation personnel for most
of the time the students are in school.

3. Students with learning difficulties
a) Elementary level

A student is deemed to have leaming difficulties when an analysis of his
or her situation shows that the remedial measures, carmed out by the
teacher or by others involved in intervention efforts over a significant
penod of time, have not enabled the student to make sufficient progress
in his or her leaming to meet the minimum requirements for successful
completion of the cycle with respect to the language of instruction or
mathematics as provided for in the Québec Education Program.
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b} Secondary level

A student is deemed to have leaming difficulties when an analysis of his
or her situation shows that the remedial measures, camed out by the
teacher or by others involved in intervention efforts over a significant
pened of time, have not enabled the student to make sufficient progress
in his or her leaming to meet the minimum requirements for successful
completion of the cycle with respect to the language of instruction and
mathematics as provided for in the Québec Education Program.

B) Students with handicaps

According to section 1 of the Education Act (COLR, chapter [-13.3) a student is
considered handicapped if his or her situation corresponds to that descrbed in the
definition of a "handicapped person” in section 1 of the Act to secure handicapped
persons in the exercise of their rights with a view to achieving social, school and
workplace integration (CQOLR, chapter E-20.1). According to the Act, a "handicapped
person” is defined as follows: "a person with a deficiency causing a significant and
persistent disability, who is liable to encounter bamiers in performing everyday
activities”.

For the annual September 30 declaration of enrollments, the definifions of students
described in this document allow for the recognition as handicapped of students who
fulfill the following three conditions:

1.  ahandicap has been diagnosed by a qualified person;

2. they have disabilities that limit or prevent their participation in educational
services;

3. they need support in order to function at school.

The individualized education plan must take into account the diagnoses, which often
clanfy the origin of the student’s limitations and disabilities and also his or her needs
and abilities in order to identify the appropriate educational services.

Students with multiple handicaps or difficulties shall be recognized according to the

definition that comesponds most closely to their characteristics and their principal
limitations.
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B.1) Students with mild motor impairments, organic impairments or language
disorders

1.1 Mild motor impairments or organic impairments
1.1.1 Mild motor impairments

Students are deemed fo have a mild motor impairment when a
neuromotor examination carried out by a qualified person shows that they
have one or more nervous, muscular or ostecarticular disorders.

Students are considered "handicapped by a mild motor impaiment” when
an evaluation of ther level of functioning shows that, even with
technological aids, they have one or more of the following charactenstics:

- difficulty accomplishing tasks invelving grasping (manual dexterity);
- difficulty accomplishing daily activities (personal hygiene, eating);
- limitations in mobility hindenng their ability to get around.

These difficulties or limitations may be accompanied by difficulty in
learning to communicate.

These charactenstics necessitate special training and perodic support at
school.

1.1.2 Organic impairments

An organic impairment is diagnosed when a medical assessment and an
evaluation of the level of functioning shows that one or more of a student’s
vital systems (e.g. respiratory, circulatory, genito-uninary system) are
affected by problems resulting in permanent organic disorders and have
a serious impact on the student's ability to function.

Students are considered "handicapped by an organic impairment” when
the functional disorders that have been diagnosed involve the following
characteristics:

- special care has to be integrated into the student's daily schedule
(frequent medication, insulin and monitoring, a nurse);

- the student has difficulty with the programs of study because of
medical treatment (reduced concentration, persistent pain, anxiety,
reduced hours of school attendance);

- the student's access to certain places may be restricted by the
nature of the disease;
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- frequent absences, sometimes for prolonged periods, lead to
academic delays.

An organic impaiment i recognized as having a senous impact on a
student's ability to function in school when it is necessary to integrate

special teaching methods and special care into the student's daily
schedule.

1.2 Language disorders
Students with language disorders are students whose overall functioning,
through an evaluation carmed out by a multidisciplinary team of specialists using
systematic observation techniques and appropnate tests, leads to a diagnesis
of severe dysphasia.

Severe dysphasia: a senous and persistent language development disorder
significantly limiting verbal interactions, socialization and leaming at school.

Students are considered handicapped when an evaluation of their level of
functioning indicates:

- marked difficulties in the following areas:
language development;
verbal expression,
cognitive verbal functions;

- moderate to severe difficulties in the area of:
verbal comprehension.

The persistence and severity of the disorder is such that it prevents the student
from carmying out school tasks nomally suggested to students of the same age.

Therefore, the student requires student services and an adapted pedagogy.
1.2.1 Serious language disorders

For the sole purpose of applying article 8-4.00, a language disorder is
qualified as senous when it involves pure word deafness, semantic-
pragmatic disorder or congenital or developmental aphasia, the
evaluation of which, conducted by a multidisciplinary team, reveals severe
difficulties in the area of verbal comprehension and major difficulties in the

area of verbal expression.
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B.2) Students with moderate to profound intellectual handicaps or severe
developmental disorders

2.1 Moderate to profound intellectual handicaps

Students with moderate to profound intellectual handicaps are students whose
cognitive functions, evaluated by a multidisciplinary team using standardized
tests, show a level of general functioning that is clearly below average, as well
as impaired adaptive behaviour appeanng from the beginning of the
development period.

2.1.1 Moderate to severe intellectual handicaps

An intellectual handicap is qualified as "moderate to severe” when an
evaluation of the student's level of functioning shows that a student
displays:

- limitations in the area of cognitive development restricting the ability
to leam with respect to certain objectives of the regular programs of

studies and requiring an adapted pedagogy or program;

- limited functional abiliies in the area of personal and social
autonomy resulting in a need for assistance in new activities or a
need for instruction in basic autonomy;

- more or less marked difficulties in sensory, motor and
communication development, making adapted intervention
necessary in those areas.

An intellectual or development guotient of between 20-25 and 50-55 is
usually considered to denote a moderate to severe intellectual handicap.
The results of standard cognitive functioning tests can be franslated into
a development quotient by means of the following formula:

Development quotient = 100 X developmental age
chronological age

2.1.2 Profound intellectual handicaps

An intellectual handicap is qualified as "profound” when an evaluation of
the student’s level of functioning shows that a student displays:

- major limitations in the area of cognitive development making it
impossible to achieve the objectives of the regular programs of
studies and requiring the use of an adapted program;

- manifestly limited perceptual, motor and communication skills,
requiring individualized methods of evaluation and stimulation;
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- very low functional abilities in the area of personal and social
autonomy, resulting in a constant need for support and supervision
to accomplish daily school tasks.

The evaluation of the student’s level of functioning may also show that the
student displays related impairments, such as physical disabilities and
sensory impairments, as well as neurclogical and psychological disorders
and an increased propensity to contract various diseases.

A development quotient below 20-25 is usually considered to denote a
profound intellectual handicap. The results of standard cognitive
functioning tests can be translated into a development quotient by means
of the following formula:

Development quotient = 100 X developmental age
chronological age

2.2 Pervasive developmental disorders

Students with pervasive developmental disorders are students whose overall
functioning, through an evaluation carmed out by a multidisciplinary team of
specialists using systematic observation techniques and standardized tests in
accordance with the diagnoses criteria of the DSM-IV, leads to one of the
following diagnoses:

Autistic disorder: a set of dysfunctions appearing at an early age and
characterized by clearly abnormal or inadequate development of social
interaction and communication and a markedly restricted, repetitive and
stereotyped repertoire of activities, interests and behaviour.

Autism is demonstrated through several of the following specific limitations:

- an inability to make friends, significant problems integrating into a group;

- an inability to understand concepts and abstract ideas and a limited
comprehension of words and gestures;

- special language and communication problems: some students have no
language, while others engage in echolalia, invert pronouns, etc;

- behavioural problems such as hyperactivity, abnormal passivity, fits,
fearfulness in ordinary situations or a lack of fear in dangerous situations,
etc.;

- mannerisms, sterectyped and repetitive gestures, etc.

Diagnostic and Statistical Manual of Mental Disorders
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Rett syndrome, childhood disintegrative disorder, Asperger syndrome or a
non-specific pervasive developmental disorder are also considered pervasive
developmental disorders.

The severity of the disorders considered here is such that it prevents the
students from carrying out tasks that would normally be appropnate for their age
and school environment, without continuous support.

2.3 Psychopathological disorders

Students with psychopathological disorders are students whose overall
functioning, through an evaluation carried out by a team of multidisciplinary
specialists, using systematic observation techniques and standardized tests,
leads to a diagnosis of:

A psychiatric disability that appears through a distortion in several areas of
development, particularly in the area of cognitive development.

The disorders in question include several of the following characteristics:
- disorganized behaviour, episodes of serious disturbance;

- extreme emotional distress, extreme confusion;

- distortion of reality, delinum and hallucinations.

The evaluation of the overall functioning of the student must conclude that the
developmental disorders entail marked difficulties in adapting to school life.

The developmental disorders considered here are of such severity that they
prevent the students from carmying out tasks that would normally be appropriate
for their age and school environment, without continuous support.

2.4 Atypical disorders

Students with atypical disorders are students whose overall functioning, through
an evaluation camed out by a multidisciplinary team of specialists, shows that
they have charactenistics or imitations that do not comespond to any of the
definitions established by the Ministére for its annual September 30 declaration
of enrollments.

These diagnoses are very unusual. However, the students' limitations are of
such seventy that they prevent the students from camying out tasks that would
nomally be appropriate for their age and school environment, without
continuous support.
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B.J) Students with severe physical handicaps
3.1 Severe motor impairments

Students are deemed to have a severe motor impairment when a neuromotor
examination, camed out by a specialist, indicates one or more nervous,
muscular or ostecarticular disorders.

Students are deemed “handicapped by a severe motor impaiment” when an
evaluation of their level of functioning shows that, even with technical aids, they
display one or mere of the following characteristics:

- severe functional limitations that may necessitate special training and
regular assistance in performing daily activities,

- severe limitations in mobility (mobility and locomotion) necessitating
special assistance in motor development as well as an aide or highly
specialized equipment to help them mowve around.

These limitations may be accompanied by serous limitations with respect to
communication necessitating the use of alternate means of communication.

These limitations necessitate special training and continuous assistance.
3.2 \Visual impairments

Students are deemed visually impaired when an eye test camed out by a
qualified specialist determines that each eye has a visual acuity of no more than
621 or a visual field of less than 60° in the 90° and 180° mendians, with
comection by means of appropnate ophthalmic lenses other than special optical
devices and supplements of more than + 4.00 dioptres.

Students are deemed visually handicapped when an evaluation of their level of
functioning shows that, even with technical assistance, they display one or more
of the following charactenstics:

- limitations with respect to communication resulting in:

the need for specialized matenal (high-quality printed matter,
sometimes in the form of large-print text, for the functionally sighted;
material in braille and recordings for the functionally blind);

the need for exercises and periodic supervision when using
specialized mechanical or electronic devices or specialized
instructional matenal;

the need to leam and use alternate codes in order to read and write
(for the functionally blind);
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the need for an adapted pedagogy to facilitate comprehension of
certain concepts;

- limitations with respect to participation in everyday activities necessitating
special exercises, the adaptation of teaching and periodic assistance;

- limitations with respect to mobility requiing special exercise, the
adaptation of teaching and periodic assistance.

3.3 Hearing impairments
Students are deemed hearing impaired when a standard audiometnc
examination administered by a specialist reveals an average hearing threshold
greater than 25 decibels for pure tone stimuli of 500, 1 000 and 2 000 hertz, in
the better ear.

Testing must also take into account auditory discrimination and sound tolerance
threshold.

Students are deemed handicapped by a hearing impairment when an evaluation
of their level of functioning shows that, even with technical assistance, they
display one or mere of the following characteristics:
- limitations in leaming and verbal communication resulting in the nead for:
specialized techniques for learmning verbal language;
altemate means of communication (lip reading, sign language, etc.);
interpreters;

- problems in cognitive development (in concept formation) and in oral
language development resulting in the need for:

special teaching methods;,

supplementary instruction to enable the student to overcome
leaming delays.
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Process and Identification

What to do when a teacher detects a student who may have special education needs:

9 Putinto place a Teacher-Initiated Instruction Plan (TIIP) for a significant period of time (40 days for Behaviour Difficulties, 1 month for
Learning Difficulties and Learning Disabilities or At-Risk Students). (Annex 3)

9 If the Teacher-Initiated Instruction Plan (TIIP) does not resolve the difficulties, place a written request to the principal for any support services
needed

1 Requestan Ad Hoc Meeting (details can be found under clause 8-9.08 of the Collective Agreement and the SWLSB Special Education
Policy and Handbook of Procedures) to discuss the case of a student who potentially might have learning difficulties or a possible learning
disability

An Ad Hoc Committee includes:

Must be included:

9 Principal and/or Vice-Principal
9 Teacher(s) concerned with the student

Strongly recommended:

1 Relevant in-school professional (Psychologist, Occupational Therapist, Speech-Language Therapist)
9 Special Education/School Climate Consultant

Must be invited:

9 Parents of the student and the student, if possible, are invited

Ad Hoc Committee mandate:

Study the case

Make recommendations on strategies

Make recommendations to the principal on the support services
Request pertinent evaluations

Decide whether the student requires an |.E.P.

Assist Principal in establishing the I.E.P.

= =4 =4 -4 -8 A

When does the meeting take place?

The principal can call a meeting respecting the parameters of the collective agreements.
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Support Services Offered to Students
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A Teacher detects student with gpecjal edycation needs '

Teacher initiates an intervention plan (TIIP) outlined on Parity Committee form

8-9.06 requires teacher to put into place intervention measures for a significant period of time: at least 40 days for behavioural difficulties; learning
disabilities or at-risk about a month, as determined by school’s Special Needs Committee

/ ‘\
TIIP resolves difficulties TIIP does not resolve difficulties

o Teacher makes a written request for specific
services to the principal.

o Process may be restarted at any time if
difficulties re-emerge.
» Requests are placed on file.

» Copy of the TIIP is placed on file with o Principal grants request within 10 days in
principal. accordance with school-level process to access
service (clause 8-9.07)
o
School-level support resolves difficulty If difficulty persists,
« Process may be restarted at any time if services continue.

difficulties re-emerge

1 Special Education Needs refers to students mentioned in Annex XXXI: at-risk; handicapped; learning difficulties or behavioural difficulties. Note that the scope of at-
risk (vulnerable to failure or socialization problems if there is not a rapid intervention) is narrower compared to the previous collective agreement and excludes
students with behavioural difficulties, who continue to be weighted and receive support. Students with handicaps must be referred to the AD HOC committee and have an
I.E.P. Teachers of students with learning or behavioural problems will be able to access support services without AD HOC meetings and without an I.E.P.
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PARITY ALLOCATION REQUEST

Procedure to Follow

1.School SLSNC Chairs and/or school Principals must submit their parity allocation request for new students to the board _ via
an application called Clevr, which you can find on your Microsoft Office 365 online suite provided by the School Board.

2.1t is important to note that while the form is filled in electronically by either the SLSNC Chair or the Principal, the electronic
approval of both parties will be requested. The form cannot be electronically submitted until both parties check off that they
have seen and approve of the request.

3. For purposes of confidentiality, please note the following:
a.  Vice Principals do not have access to the CLEVR app. However, this does not prevent Vice-Principals from working
with the School Chair or Principal to fill out the form.
b.  No personal and/or identifying information is to be included in the CLEVR request.

4. We have developed two video capsules to help you with: a) accessing the form, and b) filling the form out:

a. Information Re s o u rvide® drshow to locate and open the Clevr
app to access the form:
https://web.microsoftstream.com/video/32bb210e-1e34-4cel-
b919-62b612{3f470

b. Link to tutorial on filling out the form:
https://web.microsoftstream.com/video/d9016¢17-f55a-
442b-he39-5ef332b215dd

Page | 29

AN ENGLISH EDUCATION, A BILINGUAL FUTURE w/

UNE EDUCATION EN ANGLAIS, UN AVENIR BILINGUE swlauriersb.qc.ca



https://can01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fweb.microsoftstream.com%2Fvideo%2F32bb210e-1e34-4ce1-b919-62b612f3f470&data=04%7C01%7Csrepas%40swlauriersb.qc.ca%7Ccc0c61f9b8874376541308d9a3aa084e%7Cc2e46e34d2c24230b09d90ed86c74e1f%7C0%7C0%7C637720772948808571%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=0O8CqUfbek%2F34vYNH5%2Fc4jvL9B7nRNBll9o%2FBNvFza4%3D&reserved=0
https://can01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fweb.microsoftstream.com%2Fvideo%2F32bb210e-1e34-4ce1-b919-62b612f3f470&data=04%7C01%7Csrepas%40swlauriersb.qc.ca%7Ccc0c61f9b8874376541308d9a3aa084e%7Cc2e46e34d2c24230b09d90ed86c74e1f%7C0%7C0%7C637720772948808571%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=0O8CqUfbek%2F34vYNH5%2Fc4jvL9B7nRNBll9o%2FBNvFza4%3D&reserved=0
https://can01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fweb.microsoftstream.com%2Fvideo%2Fd9016c17-f55a-442b-be39-5ef332b215dd&data=04%7C01%7Csrepas%40swlauriersb.qc.ca%7Ccc0c61f9b8874376541308d9a3aa084e%7Cc2e46e34d2c24230b09d90ed86c74e1f%7C0%7C0%7C637720772948808571%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=kP1z8AvEo2HPjb0xr8XPvUPmAxilH8RDa%2FHmanvGWY8%3D&reserved=0
https://can01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fweb.microsoftstream.com%2Fvideo%2Fd9016c17-f55a-442b-be39-5ef332b215dd&data=04%7C01%7Csrepas%40swlauriersb.qc.ca%7Ccc0c61f9b8874376541308d9a3aa084e%7Cc2e46e34d2c24230b09d90ed86c74e1f%7C0%7C0%7C637720772948808571%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=kP1z8AvEo2HPjb0xr8XPvUPmAxilH8RDa%2FHmanvGWY8%3D&reserved=0

The L.LE.P. Process

An LE.P. is not the brainchild of asingle per soné
There is a process that must be respected that stems from our provincial agreement (8-9.00 Provisions Concerning Students with Special
Needs).

When a teacher detects, in his/her class, a student who, in his/her opinion demonstrates particular problems, he/she shall report it to the
school administration indicating the problem(s) encountered by the student and the interventions he/she carried out over 30 days (40 days
for behavior) in the form of a TIIP., in order to request support services or submit the case to the SLSNC (8-9.06). All requestsfor
services shall be given an answer within 10 working days (8-9.07). (Annexes 2 and 3)

If the teacher makes a request for an Ad Hoc meeting (to recommend a case for testing or for the establishing of an I.E.P.), the school

principal shall set-up this meeting within 15 working days (8-9.08). The Ad Hoc shall be made up of a representative of the school
administration, the teacher (s) c¢onc egschod professiodal. The pareht(s)eshalt be mvitédt t e e &
however should the parents elect not to attend, this shall not prevent the committee from carrying out its work.

At this Ad Hoc meeting, a decision as to whether or not to establish an I.E.P. is made. All stakeholders participate
by providing input.

When does the meeting take place?
The principal will call a meeting while respecting the collective agreements.

Who needs an I.E.P.?

Student with a validated handicap code (MEQ) -- MANDATORY

Student with a diagnosed L.D. (with appropriate evidence of assessment)
Student with a B.D. (obtained through the PSD identification process)
Student in the W.O.T.P. (Work-Oriented Training Path) -- MANDATORY
Student working on a modified level of instruction (not working at grade level)
Any student deemed to be At-Risk

E N I

Once the .E.P. is in place, a periodical review is needed. As there is no set number of times outlined in any MEQ or SWLSB Palicy, the

LLE.P. is revised as the s t u d esitutiorsevolves. The frequency and dates of the revisions may vary depending on the type of I.E.P.
and the needs of the student. The 1.E.P. does not need to be updated and sent home every term with every report card. For students
following a modified level of instruction, the report card needs to state that the marks are based on the current L.E.P.

I.E.P. goals should be *S.M.A.R.T. and should be aligned with the curriculum being covered and the learning difficulty/disability the
student has been identified as having.

Both LTU and the SWLSB encourage schools to use the MEQ I.E.P. template and read the MEQ guide regarding I.E.P.s. All stakeholders
should be meeting as a team in order to review the I.E.P. Teachers should not be doing it on their own!  Again, the principal may use the
l.E.P. release money to have teachers attend and collaborate in the creation of the plan, or it may happen during a ped day, a prep period,
or during personal time (only if the teacher chooses to offer up personal work time).

* Specific, Measurable, Achievable, Relevant and Time-bound
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What is pedagogical flexibility?

Pedagogical flexibility can be used to offer choices to all students during learning and evaluation situations. These choices must not affect
the difficulty of the tasks to be carried out, the requirements, or the evaluation criteria of the competencies targeted. Flexibility allows
the teacher to consider the needs of students who are at risk of failing if inmediate action is not taken, and to offer enrichment for more
advanced students. The teacher provides reasonable and varied challenges to all students.! Pedagogical flexibility should be applied
in all subjects, as a means of promoting educational success.?

When pedagogical flexibility or adaptations are used, the curricular requirements remain the same. Requirements are only
modified when a student is on a modified I.E.P.

The L.E.P. with adaptations
9 Adaptations allow the student to meet QEP requirements, likeany ot her student éthey do not dhewe the
therefore respect the principle of equality.3-Can include alternate formats (Braille, audio books, use of assistive technology, use
large print or a more spacious layout)
Instructional strategies (visual cues and aids, interpreters)
Assessment procedures (oral exams, up to 1/3 additional time to complete tasks, spread the task over several periods, carry
out the task in the morning instead of the afternoon, allow for extra breaks) 4

= =

Adaptations must not affect the difficulty of the tasks to be carried out, the requirements or the evaluation criteria of the
competencies targeted.

These students are assessed using the same evaluation tools as their peers.

The L.E.P. with modified level of instruction
The student must have an |.E.P. indicating the level of instruction
1 Modified levels of instruction have learning outcomes that are different from the prescribed curriculum in a given grade level.
Contrary to popular belief, the student does NOT have to be two years behind (As soon as the expectations are lower than the
ones applied tothe s t u d epeetsfitcan be justified to place the student on a modified level of instruction)
T A personalized program (with respect to t ITbedfi€uRgs ofithe tasketoleect ed 1t
carried out, the requirements or the evaluation criteria of the competencies targeted are modified or altered

The evaluation of students on a modified level of instruction:
The modified level of instruction is indicated by a distinct course code entered in GPI
9 Students still obtain percentages, but are exempted from group or subject averages
T I't must be clear to parents that the progress reported
regular program. At the secondary level, the student will not obtain credits for the subject in question, even if one of the
competencies was modified®

! Quebec. Ministry of Education. Differentiated Evaluation: Questions and Answers, Main References in Ministerial Frameworks. Ministry of Education,
2007. Print, 6.

2 Quebec. Ministry of Education. Information Document: Pedagogical Flexibility, Adaptations and Modifications for Special Needs Students. Ministry of
Education, 2015. Print, 3.

3 lbid., 6.
4 Quebec. Ministry of Education. Differentiated Evaluation, 4.
5 Quebec. Ministry of Education. Information Document, 6.
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REFERRAL to IN-SCHOOL PROFESSIONALS

PROCEDURES

1. Teacher - after consultingthe s t u d eontidénsial file, completes and submits to the principal the REQUEST FOR
STUDENT IDENTIFICATION/SERVICING form (Annex 2) to request services. This process is outlined in 8-9.06, 8-9.07,
8-9.08 of the provincial collective agreement.

1.1. Principal presents the request to the SLSNC. The accelerated path established by the SLSNC may be used for
urgent cases.

1.2. The principal (or delegate) discusses the potential referral with the in-school professional(s) concerned to validate
the appropriateness of the referral.

2. Once the T.LI.P has been completed and implemented for the appropriate time duration, if
support is still required, the school team can seek the support of a relevant In School
Professional. For this to occur, the following process must be adhered to:

1) Teacher completes T.I.I.P and submits to principal.

\

*2) Meeting of school team (including relevant in school professionals) is called to
discuss referral i.e. case conference/ IDT meeting/ Ad-hoc (NOT SLSNC).

\

*3) Teacher completes Request for Professional Services form, if intervention is deemed
necessary and submits to admin (as per Step 2).

\

{  4) Student is placed on centralized wait list by school admin (assisted by professional) |

\

*5) Once signed by Professional, Parent(s)/Guardian(s) asked to sign consent forms. J

3. The principal will inform the SLSNC of the student(s) that have been recommended for professional
servicing and/or placed on the centralized waiting list.
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4. The principal regularly liaises with in-school professionals to ensure the centralized waitlist is updated and
used to prioritize referrals.

5. Once aformal evaluation is completed, in-school professionals meet with the parents/student/teachers to
share their findings, send the relevant documentation (i.e. reports, consent forms, referral forms) to the
principal and to Pedagogical Services.)

6. Students aged 14 and over:

6.1. Students can make direct requests to in-school professionals.
6.2. For more than one consultation, they may need to sign a Student Consent Form.
6.3. Should the consultation result in a need for an assessment, the in-school professional informs the principal.
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REFERRAL TO GUIDANCE:

1. Referrals to Guidance can be made directly to the Guidance Counsellor, i.e. referral to administration or SLSNC first is not
necessary.

2. Referrals to Guidance can come from administration, teaching staff, support staff, parents, or the student themselves.
3. Areferral form is not always necessary, but the following information will need to be furnished by the person referring the student
3.1. Name of student, reason for referral, any known background or contextual information related to the referral, steps taken
(if any) by the referring person to address the presenting problem, direct observations of behavior of concern, any previous

contact with parents, outside agencies (e.g.: DYP), or school staff in relation to the presenting problem.

4. Once the appropriateness of the referral is determined, Guidance Counsellors require the s t u d ecanseditsto participate in
counselling.

4.1. For students under 14, parental consent is also necessary.
5. Once assessment and/or follow-up of the student is completed, Guidance Counsellors communicate findings or

recommendations with parents, administration, or staff members ONLY with the studentorp a r e cohsén.

FORMS NEEDED TO REFER:
U Request for Student Identification / Servicing Form (Annex 2)

U Request for Professional Services form
U Parental & Student Consent Forms (Annexes # 4)
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Student Support forms for SLSNC (Formally QAV)

GENERAL INFORMATION

1 Astudent can be submitted for or maintained for coding if all three of the following elements are present:
1. There is an evaluation, diagnosis or a professional conclusion by qualified personnel

9 A diagnosis by itself is NOT enough to apply for a handicap code nor does it guarantee a code (other two
conditions must also be met)

9 If an already coded student presents with symptoms of a more severe handicap code, he/she can only be
submitted if there is a professional report with a clear diagnosis (new diagnosis)

2. The disabilities and limitations are being experienced on an academic level

9 The student must currently be experiencing significant limitations and disabilities on an academic level related to
their diagnosis/declared code

9 Social difficulties (e.g., difficulties with peers in the school yard) alone are not sufficient for coding, there must
be an impact on academic learning

3. The student is receiving regular direct supportive measures
9 Students are receiving direct regular support inside or out of the class
9 Does not include:

0 In-school professional assessment, observation, consultation, or paperwork (cannot be counted as they _are
not_considered continuous _services reqularly given to the student)

0 Flexible pedagogy/support by the s t u d ereytlad ®acher(s)

9 Can include:

0 Any services directly provided to the student by: remedial teacher, psychologist (i.e., therapy), interpreter-
technician, supervisor, special education technician, speech-language pathologist (i.e., therapy), psycho-
educator, attendant

o Number of hours must meet what is required by the declared code

9 Three possible scenarios:
1. Student presently meets all three criteria for coding A can be submitted or code remains in place
2. Student does not meet any one of the three criteria required A cannot be submitted

3. Student once met criteria for and received a code, but no longer meets any one of the three criteria A st u d ecade 6 s
could be removed
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THREE LEVEL PROCESS OF IDENTIFYING STUDENTS FOR HANDICAP CODES

1. CASE VERIFICATION
0 Submission of new cases by relevant in-school professionals with school team

0 Potential Codes
I. Severe Behavioural Disorders (14)

a. Majority of their behavior is of an antisocial, aggressive (verbal/physical) or destructive nature (i.e., 2+
current year, history of threats, harm to others, etc.). This behavior occurs in multiple settings (i.e.,
home and school)

b. Irresponsible behaviour: putting the physical safety of others in danger, damaging their surroundings, etc.

c. This behaviour is: very intense and frequent / occurs in different situations (i.e., in the classroom, at
school, within the family), persistent (over several years) despite the sustained support provided

d. Results in repeated harm to others

* If a parent of a student under the age of 14 or a student above the age of 14 refuses to consent to the
administration of a behavioural questionnaire, we CANNOT apply for a code 14

ii. Profound / Moderate to Severe Intellectual Disabilities (23 / 24)
a. Important deficits and limitations in cognitive abilities and adaptive skills (i.e., daily living skills such as
toileting, self-care, communication, etc.)

jii. Mild Motor Impairments (33)
a. Everyday activities are significantly and persistently limited by motor difficulties
oTour eDidordr:sf motor tasks are significantly / persistently impacted by tics
o Developmental Coordination Disorder (Dyspraxia)

iv. Organic (Medical) Impairments (33)
a. Medical care is currently present in their weekly schedule (e.g., student leaves class daily for diabetes
management)

v. Language Disorder (34)
a. Requires specific levels of impairment in expressive and receptive language
b. Requires diagnosis to be present following 6-months of therapeutic service

vi. Social Communication Disorder (34)
a. Deficits severely impact social communication (verbal and non-verbal), social interactions and academic

success
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vii. Severe Motor Impairments (36)
a. Majorand persistent restrictions in oneds ability ¢t
dressing, toileting, getting around at school, eating)
b. Adapted equipment (e.g. desk, chair, wheelchair, etc.) is required

viii. Pervasive Developmental Disorders (Autism Spectrum Disorder) (50)
a. Two situations can occur: Evaluation is complete with Diagnosis [50] or provisional ASD diagnosis or
student is on a waitlist for evaluation [99(50)]
b. Must link ASD symptoms to difficulties with functioning in school

ix. Psychopathological disorders (53)
a. The primary area of concern is significant emotional problems (i.e., depression, anxiety disorders, etc.)
0 e.g., cries, not present for learning, must be removed from class regularly due to emotional distress

X. Temporary code 99(X)

Awaiting assessment / diagnostic confirmation, where there is a hypothesis / preliminary diagnosis OR,
Thepr of e s sconfirmatibnéoba diagnosis has been deferred (e.g., allowing time for growth)

Can only submit this for the following: codes 99 (23, 24, 36, 50, 53)

Sustained (10-hours/week) support and severe limitations are present

Held for a maximum of 3 years

A particular and extremely rare disorder is present (i.e., only a few cases in Canada). Code can be
held for duration of schooling

~o oo o

xi. Base Allocation only (98)

a. For 4-year-old students aged 18-21

b. To alert MEQ that another code may be coming once the child is 5

c. Can potentially be applied for:
o Language difficulties that do not meet code 34 criteria
0 Mild Intellectual Disability
0 Code 14 A at the end of secondary school we can transfer a code 14 to a code 98 to extend

schooling

2. FILE AVERIFICATIONO
0 Student support for reviewed internally by in-school professional(s) as cases arise.
0 Assurance that all criteria is met prior to submission.

3. MEQ VERIFICATION **
0 Not applicable as of 2023-2024

As indicated in the MEQ fAOrgani RiskStudents anfl Stilents svithtHandicaps| So@akMaladjustments f o r A
orLearning Di f f i cawhild idees dot need a code to be receiving services in school when struggling.

filmplementation of preventive measures or adapted educational services should not be based on the fact that a student belongs

to a particular special needs categorynor on t he funding methods used by the MHEEeds but ¢
andabilities. o
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PARTNERSI EDUCATION
The Role of Attendants and Special Education
Technician®n School Teams

SUPPORSTAFRREPARTOFTHESCHOOLEAM

Special education technicians and attendants are part of the pedagogical team in the classroom,
working towards student success. They play key supportive roles, collaborating with teachers to
help students with special needs reach individual success. Teachers are responsible for program,
evaluation, reporting to and communicating with parents, and behaviour management. In order
for students to experience optimal success when they receive extra support in the classroom,
teachersand support staff must work closely together as partners in the delivery of their
educational program. Regular school team collaboration on interventions and strategies result in
opportunities for individual learning and social growth for the most vulnerable of our students:
thosewith specialheeds.

Attendantsandspeciakducationtechniciansvork aspartnersin the classroomprovidingspecific
supportsto identified or targeted studentswith specialneeds.Attendantssupporistudents who
have physical and significant developmental needs, who require a high lemdiaflual support
and/or physical monitoring to function in the classroofimey can also workith other students
in the classroom when deemed necessary by the school team. Hovagtemgdants should step
aside and help with the rest of the classroom when disciplinary meaateegarranted.

Special education technicians support students with a broader range of learning and behavioral
needs, and play a more-ttepth role in curriculum adaptation and modification, planning and
implementingbehaviourinterventions,workingwith smallgroups,carryingout crisisintervention

in keeping with a school plan, and actively collaborating with other staff acrosschuml.

While the school administrator is the supervisor of all support staff assigned to the school,
classroomand resource teachers play a daily role in guiding the strategies and needed
interventions of other adults providing suppom classrooms. This is accomplished through
ongoing communication ana team approach, as welk clarity ofoles andresponsibilitiesAlso,
participationin professionatevelopmentactivitiesare encouragedObservationsandinput from

both attendants and special education tecbians should be part of the plannimgocessin
settingup strategiesandinterventions.

THEROLEOFATTENDANTS

Sir Wilfrid Laurier School Board i May 201, 2011



Attendants work closely with students, such as those who have a visual impairment or who use a
wheelchair. They also work with students with significant developmental delays, such as children
with autism or those with global delays and limited personal autonomy. They provide close
physical supervisionand need to provide ongoing individual prompting, monitoring, and
assistance with engagement in classroom activities. They support safe behaviours, esecgihg
development, and basic communication. Theyymsgork either in regular classrooms, oaimore
specializedsetting, or attimes designatedocationswithin the schoolsetup by theschoolteam

for individual studenneeds.

THEROLEOFSPECIAEDUCATIONECHNICIANS

Special education technicians work with both individual students and groups of studen{dasnd

a broader role in the adaptation/modification of curriculum, providing learning assistande
exam support, and in the delivery of behaviour support. They carry out crisis intervention in
keepingwith aschool planTheyalso develospeciaimaterials,such asvisuals, behavioutharts,
organizational supportsetc. They work proactively with small groups on social shkitiger
management, learning activities, etc. They may work in either regular classrooms, ardrea
specializedsetting,or acrossseverallocations inaschool.

Special education technicians may have a role to play in collaborating with attendants:
coordinating interventions, coaching and training, or providing special learning materials such as
visualsupports,socialstories,etc. andsupportingthe implementationof strategiesandbehaviour
interventions.Theymayalsoprovide supportto new or lessexperiencedechnicians.

SCHOOTLEAMSANDCOLLABORATION

Clarity of roles and specific responsibilities of all members of the school team are important to
STFSOUAYS O2ffr 02N A2y d 2KAES | GSIFHOKSNRa dz
clear, a sense of shared responsibility for the students in the school community among teachers,
support staff, and other school personnel leads to effective partnering and support delivery for
students with special need®Vhile attendants and special education technicians in their distinct

roles provide critical support to many children with diverse learning, social, and developmental
needs,S @S NE 2 yoB Q& schu@ teadn includes facilitating autonomous learning, promoting
individual success,and recognizingthe role of peersin a & i dzR $egriirQ and personal
development.

To help clarify the difference in attendant and special education technician roles, examples of
differentiated tasksare provided inTable#1.
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Table#1 - Examplesf Tasksor Each Role

ATTENDANTS

SPECIAEDUCATIONECHNICIANS

May provide:physicabssistancavith toileting, mobility,

feeding, personal hygiene; staying within physical
boundariesmayadministermedication(in keepingwith

the SWLSB guidelines).

May provide behaviour monitoring and intervention
keeping with the team plan for students with autonon
limitations or significant developmental delays: e.g.
bolting, throwing objects, melt-downs, screaming,
sexualboundariesaggression, defiancefc.

May be calleduponto be ascribe/readerasneeded.

May monitor and accompany students for transitio
cool down periods, individual time blocks as needext
of separateindividualmaterials,etc.in keepingwith the
teamplan

May encourage attention and task engagement throy
verbal, physical, and gestural prompting, feedback,
praise, use of reinforcers, etc. To avoid learned
helplessnessf studentswith highneedsandto promote
belonging and student autonomy, may provide
incidentalhelp toother students

May facilitate participation and learning through
individual prompting and cueing (verbal, physical, g
gestural cueing towards visuals), providing ongoing
feedbackandreinforcement,modeling, etc.

May help students use the provided visuals, social
stories, charts or schedules, manipulatives,
adapted/modified learning activities, or other special
materials,asdetermined in theteam plan.

May encourage and facilitate peer interactions throu
prompting, redirection to peers, avoidance of hoverir
etc. Maywork with atargetedstudentwith apeerbuddy
or monitor student within a small group of peedsiring
a short practice activity to encourage individiscial
growth and capitalizen peermodels.

As part of the school team, magcord observations
carry out daily routine home-school communications
under the direction of the teacher(s), share input on {
& (i dzR Bregiesdaith the schoolteam

May administer medication, monitor and record medicati
aspart of ateamplan (in keepingwith the SWLSBuidelines).

May develop and implement behavior interventions or h
carry out schoolvide crisis interventions for students wit
psychaesocial or developmental delays in keeping with f{
team plan: e.g. defiance, aggression,bolting, substance
abuse, bullying, throwing objects, melt-downs, screaming,
inappropriate sexual boundaries, etc. May collaborate W
attendantson behavior interventions.

May be calleduponto be ascribe/readerasneeded.

Same as attendant plus: may develop and implement
transition strategies for students, develop or organize
individual or alternate schedule or activities, select or m
individual materials (e.g. Boardmaker), coach students fo
integration in keepingvith the teamplan, etc.

Same as attendant plus: may provide learning assistang
students in the classroom as needed, in a small group,
individuals(seesuggestion charts)

Sameas attendant plus: may provide support to several
individuals, small groups, set up strategic interventions
attendants,may workin severalifferent classrooms

Same as attendant plus: in collaboration with teachers, 1
develop and implement adapted/modified learning activitig
make visual supports, create social stories, charts and
scheduledor individualsand/or groupsof students,etc.

Same as attendant plus: may facilitate small groups arg
learning activities, social skill development, anger
management, peer mediation, anti-bullying, etc. May
develop social skill support materials, coach attendants
facilitating peer interactions, work as part of the school te
monitoringand supportingpro-socialdevelopmentetc.

Same as attendant plus: gmart of the school team,may
develop, implement, and discuss behaviour charting or
student tracking systems, recording of systematic
observationshome-schoolcommunicationtools, etc.
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THINKIN@®N YOUREET

In any school or classroom, there are unexpected events, changes in plans, and short periods of

time whenall students areccupiedwithout the need for directassistancefrom the supportstaff
present in the room. While attendants and special education technicians have expasksdand
interventions, there will also be times when support staff and teachers may find wwaysrk
collaborativelyand flexibly,and respondon the spotin order for resources tde optimized and
for support staff to feel fully engaged and valued as members of the school Tsltes # 2 and
#3 provide some suggestions on how support staff can work within classrosupportstudents

andteachersand avoidhoveringover individuaktudents.

Table# 2 - CollaborativeStrategies forTeachersAttendantsand SpeciaEducationTechnicians

A SpeciaEducationTechnicianCanBe Doing

If the Teacheiis DoingThis: An Attendant CanBe DoingThis: This:

Lecturing Model note taking on smart board,| Model note taking on smart board, draw ide
draw ideas on whiteboard, provide| on whiteboard, provide graphic organizers,
graphic organizers,modify follow-up modify follow-up worksheets etc.
worksheetsgtc.

Takingattendance Collectand organizehomework. Collectand organizehomework.

Givingdirections

Write the directionson boardasavisual
support, summarize key steps post
its, highlightkey words on worksheets,
make a checklist for students, after
teacherisfinisheddolisteningchecksor
repeat directions

with scaleddownlanguage

Write the directionson boardasa visuasupport
, sSummarizekey stepson postits, highlightkey
words on worksheets, make a checklist for
students, after teacher is finishedo listening
checksor repeat directions with scaleddown
language

Providingargegroupinstruction

Collect data/observationson student
behaviour and circulate silently to
provide gesturalprompts and monitor
studentuseof materials

Collect data/observations on student behavig
and adapt materials for an upcoming activi
circulatesilentlyto provide gesturalprompts
and monitor studentuseof materials

Giving atest

Read or scribe the test for targeted
students, supervise small group who
needa quiet spaceor extendedtime

Read or scribe the test for targeted studen
supervisesmall group who need a quiet space
or extended time

Facilitatingstationsor small
groups

Circulate and provide ongoing
assistanceto students strugglingvith
their work

Alsofacilitate stationsor smallgroups

Sustainedsilentreading

Read witha smallgroup

Read witha smallgroup

Helping students with individual
writing or correction of work at
centralstation

Circulate and provide ongoing
assistance to strugglingtudents with
their work, prompt the student with
special needs to also go for teacher
conferencetime.

Circulate and provide ongoing assistanceto
struggling students with their work, prompt th
studentwith speciaineedsto alsogo forteacher
conferencetime. Collaborateso technicianand
teacherhavetwo (2)
conference/correctingtations.

Teacheilis monitoringclassand
students are working
independentlyand quietly

Usea few minutes of quiet classtime,
or other availableprep period, to
communicate with  teacher
previewingof upcomingmaterial.

on

Use a few minutes of quiet class time, or oth
available prep period, to collaborate with
teacheron previewingof upcomingmaterial.
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Table # 3 How Attendants Can Play a Natural, Clad&de Role
While Monitoring and Assistindl argetedStudents

If Studentsare DoingThis An Attendant CanBe Doing This
Studentcando ashorttask Monitor from a distancewhile circulatingand providing quick, incidental
independently helpto othersin theclass
Studentissittingin alargegroup, | Avoidsitting in the student group on floor and organizestudent materials
listening to teacher reading or ataneatbylil 0t ST o6l 01 Fél& FNRY I ai
talking work out a signal with teacher on when to intervene or remove childisial

redirection comesrom teacher

Student is part of a small group | Actasan adult coachin the group: commenton the game/activity to all

playinga gameor doinggroup group members, prompt peers on how to include or help the targeted
activity student,avoidgiving adultcuesto only onechild

Youngstudentis gettingdressed Allow child extra time to get dressedand provide only partial help (e.qg.
for recess insert zipper but child must pull up). Mingle with all childrenin corridor,

andactasasupervisingadultfor & I A BHIS W2 ¢  labsigtandeé

Studenthastrouble organizing Rather than bombarding with individual verbal prompts, cue the chilg
materials or following class visual schedules if provided, embed verbal prompts to a targeted stude
routines promptsto other nearby studentswho seemlost, work out with teacherif

studentcanhaveapeerhelperor simplifiedroutines

Studentiswaitingto seeteacher Monitor studentbut circulateand attend to otherswho are finishingup or
or hand inwork gettingorganized

Peerstattle on studentwith Sensitizeand coachpeerson how to respondto & (i dzR Beyiavioua,
speciaheeds,e.g.usingbadwords | engagepeersin supportingd ¥ NJA ¥ RX ¥ BoBuEwEhéteacher
or takingmaterials abouthavinga classsensitizatioractivity

HOWTHESCHOOTLEAMCANAVOIDLEARNEBELPLESSNESS

Thereismuchresearctonthe impedimentsof constantoneto-onehelpin the classroonfrom supportstaff

for students with special needs (Reference: Michael Giangreco). Drawbacks include dinté@ished
instruction, interferencewith and decreasein peer interactions,and increaseddependencyon adults, to
nameonly a few. At the sametime, a numberof studentswith high needsrequire ongoingand frequent
individualassistancelueto physicaheedsor significantdevelopmentatielaysHowcana schooteamavoid
the learned helplessness and increased behavior problems which come with too much hawering
shadowingironeto-onesupportsituationsyet provideeffectiveindividualizedsupport?

It is helpfulto rememberthe longterm goalof helpingeachstudentbecomean independentiearnerand
interdependentmemberof the community Providingoptimalindividualsupportinvolvesongoingteamwork
betweenteacherand attendantin the classroompalancingndividualadult help with monitoring from a
distanceandfacilitatingd (i dzRiSeyadtien§vith peersAa (i dzRdayshiodidiot consisbf constantone-

to2yS RdzZA (0 dalGdzi2NAy3I¢ 20N LINRY LARIZRASY (- §a | RAR S A
absence of the teacher asthelebdS RIF 32 3dz2S Ay (G(KS aGdzZRSydiQa RIAf @
example®f howattendantsandtechniciansanavoidthe problemsof learnedhelplessnesandsomeof the

actingoutor attention-seekindgehaviorswhicltandevelopwhenprovidingextensiveneto-onehelp.
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Table#4 - How SupportStaff CanAvoid Pitfalls Associatedvith Oneto-OneSupport

If Studentsare DoingThis

An Attendant/TechnicianCanBeDoingThis

Student seeks constant attention from
anadult

Ensure that individual help is provided intermittently and only as needed: a
constant sitting beside the child, encourage the child to ask the teachepeera
for help when appropriate, act as a general helping hand in the vlhssever
possible and interact naturally with all students so child does etome
possessivestand or sit behind a student when helping so he focuses

onthe worktask ,provideintensivehelpin shortbouts

{GdzRSy (i Oft Ay3a 6af
attendant/speciakducationtechnician

Refrain from lap sitting, hand holding (unless needed for safety in transiti
andhuggingPhysicallynoveawayfrom studentwheneverpossibleandmonitor
from a distance.Direct targeted student to checkdirectionsor show

work to the teacher

Studentdoesnot orient to peersor seek
peerinteractions

Encourage chiltb initiate interaction with a peer by providing a script: Cataly
too? May | borrow your glue? Where does this §8rk out with teachehow
child can distribute class materials, show something enesal to severapeers
while you monitor. Be carefulabout inhibiting interaction opportunities

by too muchadulthovering

Student does not know how to dm
paperand penciltaskandneedsadult
help

Encourage student to check with peer, discuss with team the value of impe
but independently completed work over adult assisted perfection, provide

and then fade: begin task with student, prompt the student to do a step or
and walk away to help others, return to help after a few stepsare done by

student

Studentwaitsfor adulthelp,s 2 y Q (i
initiate work taskwithout adult
prompting

Increasewait time to 5-10 secondsafter givinga verbal prompt, indicateé 2 dz
help after student completesinitial step, set out materialsor highlightstarting
point on a paperandbackaway,praiseefforts for starting

Studentbalksat workor resiststask

Ignorenon-complianceand make encouragingcomments, distract through
novelty by posinga question,makingamusingcommentsor offering a choice
of writing tools, comment on whapeersare doing

Not followingsimpleteacherdirectives,
e.g.adirectionto line up

Signal the student to stop and listen to teacher. Provide indirect cues: com
positively on 1 or 2 peers who are lining up, ask the student who he wan
stand behind, lead a young child by the hand silently to the line then comt
on how he followed the teacherdirection, signalto the teacherto repeatthe
directionindividually

If astudentisrefusingto comeinside

Ensurethat the student is safe and stay with him or her. Callfor backup if
necessary

If a child requires help to go to the
bathroomor to gethis/her diaper
changedtoileting assistance)

Wearglovesat alltimesandwashyour hands

If a studentis havinga major meltdown

Staycalmand securethe environmentby removingdangerousobjectsin close
proximity

If astudenthasa medicalcondition

Learnasmuchaspossiblebeforeyou are calleduponandemergency
Knowaboutthe condition;requiredmedicationsand possibleconsequences
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COMMUNICATIOMW/ITHPARENTS

Teachersire responsibldor evaluationreportingand communicatingvith parentsona a (i dzRfogrésS &
Howevermanystudentswith speciaheedsusea home-schoolcommunicatiorbookor havedailynotesin

the agenda aboutoutine events or behaviour charts. These regular hattgool communications are
importantto parentsof childrenwho havelimited languageskillsandO | gh@réwhat happenedat school,

tell how they feelpr explain some special event. Parents of students with special needs rely on these
individuaimessageforbasidnformationontheirO K Aday Q a

Thesehomeschookcommunicationshouldonlybe carriedout aspart of ateamplan,usinganagreedupon

format. Thisteam approachsetsup objectiveand professionakcommunicationwith a strategicgoal,and

avoidspotentially awkwardsituationsfor support staff or inappropriateexpectationsor negativereactions
from parents.It alsoclarifiesthe (i S | Oridi&asBad pedagogueand helpsattendantsand technicians
maintaina professionatistancein situationswhere they may be viewedby anxiousparentsasthe prime

educatorintheirO K Adayr Q &

Thefollowingsuggestionselp establishappropriateboundariesor homeschool communicatioby support
staffandcanenhanceheconnectiorbetweenhomeandschool:

1 In the event that one meets with parents in the community outside the school, always
avoiddiscussingnatterspertainingto the childand/or childrenof the school.

1 The school team should collaborate on how hesmkool communication will be carried
out and by whom: e.g. notes in agenda, individual booklet for daily routine
communication, or, in keeping with a team plan, a system or checklist for recording
behaviorsor progress orspecific goals.

1 Support staff should bring parent comments or questions, other than simple inquiries
about routines, to a i S I O KtfemiBnafor the team to discuss.Complaintsshould
immediatelybe shownto ateacher.

1 Keep the format short and simple: use goematted booklets or pages with simple

headings foroutine home-schoolcommunications.

Becarefulof confidentiality,and avoidreferringto other students.

Teachers should periodically read and write comments in daily home-school

communication books. It can be helpful for teachers to initial an agenda or booklet daily

or onaregularbasis.

1 Rather than rushing in the last busy 10 minutes to jot down a few words, try to write
commentsor completechartsthroughoutthe day

1 When there are concerns about horsehool communications, photocopy and date the
pagesto ensure accurateecordkeepingfor future reference.

= =4
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PARTNERSI EDUCATION

Attendants speciakducationtechniciansandteachersare partnersin the educationof studentswith special
needs. Support in the classroom from attendants and spediatation technicians is highly valued by
teachersandrecognizedsoneof the keyso individualsuccessor studentsfacingchallengegn their learning
andsociadevelopment.

Collaboratingn the classroomandworkingasa teamis the most effectivewayto providea studentwith a
balanceddayof individualhelpandopportunitiesfor independent engagemeitt learningactivities. Making
adifferenceinaa U dzRsshpaketpeériencésbestaccomplishetby becomingpart of alearningcommunity,
bothasaneducatoinasupportroleandasalife-longlearner.

Speciathanksto the NewFrontiersSchooBoardComplementanpervicedeam
and Support Staff UnioiSEPB NF 576 for permitting us to be inspired and (
their documentfor ourneeds.
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COMMISSION SCOLAIRE SIR-WILFRID-LAURIER
SIR WILFRID LAURIER SCHOOL BOARD

I Guideline on the Role and Responsibilities of Special Education Technician on School Team I

The purpose of this document is to clarify the role of the Special Education Technician within our school teams. It is important to
keep in mind, the classification is the same for elementary and high schools, as well as for the Diversified Pathway settings, WOTP
programs and for school-wide positions (formerly referred to as behaviour technician).

Characteristic Functions of the Special Education Technician:

x  Work under the supervision of the school administration and in conjunction with the multidisciplinary team.

x Work with both individual students and groups of students; work proactively with small groups on social skills, anger
management, learning activities, etc. They may work in regular classrooms, specialized settings, or across several
locations in a school.

x  Play a broader role in the adaptation of curriculum/modification of instruction levels, provide learning assistance and exam
support.

x  Participate in the development and implementation of the IEP: select appropriate strategies and accommodations, apply these
measures, asses if the objectives were attained, adjust the supports accordingly and participate in the evaluation of the IEP
plan.

x  Develop resource materials such as visuals, behaviour charts, organizational supports, etc.

x  Carry out crisis intervention measures in keeping with the school plan; work with students reacting to their environment,
counsel them, apply intervention techniques and coach them in their behaviour modification process.

x  Provide resource information to students exhibiting troubling behaviours or addictive behaviours; support and refer
students to the appropriate resources/services.

x May have arole to play in collaborating with attendants; coordinating interventions, coaching and training, or providing
special learning materials such as visual supports, social stories, etc. They may also provide support to new or less
experienced technicians.

Over the years, many questions have been raised regarding the limits of the role of the special education technician. It is important to
keep in mind, their role is defined by the classification plan applicable to our support staff; however, some responsibilities arealso
detailed in the Education Act and the SWL Delegation of Power and cannot be delegated.

As such, a technician cannot suspend a student. As per the Education Act:

®96712fMe principal may suspend a student if, in the principad®Bs opi
of bullying or violence or to compel the student to comply with s ¢ h o lesdosconduct.

The Principal shal parentsdfthe masdnhfer the suspdnsiontaddsof the assistance, remedial and reintegration
measures imposed on the student. ( é )

A technicianb6s work is to help and support the student ictveanhe mo:
restorative manner, not punitively. As such, they should not apply sanctions or discipline.

Concerning drug searches, t he school boardés vision of the role of a special
guidance to the students. Involving them in these situations may affect the trust between the student and technician, possibly
reducing the chances of a successful intervention. A technician may be asked to participate as a witness.

The basic requirement for a Special Education Technician position is to have completed a 3-year DEC in Special Care Counselling.
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“ ANNEX 1
N

COMMISSION SCOLAIRE SIR-WILFRID-LAURIER
SIR WILFRID LAURIER SCHOOL BOARD

Date:
_ All Teachers
Memo to: o
Principal
From: School Level Special Need Committee Chair

NOTICE OF MEETING

A regular meeting of the School Level Special Needs Committee will be held on:

at in
(WEEKDAY) (MONTH & DATE) (YEAR) (TIME) (PLACE)

If there are any requests that you wish to submit for review, please contact the Chair by:

(DATE)
AGENDA
1. Approval of Agenda
2. Approval of minutes of
3. Business Arising
4. Correspondence
5. New Business:
a) *New requests for Support Services (Clause 8-9.06 Provincial Agreement)
b) New requests for Ad Hoc meeting (Clause 8-9.08 Provincial Agreement)
¢) Distribution/Redistribution  of the S ¢ h o oAttéhdant and Special Education
Technician Hours (according to needs/requests)
6. Other Business
7. Adjournment

* Teachers may attend portions of SLSNC meetings to present their requests.
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COMMISSION SCOLAIRE SIR-WILFRID-LAURIER
SIR WILFRID LAURIER SCHOOL BOARD

REQUEST FOR STUDENT IDENTIFICATION / SERVICING

Date:
From: Teacher
To: Principal
Referral: St udeNdmés
School:

REQUEST FOR INFORMATION: Please provide me with any information available _ regarding any of my
students with handicaps, social maladjustments or learning disabilities in accordance with clause 8-9.09b
of the Provincial Agreement.

REQUEST FOR SERVICES: With respect to my obligation in clause 8-9.06 of the Provincial Agreement, |
am informing you that, in my opinion, the above-mentioned student demonstrates:

(Attach TIIP form)

e B}

9 I'would like my request to be discussed at the School Level Special Needs Committee to determine and allocate any
additional support services required.

9 Support services requested:

(Response expected within 10 working days according to clause 8-9.07 a).

REQUEST FOR AD HOC: It is my opinion that without additional support, the success of this student may be
compromised. | am reguesting that you convene an Ad Hoc committee to ensure that the case is studied in

accordance with clause 8-9.06. (Attach TIIP form)
(Committee set up within 15 working days of receiving the request according to clause 8-9.08 a).

e B}

Thank you for your attention in this matter.

(Signature)

(MAKE SURE YOU KEEP A COPY OF YOUR REQUEST FOR YOUR FILES)
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ANNEX 3

SAMPLE: Teacher-Initiated Instruction Plan (TIIP)

N School:
St ude Namé:s Grade:
Teacher Completing Form: Date:
If yes, did you read the
Confidential File: Y| d | N| A | recommendation? Y| 7 N| 7 | Dateread:

Reason(s) for Request / Description of Problem(s):

Spoken to (check all that apply):

A | Administration A | Parent(s)
n | Remedial/Supporting Teacher i | Other (Specify)
7 | Other Teacher(s)
TIMELINE
(approximately one (1) month for pedagogy and 40 days for behaviour)
From: To:
Environment: Materials:
i | Preferential seating A | Audio

| Small group i | Highlighted text / materials
i | Other: A | Manipulatives

A | Braille

A | Calculator

Assignments:

Shortened assignments (not evaluations)

Reduced pencil /paper tasks

Scribe

Reader

Extended time

Opportunity to respond orally

Types of software:

A | Learning tools (i.e.: graphic organizer)
i | Keyboard modifications
Assistive Technology

O.T. recommended equipment
(weighted vest, fidget toy, etc.)

i | Other: i | Other:

Instruction: Behaviour:

i | Simplified instructions 7 | Positive reinforcement

fi | Provide lesson notes ahead of time i | Frequent breaks

i | Reduce copying from board 7 | Clearly defined limits /expectations
i | Oral tests 7 | Quiet time

A | Frequent /immediate feedback A | Time-outs

Recorded answers /dictated Information

Audio materials

Support Services Requested:

Remedial Support

Speech & Language Pathologist

Occupational Therapist

Attendant Support

Psychologist Assistance

Social Worker

Other:

i | Other:

7 | Behaviour intervention plan

Pedagogical Services Department
239,montéelLesageRoseméreQcJ7A4Y9

( (450)621-5600  (450)9654208

Continued on page 2 E




ANNEX 3

Student’s Difficulties:

Have you read the confidential file?

YES 1 NO n

Student’s Strengths:

Reason for Referral:

What teaching
strategies have you
tried?

What services are you
requesting?

Psychology

Occupational Therapy

Speech & Language Pathology

Social Worker

Speak to SLSNC

IDT Meeting

Remedial (Ex.: ELA / Math)

S| D | S| S

S| 5 | S

Other:

T e ac h Signatsre: _

Date:

Pedagogical Services Department
239, montéelesageRosemereQcJ7A4Y9

( (450)621-5600

(4509654208




ANNEX 4

Guidance Counsellor - Sir Wilfrid Laurier School Board

Parental Consent Form (student under 14 years)

Dear Parents or Guardian,

Your child, , has been referred by a staff member to the services of a Guidance Counsellor. The purpose of

meeting with a Guidance Counsellor is to receive support in addressing challenges your child may be experiencing in different parts of his or her life:
personal, academic, family, friendships, relationships, mental health, etc.

These challenges can be addressed through various means including, but not limited to, personal counselling, academic and vocational counselling,
psychoeducation, provision of information and resources, as well as referrals to internal or external resources as appropriate (e.g., other SWLSB
professionals, public health system).

By consulting with a Guidance Counsellor, your child has the right to professional secrecy, subject to the following. All the information shared between your
child and the Guidance Counsellor will be made available to you should you request it. Such information will also be disclosed by the Guidance
Counsellor if one of the following circumstances occurs:

1. Your child discloses information that suggests that there is an imminent risk of harm to himself or herself.

2. Your child discloses information that suggests that there is an imminent risk of harm to another individual.

3. Your child discloses that his or her security and/or development is or may be compromised, or that the security and/or development of another
child is or may be compromised.

4, The law demands information regarding your ¢ h i lifel 6 s

Furthermore, findings and recommendations pertinent to vyadhaolstaftwherd sdoh s
information is necessary for the discharge of their duties, in accordance with Section 62 of the Act respecting access to documents held by public bodies and
the protection of personal information (chapter A-2.1). For example, this could be school staff members involved in the planning, supervising and dispensing
of yourc hi ledlidasonal program (e.g., multidisciplinary meetings, IEP meetings, placement decisions).

Signing below indicates that you are giving consent t o SiWilridLaorterSchdd Boarg ar t i ¢

and that you agree that the information discussed between the Guidance Counsellor and your child may only be disclosed in accordance with the conditions
herein and the applicable laws.

Kindly complete and sign the form below and return it to the Guidance Counsellor indicated below as soon as possible. If
you have any questions during the counselling process, please contact

Thank you for your cooperation.

Guidance Couns e hamer 6 s

Guidance Co u n s e $ignatured s
Date:

| hereby declare to be the holder of parental authority for the child identified below and | authorize the professional designated
above to work with my child. | also agree that the information discussed between the Guidance Counsellor and my child may
only be disclosed in accordance with the conditions herein and the applicable laws, notably to school staff members where
such information is necessary for the discharge of their duties. This authorization is valide for 365 days.

* Please note that this authorization can be revoked at any time by way of a written note, dated and signed by one of the parents/guardians, addressed to
the professional or to the school administrator.

Name of Student: Date of Birth: I = I o I —
Name of Parent/Guardian 1:

Signature of Parent/Guardian 1: Telephone: - -

Name of Parent/Guardian 2:

Signature of Parent/Guardian 2: Telephone: - -
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Conseiller d’orientation — Commission scolaire Sir-Wilfrid-Laurier

Consentement parental (enfant de moins de 14 ans)

Chers parents ou tuteur,

Votre enfant, , aété dirigé versun conseillerd 6 o r i e patua meémbre du personnel. Une rencontre

avec un conseiller dbéorientation permettra ~ votre enfantbide vidceawdiurelll &
différentes sphéres de sa vie : vie personnelle et familiale, études, amis, relations, santé mentale, etc.

Il est possible dbébaborder ces questions de diverses f adfessiosnelle stlapsycmggducaton.l e ¢
Il est également possible de fournir & votre enfant des renseignements et des ressources et de le diriger vers des ressources internes et externes
pertinentes (par exemple, d 6 a u professonnels de la commission scolaire et le réseau de la santé).

Sachez que |le conseiller dobéorientation est tenu au s-@essous.tSivous enffates faidemande | , s
toutefois, vous pourrez avoir acces a toutes les informations partagées entre votreenfantet | e conseill er ddéorientation
divulguées par le conseillerd 6 o r i e advenanti @ monled a des cireonstances suivantes :

1. Votre enfant révele des informations qui laissent présager un risque imminent de blessures pour lui-méme.

2. Votre enfant révéle des informations qui laissent présager un risque imminent de blessures pour autrui.

3. Votre enfant nous révéle que sa sécurité ou son développement est compromis ou pourrait étre compromis ou que la sécurité ou le
développementd & @autre enfant est compromis ou pourrait étre compromis.

4. Nous sommes légalement tenus de fournir des renseignements concernant la vie de votre enfant.

Par ailleurs, les conclusions et les recommandations ¢ on ¢ransmsasnaux nedhres ti®gr a
personnel de | 6®cole lorsque ces informations sont n®cesdadioiesur |l daxe
documents des organismes publics et sur la protection des renseignements personnels (chapitre A-2.1). A titre d 6 e x e rit pdureajt s 6 a deimembres
dupersonneldel 6 ®col e qui participent aux actividt®s” rled d ®eeprogramnapégagogiguea deavotie enfant =~ |
(ex. : rencontres multidisciplinaires, rencontres concernant le pland 6 i nt e r dédsiots icancernant le classement de votre enfant).

En apposant votre signature ci-d es sous, vous consentez ° ce que votre enf adommissionistolairei I-es s
Wilfrid -Laurier et vous acceptez que les informations f ai san étvdarédenfant mient uhiquerdents ¢c us
divulguées selon les conditions décrites aux présentes etlesloisquis 6 appl i quent .

Veuillez remplir et signer le formulaire ci-dessous et le retourner au conseillerd 6 o r i e indigaé ci-dessous dans les plus brefs délais.

Si vous avez des questions au cours du processus de counseling, n 6 h ® pasta eantacter le conseiller d 6 o r i e detvatre enéant en tout temps.

Merci de votre collaboration.

Nom du conseillerddor i ent at

Signature du conseillerd 6 or i ent

Date:

Par |l a pr®sente, je d®clare °tre tituldaeisrseusdeetl §aduatud roidésignéy

ckdessus ° travailler avec mon enfant. Je comprends ®gndle
conseiller doori ent atuniguemest€tre tiwiguéesseion lastconditeons décnites aux présenteset les lois
qui sobappliquent, notamment ~ des membres du per sonintkdx ede

leurs fonctions. Cette autorisation est valide pour une période de 365 jours.

* Veuillez noter que cette autorisation peut &tre révoquée en tout temps sur présentation d 6 u note écrite, datée et signée parl 6 ound 6 a des
parents et adressée au professionnel ou a la directiondel 6 ®c ol e

Nomdel 6 ®L ve Date de naissance : | ANNEE | MOTS [ JouR

Nom du parent/tuteur no 1 :

Signature du parent/tuteur no 1 : Téléphone: - -

Nom du parent/tuteur no 2 :

Signature du parent/tuteur no 2 : Téléphone:

® 0
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ANNEX 4

Guidance Counsellor - Sir Wilfrid Laurier School Board

Parental Consent Form (student under 14 years)

Dear Parents or Guardian,

Your child, , has requested the services of a Guidance Counsellor. The purpose of meeting with a

Guidance Counsellor is to receive support in addressing challenges your child may be experiencing in different parts of his or her life: personal, academic,
family, friendships, relationships, mental health, etc.

These challenges can be addressed through various means including, but not limited to, personal counselling, academic and vocational counselling,
psychoeducation, provision of information and resources, as well as referrals to internal or external resources as appropriate (e.g., other SWLSB
professionals, public health system).

By consulting with a Guidance Counsellor, your child has the right to professional secrecy, subject to the following. All the information shared between your
child and the Guidance Counsellor will be made available to you should you request it. Such information will also be disclosed by the Guidance
Counsellor if one of the following circumstances occurs:

1. Your child discloses information that suggests that there is an imminent risk of harm to himself or herself.

2. Your child discloses information that suggests that there is an imminent risk of harm to another individual.

3. Your child discloses that his or her security and/or development is or may be compromised, or that the security and/or development of another

child is or may be compromised.

4. The law demands information regarding your ¢ h i lifel 6 s
Signing below indicates that you are giving consent t o SyWilridLaorteriSchod Board ar t i ¢
and that you agree that the information discussed between the Guidance Counsellor and your child may only be disclosed in accordance with the conditions
herein and the applicable laws.
Kindly complete and sign the form below and return it to the Guidance Counsellor indicated below as soon as possible.
If you have any questions during the counselling process, please contact

Thank you for your cooperation,

Guidance Couns e hamer 6 s

Guidance Co u n s e signatured s
Date:

| hereby declare to be the holder of parental authority for the child identified below and | authorize the professional designated
above to work with my child. I also agree that the information discussed between the Guidance Counsellor and my child may
only be disclosed in accordance with the conditions herein and the applicable laws, notably to school staff members where
such information is necessary for the discharge of their duties. This authorization is valide for 365 days.

* Please note that this authorization can be revoked at any time by way of a written note, dated and signed by one of the parents/guardians, addressed to
the professional or to the school administrator.

Name of Student: Date of Birth: [ YEAR | MONTH [ DAY
Name of Parent/Guardian 1:

Signature of Parent/Guardian 1: Telephone: - -

Name of Parent/Guardian 2:

Signature of Parent/Guardian 2: Telephone: - -
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ANNEXE 4

Conseiller d’orientation — Commission scolaire Sir-Wilfrid-Laurier

Consentement parental (enfant de moins de 14 ans)

Chers parents ou tuteur,

Votre enfant, , a demandé de consulter les services d 6 wonseillerd 6 o r i e wWneadld consultation

permettra” votre enfant de recevoir |le soutien n®cessaire pour sphérandmsaea:viees
personnelle et familiale, études, amis, relations, santé mentale, etc.

Il est possible dbéaborder ces questions de diverses f a-fessiosnelleatlapsycmggducaton.! e ¢
Il est également possible de fournir a votre enfant des renseignements et des ressources et le diriger vers des ressources internes ou externes pertinentes
(par exemple, d 6 a u prafesssonnels de la commission scolaire et le réseau de la santé).

Sachez que |le conseiller dobéorientation est tenu au s-@essous.iSivous enffates fidemande | , s
toutefois, vous pourrez avoir accés a toutes les informations partagées entre votre enfantet | e consei |l l er ddéorientation
divulguées par le conseillerd & o r i eadvenantil @ monled a des cireonstances suivantes :

1. Votre enfant révéle des informations qui laissent présager un risque imminent de blessures pour lui-méme.

2. Votre enfant révéle des informations qui laissent présager un risque imminent de blessures pour autrui.

3. Votre enfant nous révéle que sa sécurité ou son développement est compromis ou pourrait &tre compromis ou que la sécurité ou le

développementd & @autre enfant est compromis ou pourrait étre compromis.

4. Nous sommes |également tenus de fournir des renseignements concernant la vie de votre enfant.
En apposant votre signature ci-d essous, vous consentez ~ ce que votre enf aQommissionistolaieeic I-es s
Wilfrid -Laurier et vous acceptez que |les informations f ai s an étvotrdenfant wient uhiguements ¢ u s
divulguées selon les conditions décrites aux présentes etlesloisquis 6 appl i quent .
Veuillez remplir et signer le formulaire ci-dessous et le retourner au conseillerd 6 o r i e indigaé ci-dessous dans les plus brefs délais.
Si vous avez des questions au cours du processus de counseling, n 6 h ® gpastaeantacter le conseillerd 6 o r i e detvatre éntamt en tout temps.

Merci de votre collaboration.

Nom du conseillerddor i ent at

Signature du conseillerd 6 or i ent

Date:

Par |l a pr®sente, je d®clare °tre tituldaeisrseusdeetl §aduatud roidésignéy

ckdessus ° travailler avec mon enfant. Je comprends ®gndle
conseiller doori ent atuniguemest€tre tiviguées seion lastcongiteons décnites aux présenteset les lois
qui sobappliquent, notamment ~ des membres du per sonintkdx ede

leurs fonctions. Cette autorisation est valide pour une période de 365 jours.

* Veuillez noter que cette autorisation peut étre révoquée en tout temps sur présentation d 6 unote écrite, datée et signée par| 6 oun 6 a defs
parents et adressée au professionnel ou a la directiondel 6 ®c ol e

Nomdel 6 ® " ve Date de naissance : [TANKEE | OIS [ J0UR

Nom du parent/tuteur no 1 :

Signature du parent/tuteur no 1 : Téléphone: -

Nom du parent/tuteur no 2 :

Signature du parent/tuteur no 2 ; Téléphone: -

® 0
T 450-621-5600 | 1 866-621-5600 F 450-621-7929
235, montée Lesage, Rosemere (Québec) J7A 4Y6
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ANNEX 4

Guidance Counsellor - Sir Wilfrid Laurier School Board

Student Consent Form (14 years +)

Dear Student,

You, , have been referred by a school staff member to the services of a Guidance Counsellor.

The purpose of meeting with a Guidance Counsellor is to receive support in addressing challenges you may be experiencing in different parts of your life:
personal, academic, family, friendships, relationships, mental health, etc.

These challenges can be addressed through various means including, but not limited to, personal counselling, academic and vocational counselling,
psychoeducation, provision of information and resources, as well as referrals to internal or external resources as appropriate (e.g.,, other SWLSB
professionals, public health system).

This service is confidential. You have the right to professional secrecy, subject to the following. All information shared with the Guidance Counsellor cannot
be shared without verbal or written consent on your part, with the exception of the following four circumstances:
1)  You disclose information that suggests that there is an imminent risk of harm to yourself.
2)  You disclose information that suggests that there is an imminent risk of harm to another individual.
3) You disclose that your security and/or your development is or may be compromised or that the security and/or development of another child is
or may be compromised.
4)  The law demands information regarding your file.

Furthermore, findings and recommendations pertinent to your integration and progress in school will be disclosed to school staff members where such
information is necessary for the discharge of their duties, in accordance with Section 62 of the Act respecting access to documents held by public bodies and
the protection of personal information (chapter A-2.1). For example, this could be the school staff members involved in the planning, supervising and dispensing
of your educational program (e.g., multidisciplinary meetings, IEP meetings, placement decisions).

Signing below indicates that you consent to participate in the counselling services offered by the Sir Wilfrid Laurier School Board and that you agree
that the information discussed with the Guidance Counsellor may only be disclosed in accordance with the conditions herein and the applicable laws, notably
to school staff members where such information is necessary for the discharge of their duties.

Kindly complete and sign the form below and return it to the Guidance Counsellor indicated below as soon as possible.

If you have any questions during the counselling process, please contact your Guidance Counsellor at any time.

Thank you for your cooperation.

St u d esighafure (14 years +): Date: |

Guidance Coun s e hamer 6 s Date: |

Guidance Co u n s e $ignatured s
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Conseiller d’orientation — Commission scolaire Sir-Wilfrid-Laurier

Consentement de I'éleve (14 ans et plus)

Cher )

Tu as été dirigé vers un conseiller d 6 o r i e pat um mentbre du personnelde| 6 ®c ol e.

Une rencontre avec un conseiller d 6 o r i e te tperrheitra de recevoir le soutien nécessaire pour surmonter les difficultés que tu vis actuellement dans
les différentes sphéres de ta vie : vie personnelle et familiale, études, amis relations, santé mentale, etc.

Il est possible déaborder ces questions de diverses f adfessiosnglle stlapsycimgducaton.l e ¢
Il est également possible de te fournir des renseignements et des ressources et de te diriger vers des ressources internes et externes pertinentes
(par exemple, d 6 a u prafesstonnels de la commission scolaire et le réseau de la santé).

Ce service est confidentiel. Le conseillerd 6 o r i eesttteautail searet professionnel, sous réserve des circonstances décrites ci-dessous. Toutes les informations
transmises au conseillerd 6 o r i ene poartoit étne divulguees sans ton consentement verbal ou écrit, sans dans les quatre circonstances suivantes :

1. Turéveles des informations qui laissent présager un risque imminent de blessures pour toi-méme.

2. Turéveles des informations qui laissent présager un risque imminent de blessures pour autrui.

3. Tunous révéles que ta sécurité ou ton développement est compromis ou pourrait tre compromis ou que la sécurité ou le développementd 6 u n
autre enfant est compromis ou pourrait étre compromis.

4. Nous sommes légalement tenus de fournir des renseignements concernant ton dossier.

Par ailleurs, les conclusions et les recommandations concernant ton intégration et ton progrés scolaire seront transmises aux membres du personnel de

| 6®cole lorsque ces informations sont n®cessaires "Ldidextwer cli@aec dedes awx
organismes publics et sur la protection des renseignements personnels (chapitre A-2 . 1) . & titre dbéexemple, il pourrait
| 6®col e qui participent aux activit®s reli®es ~ |la pr®par atjieqex,: rehcontred s Uy
multidisciplinaires, rencontres concernant le pland 6 i n ntienr déasions concernant ton classement).

En apposant ta signature ci-dessous, tu consens a utiliser les servicesd 6 o r i eaffdrta tarilacCommission scolaire Sir-Wilfrid -Laurier ettu acceptes que les
informations faisant| 6 o dejdisctissions entre toi et le conseillerd 6 o r i esvienauniguenment divulguées selon les conditions décrites aux présentes et les lois
quis 6 a p p | notamreentt des membres du personnel de | 6 ® isqueces informations sont nécessairesal 6 e x ede leursdoactions.

Nous te demandons de remplir et de signer le formulaire ci-dessous et de le retourner au conseillerd 6 o r i eindiq@é ciidessous dans les plus brefs délais.
Si tu as des questions au cours du processus de counseling, n 6 h ®3as & centacter ton conseillerd 6 o r i e enttoatttempsn

Merci de ta collaboration.

Signature de | 6 ® (14 ane et plus) : Date: |

Nom duconseilerddori ent ati_on Date: |

Signature du conseillerd 6ori entati on
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ANNEX 4

Guidance Counsellor - Sir Wilfrid Laurier School Board

Student Consent Form (14 years +)

Dear Student,

You, , have requested the services of a Guidance Counsellor.

The purpose of meeting with a Guidance Counsellor is to receive support in addressing challenges you may be experiencing in different parts of your life:
personal, academic, family, friendships, relationships, mental health, etc.

These challenges can be addressed through various means including, but not limited to, personal counselling, academic and vocational counselling,
psychoeducation, provision of information and resources, as well as referrals to internal or external resources as appropriate (e.g., other SWLSB
professionals, public health system).

This service is confidential. You have the right to professional secrecy, subject to the following. All information shared with the Guidance Counsellor cannot
be shared without verbal or written consent on your part, with the exception of the following four circumstances:

1)  You disclose information that suggests that there is an imminent risk of harm to yourself.

2)  You disclose information that suggests that there is an imminent risk of harm to another individual.

3) You disclose that your security and/or your development is or may be compromised or that the security and/or development of another child is
or may be compromised.

4)  The law demands information regarding your file.

As you are receiving guidance services within a school setting, you understand and agree that it is necessary for us to notify school administration when
you are in Student Services.

Signing below indicates that you consent to participate in the counselling services offered by the Sir Wilfrid Laurier School Board and that you agree
that the information discussed with the Guidance Counsellor may only be disclosed in accordance with the conditions herein and the applicable laws.

Kindly complete and sign the form below and return it to the Guidance Counsellor indicated below as soon as possible.
If you have any questions during the counselling process, please contact your Guidance Counsellor at any time.

Thank you for your cooperation.

St u d esighafure (14 years +): Date: |

Guidance Couns e hame:r 6 s Date: |

Guidance Co u n s e $ignatured s

® 0
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Conseiller d’orientation - Commission scolaire Sir-Wilfrid Laurier

Consentement de I'éleve (14 ans et plus)

Cher )

Tu as demandé de consulter un conseillerd dor i ent ati on.

Une telle consultation te permettra de recevoir le soutien nécessaire pour surmonter les difficultés que tu vis actuellement dans les différentes sphéres de
ta vie : vie personnelle et familiale, études, amis, relations, santé mentale, etc.

Il est possible dbéaborder ces questions de diverses f adessiosnelle atlapsycmggducaton.l e ¢
Il est également possible de vous fournir des renseignements et des ressources et de te diriger vers des ressources internes ou externes pertinentes (comme
d 6 a u professionnels de la commission scolaire et le réseau de la santé).

Ce service est confidentiel. Le conseiller doorientati o-essustToutes asinformatiosse cr e
transmises au conseiller d 6 o r i e metpautrantétre divulguées sans ton consentement verbal ou écrit, sauf dans les quatre circonstances suivantes :

1. Turéveles des informations qui laissent présager un risque imminent de blessures pour toi-méme.

Tu réveles des informations qui laissent présager un risque imminent de blessures pour autrui.

3. Tunous révéles que ta sécurité ou ton développement est compromis ou pourrait étre compromis ou que la securité ou le développement d 6 u n
autre enfant est compromis ou pourrait étre compromis.

4. Nous sommes légalement tenus de fournir des renseignements concernant ton dossier.

N

Puisque tu utilises |les services doéorientation de ton @®eolé&é®colecobmpsgnedr
locaux des Services aux éléves. Tu nous donnes donc ton consentement a cette fin.

En apposant ta signatureci-d essous, tu consens ° utiliser ICensmissionscolaire 8irs -Wilftico-kalriemet ta acceptas o f f
que les informations faisant | 6objet de discussions ent roelestconditiorstdécrites aux o ns e
présentesetlesloisquis 6appl i quent .

Nous te demandons de remplir et de signer le formulaire ci-dessous et de le retourner au conseillerd 6 o r i eindiq@é ciidessous dans les plus brefs délais.
Si tu as des questions au cours du processus de counseling, n 6 h ®zas & centacter ton conseillerd 6 o r i e enttoattteimpsn

Merci de ta collaboration.

Signature de | 0 ® I(14 une et plus) : Date: |

Nomduconseilerddori entati_on Date: |

Signature du conseillerd 6or i ent ati on
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ANNEX 4

Occupational Therapy - Sir Wilfrid Laurier School Board

Parental consent for professional consultation

St ude Namé:s School:

Date of Birth: Bay T TR Grade Level:

Dear Parent or Guardian,

We would like to refer your child, as identified above, for observation and, if warranted, for an assessment completed by an
Occupational Therapist from the Pedagogical Services Department of our school board. The purpose of this observation would

be to obtain additional information concerning your chilwlos
consult the confidential file and discuss the needs wi onwilleour
made whether a full assessment is required. You will be contacted if an assessment is warranted.

Kindly complete and sign the form below and return it to the school p r i n c offiseaals $oen as possible.
Thank you for your cooperation.

Respectfully,

Pr i nc Bignature s Date

ProfessNammal 6s Prof es sSigoatueel 6 s

| hereby declare having parental authority for the student identified above and | authorize the professional from Pedagogical
Services, as identified above, to consult with my child. This authorization will be valid for 365 days.

* Please note that this authorization can be revoked at any time by way of a written note, dated and signed by one of the parents/guardians, addressed to
the professional or to the school administrator.

Name of Parent / Guardian 1: Date:
Signature of Parent / Guardian 1. Telephone: - -
Name of Parent / Guardian 2: Date:
Signature of Parent / Guardian 2: Telephone: - T .
— N
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Ergothérapie — Commission scolaire Sir-Wilfrid-Laurier

Consentement parental pour une consultation professionnelle

Nomdel 6 ®I: v ¢ Ecole :

Date de naissance : Année d 6 ®t u d

Jour Mois Année

Cher parent ou tuteur,

Nous aimerions diriger votre ehdanis, dpodr | dbdemiati® reseét i ndii qu
®valuation compl te r®alis®e par un ergoth®rapeute des Seuiseiatateparp ®d :
ce professionnel servira a obtenir des renseignements additionnels concernant le profil de votre enfant sur le plan des apprentissages, des
émotions et/ou du comportement. Le professionnel étudiera le dossier confidentiel de votre enfant et discutera de ses besoins avec ses
enseignants. A la lumiére des informations recueiliies, nous serons en mesure de déterminer la nécessité d 6 u évaluation compléte. Si tel

est le cas, nous communigquerons avec vous.

Veuillez remplir et signer la partie ci-dessous et la retourner a la direction de | 6 ® cans les plus brefs délais.
Nous vous remercions de votre collaboration.

Respectueusement,

Signature de la directionde!l 6 ®c ol e Date

Nom du professionnel Signature du professionnel

Parla présente, je déclare étre titulaire de | 6 a u pacentaletp@r| 6 e nirfdiqué di-dessus etj 6 a u te@mfessiomnel des Services pédagogiques
désigné ci-dessus a intervenir auprés de mon enfantauxfinsd 6 o b s e etd & ®v @ h Qettetautaisation est valide pour une période de 365 jours.

* Veuillez noter que cette autorisation peut étre révoquée en tout temps sur présentation d 6 u moke écrite, datée et signée par | & aunl 6 a dds pagents
et adressée au professionnel ou a la directiondel 6 ®c ol e.

Nom du parent / tuteur 1: Date:
Signature du parent / tuteur 1: Téléphone: - - .
Nom du parent / tuteur 2: Date:
Signature du parent / tuteur 2; Téléphone: - T .

® 0
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Psychology - Sir Wilfrid Laurier School Board

Student consent for professional consultation (14 years +)

St ude Namé s

School:

Date of Birth:

Day

Month

Year

Grade Level:

Dear Student,

You have been referred for a consultation by a professional from the Pedagogical Services Department of our school board.

You will be consulted by a:

' 1| Psychologist

] 0 \ Counsellor in Re-Education

The purpose of the consultation would be to assess, identify and/or intervene in your academic or personal needs. The professional will
examine the confidential file and, with pertinent school staff, may engage in class observation, interact with you and administer individual
tests in the field of his/her
information will also be shared with relevant personnel at your school and the Sir Wilfrid Laurier School Board.

expertise. You will be

i nf orThed

There are special circumstances under which information can be revealed outside of the Sir Wilfrid Laurier School Board without your written
consent. The professional indicated below has the legal and ethical responsibility to report life-threatening behaviours, neglect and abuse to
appropriate social or judicial services.

Kindly complete and sign the form below and return it to the school p r i n ¢ offigeads 8osn as possible.

Thank you for your cooperation.

Respectfully,

Pr i nc Bignatlreé s

Date

ProfessNammal 05

Prof es sSignatusel 6 s

| hereby authorize the professional from Pedagogical Services, as identified above, to work with me. This authorization will be valid for 365 days.

* Please note that this authorization may be revoked at any time by way of a written note, dated and signed by you and addressed to the professional or
to the school administrator.

Signature of Student

\ \

COMMISSION SCOLAIRE SIR-WILFRID-LAURIER
SIR WILFRID LAURIER SCHOOL BOARD

Date

T450-621-5600| 1 866-621-5600 F 450-621-7929

235, montée Lesage, Rosemere (Québec) J7A 4Y6
swilauriersb.qc.ca 6 @
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ANNEXE 4

Psychologie - Commission scolaire Sir-Wilfrid-Laurier

Consentement de I'éléve (14 ans et plus) pour une consultation professionnelle

Nomde!l 6 ®I: v ¢ Ecole :
Date de naissance : g . - Année d 6 ®t u:d
our Mois Année
Cher éléve,

Tu as été dirigé vers un professionnel des Services pédagogiques de notre commission scolaire.

La consultation sera faite par :
' | un psychologue | 5| un conseiller en rééducation |

La consultation nous permettra doé®valuer ou de d®terminer rofessionnd e s o
®tudiera ton dossier confidentiel et, avec | b6aide du per gtonentefairec onc
passer des tests individuels dans son domaine dboexpertise. esNouUS:S
recommandations, sdéil y a lieu. Ces informati ons nreledemécoleztdslai t
Commission scolaire Sir-Wilfrid-Laurier.

Dans certaines circonstances particuli res, il nous est pescalairesSir-de ¢
Wilfrid-Laurier sans ton consentement écrit. Le professionnel désigné ci-dessous a la responsabilité juridique et éthique de signaler aux
services sociaux et judiciaires appropriés des comportements mettant la vie en danger ou des actes de négligence ou de violence.

Nous te demandons de remplir et de signer la partie ci-dessous et de la retourner a la direction d 6 ® cdarls s plus brefs délais.
Merci de ta collaboration.

Respectueusement,

Signature de la directionde| 6 ®c ol e Date

Nom du professionnel Signature du professionnel

Par la présente, | 6 a u tleoprofessiennel des Services pédagogiques désigné ci-dessus a travailler avec moi. Cette autorisation est valide
pour une période de 365 jours.

* Cette autorisation peut étre révoquée en tout temps sur présentation d 6 unote écrite datée et signée par toi et adressée au professionnel ou a la
directiondel 6 ®c ol e

Signature de| 6 ®1 v e Date

® 0
T 450-621-5600 | 1 866-621-5600 F 450-621-7929
235, montée Lesage, Rosemere (Québec) J7A 4Y6
COMMISSION SCOLAIRE SIR-WILFRID-LAURIER

SIR WILFRID LAURIER SCHOOL BOARD swlauriersb.qc.ca O M




ANNEX 4

Psychology - Sir Wilfrid Laurier School Board

Parental consent for professional consultation

St ude Namé:s School:

Date of Birth: Grade Level:
Day Month Year

Dear Parent or Guardian,

We would like to refer your child, as identified above, for a consultation by a professional from the Pedagogical Services
Department of our school board.

Your child will be consulted by a:

' | Psychologist /A | Counsellor in Re-Education
The purpose of the consultation would be to assess, identify
professional will examine the confidential file and, with pertinent school staff, may engage in class observation, interact with your
child and administer individual tests in the field of htiaml/ he

recommendations regarding your child as required. This inmfor]
school and the Sir Wilfrid Laurier School Board.

There are special circumstances under which information can be revealed outside of the Sir Wilfrid Laurier School Board without
your written consent. The professional indicated below has the legal and ethical responsibility to report life-threatening
behaviours, neglect and abuse to appropriate social or judicial services.

Kindly complete and sign the form below and return it to the

Thank you for your cooperation.

Respectfully,

Pr i nc Bignatured s Date

ProfessNammal 0s Prof es sSigoatueel 6 s

| hereby declare having parental authority for the student identified above and | authorize the professional from Pedagogical
Services, as identified above, to consult with my child. This authorization will be valid for 365 days.

* Please note that this authorization can be revoked at any time by way of a written note, dated and signed by one of the parents/guardians and addressed
to the professional or to the school administrator.

Name of Parent / Guardian 1: Date:
Signature of Parent / Guardian 1: Telephone: - -
Name of Parent / Guardian 2: Date:
Signature of Parent / Guardian 2: Telephone: - T .

® 0
T 450-621-5600 | 1 866-621-5600 F 450-621-7929
235, montée Lesage, Rosemere (Québec) J7A 4Y6

COMMISSION SCOLAIRE SIR-WILFRID-LAURIER .
SIR WILFRID LAURIER SCHOOL BOARD swlaurlersb.qc.ca O M




ANNEXE 4

Psychologie - Commission scolaire Sir-Wilfrid-Laurier

Consentement parental pour une consultation professionnelle

Nomdel 6 ®1: " ve Ecole :

Date de naissance : 5 . — Année d 0 ®t u ¢
our Mois Année

Cher parent ou tuteur,

Nous aimerions diriger vot r aessonsfvarsunprofessianiel des®Gendcespédagodyues fematrea ~ t
commission scolaire.

La consultation sera faite par :
‘A | un psychologue ' | un conseiller en rééducation |

La consultation nous permettra do6®valuer ou de d®termineru | es
besoin. Le professionnel ®tudiera son dossier confidentivetrk et
enfant en classe, ®changer avec lui et lui faire passer |
communiquerons les résultats de | 6 ® v a |dwpaofessiomel ainsi que ses recommandations, s dyia lieu. Ces informations seront
aussi transmises aux membres concernés du personnel de | 6 ® deovbtre enfant et de la Commission scolaire Sir-Wilfrid-Laurier.

Dans certaines circonstances particuli res, il nous est permi
scolaire Sir-Wilfrid-Laurier sans votre consentement écrit. Le professionnel désigné ci-dessus a la responsabilité juridique et éthique

de signaler des comportements mettant la vie en danger ou des actes de négligence ou de violence aux services sociaux et
judiciaires appropriés.

Veuillez remplir et signer la partieci-d essous et |l a retourner ° la direction de 18

Merci de votre collaboration.

Respectueusement,

Signature de la directionde| 6 ®c ol e Date

Nom du professionnel Signature du professionnel

Par la présente, je déclare étre titulaire de | & a u tparentalé @ur | 6 e nifideuétci-dessus etj 6 a u tnom anfarg a consulter le
professionnel des Services pédagogiques désigné ci-dessus. Cette autorisation est valide pour une période de 365 jours.

* Veuillez noter que cette autorisation peut étre révoquée en tout temps sur présentation d 6 u mote écrite, datée et signée par | & aun 6 a dds pagents
et adressée au professionnel ou a la directiondel 6 ®c ol e

Nom du parent / tuteur 1: Date:
Signature du parent / tuteur 1: Téléphone: - - .
Nom du parent / tuteur 2: Date:
Signature du parent / tuteur 2; Téléphone: - T .

® 0
T 450-621-5600 | 1 866-621-5600 F 450-621-7929
235, montée Lesage, Rosemere (Québec) J7A 4Y6
COMMISSION SCOLAIRE SIR-WILFRID-LAURIER

SIR WILFRID LAURIER SCHOOL BOARD swlauriersb.qc.ca O M




ANNEX 4

Speech-Language Pathology - Sir Wilfrid Laurier School Board

Parental consent for professional consultation

St ude Namé:s School:

Date of Birth: Bay T T Grade Level:

Dear Parent or Guardian,

We would like to refer your child, as identified above, for an assessment and/or intervention to be completed by a Speech-
Language Pathologist from the Pedagogical Services Department of our school board. The purpose of this consultation would

be to obtain additional information concerning your child
confidential file and discuss the needs with your chil ddwthtea
your child and administer individual tests. Based on the information gathered, a decision will be made whether a full assessment

and possible follow-up intervention is required. You will be informed of the speech-l anguage pathologi s
assessment and recommendations regarding your child as required.

Kindly complete and sign the form below and return it to the school p r i n c offiseaal $oen as possible.
Thank you for your cooperation.

Respectfully,

Pr i nc Bignature s Date

Prof essNammal 0s Prof es sSigoatueel 6 s

| hereby declare having parental authority for the student identified above and | authorize the professional from Pedagogical
Services, as identified above, to consult with my child. This authorization will be valid for 365 days.

* Please note that this authorization can be revoked at any time by way of a written note, dated and signed by one of the parents/guardians and addressed to
the professional or to the school administrator.

Name of Parent / Guardian 1: Date:
Signature of Parent / Guardian 1. Telephone: - - .
Name of Parent / Guardian 2: Date:
Signature of Parent / Guardian 2: Telephone: - T .

® 0
T 450-621-5600 | 1866-621-5600 F 450-621-7929

235, montée Lesage, Rosemere (Québec) J7A 4Y6
COMMISSION SCOLAIRE SIR-WILFRID-LAURIER .
SIR WILFRID LAURIER SCHOOL BOARD swlaurlersb.qc.ca O M




ANNEXE 4

Orthophonie — Commission scolaire Sir-Wilfrid-Laurierl

Consentement parental pour une consultation professionnelle

Nomdel 6 ®l: ve

Ecole :

Date de naissance :

Année d 6 ®t u g

Jour

Mois

Année

Cher parent ou tuteur,

Nous aimerions diriger

votre
commission scolaire pour une évaluation et une intervention, s 6yial lieu. L 6 ® v a | aud tdii ot e qui seratfaiteopar ce professionnel
nous servira a obtenir des renseignements additionnels concernant le profil de votre enfant sur le plan de la parole et du langage.
Le professionnel étudiera le dossier confidentiel de votre enfant et discutera de ses besoins avec ses enseignants. Il se peut également que
cette personne observe votre enfant en classe, échange avec lui et lui fasse passer des tests individuels. A la lumiére des informations
recueillies, nous serons

edeskus, vers, un ortbaphonistedés Gervices pedagogiasids deinotiei g u -

mesure de d®terminer

communiquerons les résultats de| 6 ®v a | ulad o ot h ag@rsiaueisas reeommandations, s dyiallieu.

Veuillez remplir et signer la partie ci-d e s s 0 u
Nous vous remercions de votre collaboration.

Respectueusement,

S

retourner ° la direction

n®cessous ®

de [ 6®col e

Signature de la directiondel 6 ®c ol e

Date

Nom du professionnel

Par | a pr®sente, je d®cl are
pédagogiques désigné ci-kdessus ~ proc®der

pour une période de 365 jours.

* Veuillez noter que cette autorisation peut étre révoquée en tout temps sur présentation d 6 u mote écrite, datée et signée par | 6 ourl 6 a dds pagents,
et adressée au professionnel ou a la directiondel 6 ®c o | e

Nom du parent / tuteur 1:

°tre

Signature du professionnel

Date:

Signature du parent / tuteur 1:

Téléphone: -

enfant

Nom du parent / tuteur 2:

Date:

Signature du parent / tuteur 2:

Téléphone:

® . &
COMMISSION SCOLAIRE SIR-WILFRID-LAURIER
SIR WILFRID LAURIER SCHOOL BOARD

T 450-621-5600 | 1 866-621-5600 F 450-621-7929
235, montée Lesage, Rosemere (Québec) J7A 4Y6

swilauriersb.qc.ca 6 @

et

(

titutikdessudeet 6pbaatbt®spatenpa

une ®valuation de mon u
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COMMISSION SCOLAIRE SIR-WILFRID-LAURIER

SIR WILFRID LAURIER SCHOOL BOARD

CONSENT FOR INFORMATION

ANNEX 5

CONCERNING:
Nameof student: Date of birth:
Address: DAY MONTH YEAR
E-mail address: HomeTelephone:
Parentl: Telephone:
Parent2: Telephone:

| HEREBY AUTHORIZE RELEASE OF THE FOLLOWING INFORMATION:

n | AcademidRecords n | Health Records |} | ProfessionaReports
FROM:
NAME PROFESSION | INSTITUTION TEL # FAX #
1
2
3
4
5
6
TO:
Administrative Unit: | PedagogicaberviceDepartment
Attention
Institution: | SirWilfrid LaurierSchooBoard
Address:| 239,montéelLesage
RosemeéreQuébec
J7A4Y9
Telephone: Fax:
(450)621-5600 (450)965-4208

Thisauthorizationis valid for the current schoolyearand canbe revokedat anytime.

Date

(Please make a copy of this form for your records )

Signatureof holderof parentalauthority or studentaged14 and over




ANNEXE 5a

NN

COMMISSION SCOLAIRE SIR-WILFRID-LAURIER
SIR WILFRID LAURIER SCHOOL BOARD

CONSENTEMENT A LA COMMUNICATION DE RENSEIGNEMENTS

ELEVE CONCERNE :

Nomdef QS f Datede naissance
Adresse; JOUR MOIS ANNEE
Adressecourriel : Téléphongrésidence)
Parentn®1: Téléphone:
Parentn®2: Téléphone:

PAR LA PRESENTE,J 6 AUT O RA SGMMUNICATION DES RENSEIGNEMENTS SUIVANTS :

3 | Dossierscolaires

5 + | Rapports

N | Dossierglesanté |1 .
professionnels

PROVENANT DE :

NOM

PROFESSION | ETABLISSEMENT TELEPHONE  TELECOPIEUR

OO WNF

AL 6 ORGA NISBIVANT :

Unité administrative: | Servicepédagogiques

At QI G (B y

Etablissement ] CommissiorscolaireSirWilfrid-Laurier

Adresse | 239,montéelLesage

Rosemere (Québec

J7AAY9
Téléphone: Télécopieur.
450621-5600 4509654208

Leprésentconsentementestvalidepourt Q| y5g6I&irBen courset peut étre retiré entout temps.

Date

Signaturedu titulaire def QI dzfapehtael $
oudef QS &g8d@X1 ansou plus

(Veuillez faire une photocopie de ce formulaire pour vos dossiers.)
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Introduction

Learning difficulties are of ongoing concern to the educational community. These difficulties experi -
enced by some students constitute veritable challenges for the staff members who work with them, in
particular for the teachers. They also call for agreat deal of energy on the part of the parents.

This reference document is intended for all school staff
members who are involved, directly or indirectly, in
working with students with learning difficulties. It is
designedfor teachers,student servicesstaff, counsellors,
administrators and parents, and sheds new light on how
best to provide assistanceto students with learning
difficulties and facilitate the search for effective
intervention measuresthat meettheir needs.

The first chapter presents a few facts and figures cen
cerning students with learning difficulties. The context
of the reform and the elementsof this context that have

a specific impact on the intervention measures used to
help these students are also discussed. In addition,
information is provided on the services and resources
availableto them.

The second chapter focuses on four orientations, which
serve as a guide for interventions. These orientations
form the backdrop for the intervention measures adve
catedfor supporting children with learning difficulties.

The third chapter deals with support for these students,
which is based on a fair evaluation of their situation,
quality intervention measures and educational services
that are organized with a view to achieving success fadl
students.

The fourth chapter presents the courses of action that
should be taken in order to provide adequate support
to students with learning difficulties. These courses of
action apply to the preschool, elementary and secondary
levels and target elements that are essential to effective
intervention.

Thefifth and last chapter outlines managementpractices
that target student success. This chapter highlights the
main elements required to gear management practice®
the orientations of the reform.



Chapter

Background |

Learning difficulties affect a significant number
of students in a variety of areas of learning.
While various authors and tenets associate the
term learning difficulty with different realities,

for the purposes of this document, learning dif -
ficulty refers to the problems a student may
experience in his or her learning progression in
terms of the outcomes of the Québec Education
Program. Learning difficulties may be experi -
enced by students who are at risk, disabled or
have severe behavioural problems.

This method of envisaging learning difficulties

is quite different from a definition of difficulties
AU AAOAci ous )OO &I AOOAO
whereas the category -based approach, which is
used for administrative purposes, is not designed

to respond to the needs of each individual.

This chapter presents a few facts and figures
concerning students with learning difficulties
and discusses signs of learning difficulties and
certain factors that can help explain them. In
addition, it examines the impact of the reform
on the organization of services offered to
students with learning difficulties and on the
intervention measures that must be imple -
mented to help them. Lastly, a brief overview of
the available services and resources is provided.

The data collected from schoolboardsin 2000-2001put
the proportion of at-risk students' with an indivi-
dualized educationplan at roughly 11%. A large majority
of these students experience learning difficulties. How
ever, these statistics do not take into account students
with disabilities, many of whom havelearning-related
difficulties.

Other data show that a substantial proportion of students
with learning difficulties repeat grades. This is espe
cially true for the first year of both the elementary and
secondary levels. Almost twice as many boys as girls
repeat grades.

In addition, many students with learning difficulties
never manage to obtain their Secondary School Di
plomaor Diplomaof VocationalStudies. Many of them
also end up dropping out of school.

Learning difficulties sometimes originate in the school
environment, but can also be present well before the
ichildOukgink Echo®.Ox@rdulh & SiondiyNiAkAdib
someofthe O O O A kdliitiGaDcharacteristics, theyare
often the result of a process, which begins early ifife,
within the family, and continues at school. For
example, a child who has received little stimulation in
terms of writing will be more likely to encounter diffi-
culties ashe or sheprogressesthrough school.

Learning difficulties are manifested in terms of the
competencies set out in the Québec Education Rro
COAi8 -1 OA OPAAEEEAAI I Uh
read, communicate verbally or in writing, and use
mathematics.

OEAU

Learning difficulties generally arise in cases where stu
dents have problems using cognitive and metacognitive
strategies and properly applying certain crosscurricular
competencies. Furthermore, they frequently go hand in
hand with certain deficiencies, especially as concerns
attention and memory. They often entail motivation
and selfesteem problems, and can either stem from or
causebehavioural problems.

1. At-risk students are students who experience difficulties that may lead to failure, exhibit learning delays, have emotional
disorders, have behavioural difficulties or disorders, have a developmental delay or amild intellectual impairment.
SeeQuébecMinistere del 6 O A O StdelidVithiHandicaps SocialMaladjustmentsor LearningDifficulties: Definitions

AEEARD



(Québec:Gouvernementdu Québec2000), p. 4.



There are numerous factors that can explain learning
difficulties. For some, these difficulties are biological in
nature. For others, environmental factors (family,
school, social background and cultural community)
play a decisiverole.

The ways in which learning difficulties are explained
have an impact on the actions taken. For example,
those who see learning difficulties as being biological in
nature have a tendency to focus their interventions
exclusively on the student, whereas those who attach
more importance to the environment tend to address
severalelementssimultaneously and emphasizeprevention.

This document is written from an interactional view
point. Thus, learning difficulties are perceived as being

the result of the interactions amongthe O OO A A1

characteristics and those of his or her family, school
and living environment.

This concept of learning difficulty results in a more sys
temic vision of intervention, and prompts us to take
into account anything that constitutes a strength or rep
resents an obstacle to learning. It also encourages us to
askquestionsaboutthe © O O A Adrsn@l Eharacteristics,
A1 O AgAl bl Ah
areas do her strengths lie? personal relationships?
ScienceThe AOOOe 6

This concept also calls for an analysis of what is being
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needs and ensure adequate intervention measures, or to
comply with more prescriptive O 01 A Oe 6

Finally, this conceptcallsfor an examination of family-
related factors and the establishment of a dialogue with
parents in order to correctly identify all possible means
of helping students learn.

During the 1990s, several studies and reports high-
lighted various problems in the school system, including
the high number of studentswith adjustmentor learning
difficulties, an increase in the dropout rate, and an
alarming proportion of illiterate adults. These observa
tions called the schoolsysteminto question and led to
the current education reform.

In 1997, the policy statement entitled Québec Schools

on Courséset the broad orientations of the current

reform. This policy statement emphasized the impor-

OAT AR 1T £ AT OOOET ¢ OOAAAOGO &I O
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cation of educational options to meet the needs and
interests of all students, and a more flexible organiza

tional model for schools.

006 O

This meant that numerous changes had to be made to

the Education Act, the Basic School Regulation, the
curriculum and the Policy on Special Education, in

order to apply the orientations set out in Québec
Schoolson Courseto O A Adhiexd

1.4.1 Education Act

to fulfill the imperatives of the reform.*Some of these
sections have a direct impact on the services offered to
students with learning difficulties.

It §h6uld K& Bdied tha®@theQdt Addesco e nded 1 O P
EnRAE@ & ualBication? (off alf studeAts, @lﬁ)értlcdaA El C
tho%e Wﬁlﬁg@rmn@ @fﬁ%kﬁtle@k@ Fei@r@n@ exp@:)tlﬁo OEA
This mission, which is to impart knowledge to students,

foster their social development and provide them with
qualifications, must be pursued within the framework

of an educational project and implemented by means

of a successplan.

Greaterpowers havealsobeendevolvedto the deci-sion-

making authorities. Severalresponsibilities that used to

fall to the school boards have now been trangerred

to the schools. Given their familiarity with the
students they serve, schools are better equipped to
AAAPO OEA OAOOEAAOG OEAU 1 £FAO
and needs.

2.QuébecMinistére dei & O A O KQaébeeScHodion Courseeducational policy statement (Québec:Gouvernementdu Québec,1997).
3.QuébecMinistére dei 8 O A O AAébdeEdicationProgram (Québec:Gouvernementdu Québec,2001), p. 2.

4. SeeAppendix|.
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Schools are also reaching out to the community

through their governing board. Parents, students, school
staff members and representatives of the community are
encouraged to take part in defining, implementing and
evaluatingthe educational project. Moreover, the gov
erning board is responsible for adopting the educational

The Basic School Regulatidprovides for a maximum
of six years for the completion of elementary school
studies,although under the Act, a student who hasnot
achieved the targeted outcomes is entitled to an addi
tional year of elementary schooling. However, this year
should be used not merely as a repetition of what has

project andapproving the OAET T 1 8 planO O A A Aabeady been taught, but rather to enable the student to

The Act also refers to the obligation to establish an
individualized education plan for disabled students and
students with adjustment or learning difficulties. By
encouraging parents, resource persons and the studetd
xi OE OI CAOGEAO O1 AAOGOAO
individualized education plan is an excellent tool for
the O 0 O A Alcd@ss.0

Lastly, the Act contains provisions for the integration of
such students into regular classes,unless it has been
established that such a measure would not facilitate the

OOCOAAT 060 1 AACTEIC T0O O AEAjew 4 thidddesedsQkthel curdc@umyik. Qlbjct dorh DT OA

an excessive constraint or significantly undermine the
rights of the other students. In such cases,special
schoolsor classesmay be required.

1.4.2 Basic School Regulation

The BasicSchoolRegulatior? obligeseachschoolboard
to establish a student services program that includes the
following four components:

support services

school activities
counsellingservices

promotion and prevention services

Twelve services are provided for in order to implement
these four program components, including remedial
education services. These program components are
interrelated and complement the instructional services
and special services offered. They call for joint action
and teamwork among the various players. A recent
document’ published by the Ministére provides more
information on student servicesand their implementation.

5.See Appendix II.

6.10i AAAR - ET EOOR OSEAA
vernement du Québec,2002).

7.See Appendix II.
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continue his or her learning progression.

The Basic School Regulation sets out new guidelines for
the organization of instruction, which is now divided
into three two-year cycles at the elementary level and

i Atv® cydds At thé Gdbdndarydedeh Thisloycle-bdsed O E A

organization is intended to helpstudents make continuous
learning progress.

1.4.3 The new curriculum
As part of the reform, work is being carried out to re

tent, evaluation and certification. As a result, subject
content is now geared more closely to the developmermuf
competencies, evaluation is focused more specificallyn
the assistance to be given to students, and certifiedion
is amore accuratereflection of their success.

The Québec Education Program

The Québec Education Program attaches particular
importance to the learning process and makes students
the principal agents thereof. This program focuses on
the subjectspecific and crosscurricular competencies’
students need to acquire knowledge, foster their social
developmentand obtain qualifications.

The development of competencies aims to make the
knowledge acquired in school a O O1 ihdt éan be
applied to everyday life situations. This has a consider
able impact on the wayintervention measures aredeveloped.

8. For more information on the componentsof the QuébecEducation Program, seepages6 and 7 of the Québe&ducationProgram.



If students are to develop competencies,it is not
enough to simply transmit knowledge to them. Instead,
they must be placed in a context conducive to helping
them build knowledge and determining when and
where it will be useful to them. Such an approach
ensures that students are active and learn to mobilize
their resourcesand adjust their actions.

Helping studentsdevelop competencies also means taking
into account what they know and what interests them,
and respecting their pace of learning. However, in a
classroom,the O O O A krodddde fields of interest and
paces of learning can differ widely, and thereforethe
intervention measures used cannot be the same for
everyoneat all imes. They must therefore be differentiated.

! AEAAEAOAT OEAOAA ADPDPOI AAE
sibility alone.It must be usedin collaboration with the
school staff, in particular the cycle teamEach indivi-
AOAI 80 A@GPAOOEOA 10006 AA
eachstudent in his or her learning progression.

In addition to subject-specific and crosscurricular com-
petencies, the Québec Education Program underscores
the importance of broad areas of Iearning which are
AAEET AA AO OEOOC

Ui O1 ¢ eRroperly As8d) in interaction with the
various competencies, they encourage students to learn
from meaningful situations and construct their own
world -view. Projects in which different subjects are
interdependent constitute enriching, motivating situa
tions for students. All players, including teachers and
student services staff, are called upon to make the most
of the broad areasof learning.

3O00AAT 6086 AEEZEAOAT O OAETTI
ture their identity and determine their strengths and
limitations. It is important to encourage students with
learning difficulties to make the most of their talents,
express their viewpoints and affirm their values while
respecting those of others. At the secondary level, they
also need help planning for the future, by learning
about occupations that correspond to their talents and
fields of interest. The guidanceoriented approach'is of
particular interest in this regard. All players are encour
aged to ensure that their studé 0 08
are enriching and help them better structure their identity.

AZPDAOEAT A

Evaluation of learning

Work stemming from the curriculum reform led to the
drafting of a new policy on the evaluation of learning,

which focuses on the main purposes of evaluation, i.e.

to support learning and recognize competencies. It also
dealswith the certification of studies.

Support for learning is central to evaluation. It is essen

tial to the success of all students, especially those with
learning difficulties, and has an important role to play

throughout the learning process.

This form of evaluation is based on systematic observa
tion of the students in order to support their learning
progression. It requires that teachers adjust their peda

%"Eica' Infepyentigns sand dfiat; USRI, Bglale Ney g ¢ 1

learning. Moreover, it encourages the use of differen
tiated activities.

cycle or a training program, or when a student drops
out of school or decides not to complete an educational
path. In the form of an endof-cycle progress report, it
acts as a yardstick for the development of compe-

A @ AE ET &l Of AOEI
promotlon from one cycleor integration path to another.

The recognition of competencies makes it easier to

implement assistanceand enrichment measures.

In the caseof astudent who hasdropped out of school
or interrupted his or her studies, the recognition of
competencies allows the 0 0 O A Aptidd &dnpetency
level to be determined. A report on the competencies
INBPPIER IR SR odL Ry eROR fANMAT ¢ 6
it easier to pursue the training by enabling prior learn
ETc O AA OAEAT EIT O AAAI
entry into the job market.

9.The cycleteamis made up of the teachersin that cycleand the student servicesstaff.
10.QuébecMinistére dei & 0 A O RQAébdsEddcdtionProgram- SecondaryCycleOne(Québec:Gouvernementdu Québec2002), p. 9.
11.To find out more about the guidance-oriented approach, see the document entitled Making DreamsComeTrue: AchievingSuccesdhrough The GuidanceOriented

Approach(Québec:Gouvernementdu Québec2002).
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The recognition of competencies also includes the
recognition of school and extracurricular learning. It
enables students to gain recognition for learning
achieved through personal or professional experience
that is equivalent to the competencies defined by the
QuébecEducation Program.

Certification of studies

Certification of studies must allow for the recognition
of students who have successfully followed different
educational paths. Various titles bear witness to their
achievement, including the Diploma of Secondary
Studies and other certificates and attestations set out in
the Basic SchoolRegulation.

Certification of studies is based on a set of identical
rules that govern all students; however, accommoda
tions may be agreed upon regarding the evaluation cen
ditions or criteria for certain special-needs students. For
example, the time allotted for the evaluation may be
increased, or students may be given accessto sound
recordings of texts enabling them to solve mathematical
problems. However, these accommodations must in no
way bias the evaluation. In all cases, any decision to
make changesmust be taken as part of an indivi-
dualized education plan.

1.4.4  Policy on Special Education

The changes brought about by the reform resulted in a
review of the Policy on Special Education and the
development of a plan of action in order to help
schoolsimplement the policy. The basicorientation of
this ministerial policy, unveiled in January 2000, is as
follows:

To help students with handicaps or social maladjust -
ments or learning disabilities succeed in terms of
knowledge, social development and qualifications, by
accepting that educational success has different
meanings depending on the abilities and needs of dif -

ferent students, and by adopting methods that favour

their successand provide recognition for it.

12.SeeAppendixIIl.

To help school communities meet the challenge
presented by this orientation, six lines of action were
defined,”” each intended to guide the intervention

measuresfor studentswith learning difficulties.

The first line of action stresses the importance of pre
vention and is at the root of the second orientation of
this document,which advocatesearly intervention.

The second line of action recommends that all those
working with special-needs students make the adapta
tion of educational services a priority. The intervention
measures advocated in this document are based on the
diversification and adaptation of services.

The third line of action exhorts those involved to
organize educational services based on the evaluation
of individual O O O A /abilife® &nd needs,with a view
to integrating them into regular classesThefifth chapter
of this document, which deals with service organ-
ization, is largely basedon this line of action.

The fourth line of action encouragesschool repre-
sentatives to create a true educational community,
starting with the students and their parents and conti
nuing with community organizations and partners
working with young people. This vital component of
intervention is addressedin Chapters 3and 5.

The fifth line of action recommends that particular
attention be devoted to at-risk students, particularly
those with learning difficulties. Its concern is with
improving knowledge and determining the appropriate
methods of intervention. It also aims to help resource
persons acquire a comprehensive, integrated view of the
difficulties experienced by young people and the best
ways of assisting them. This is the main rationale for
this document.

The sixth and final line of action prompts those

ET O 1 OAA O1 AAOGAT T B 1 AOET AO
educational success in terms of knowledge, social deve
lopment and qualifications, assess service quality, and

report the results. Chapter 4 looks at the importance of

this evaluation approach in ensuring service quality.

A number of worthwhile avenues of exploration are
suggested.

T £ Ad/



In elementary school, students with learning difficulties
are generally integrated into regular classrooms. How
ever, such is not the case at the secondary level, where a
large proportion of such students are directed to tempe
rary or ongoingindividualized pathsfor learning.

Various services are offered to students with learning
difficulties, instructional services first and foremost. Th
ese are accompanied by remedial education services,
psychological services, speech therapy services,
academic and career counselling services, psychoeduca
tion and specialeducationservices,aswell as healthand
social services.

At the elementary level, remedial education is one of
the main services offered to students with learning diffi
culties. Although models of collaborative consultatiott
exist in various environments, remedial specialists seem
to work mainly outside of the classroom' The situation
seems to be changing, however, with new intervention
methods being explored.

In secondary school, few students receive remedial edu
cation services. Individualized paths for learning are
most commonly used, although this method of organ
izing services, based on categories, is increasingly being
calledinto question.

Both in elementary and secondary school, grade repeti
tion is still frequently used as a means of helping stu
dents who have not achieved the required competency
level. However, research findings show that grade repe
tition is ineffective for the vast majority of students and

that it does not make them any more successful in their
progression through school.

Schools implement a broad array of measures to mette

needs of students with learning difficulties, includ ing

workshops, support measures, individualized teaching

units, remedial units, tutoring, etc. Innovative proj ects
are also being piloted in various communities. These
projects augur well for the development of effective
intervention measures for students with learning diffi

culties.
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cate that the resources available to meet these special
needs, that is, to support students in their progression
through school and the teaching staff in their interven
tions, are stable or growing, whereas the educational
community claims that these resources are diminishing,

or at least that they are not increasing in proportion to
needs@”®

The same observations are still being made today, even
OEI OCE OEA - El EOhédinipemehtdd 1 8 OADAA
an entire set of measures further to the plan of action
that accompanied the Policy on Special Education.
Thus, over $120 million has been invested in order to
reduce the number of students per group at the pre
school level and in Elementary Cycle One. Expendi
tures amounting to some $36.5 million over three years
havealsobeenallocatedin order to boostthe number
of professionals assigned to assist teachers and work
with students. The goal is to create an additional 860
positions, patticularly in the fields of special education,
psychology, speech therapy and psychoeducation.
Fundshavealsobeencommitted to makeinformation
and communicationstechnologiesmore accessibletoat-
risk students among others, and to develop
research.

In addition, support and expertise teams have been set

O6p ET AAAE 1T &£ 10i AAAGO -OACEI T 08
dated, among other things, to provide support to

schools in their efforts to assist students with learning

difficulties.

We must thus question ourselves as to how the
resources available can best contribute to achieving
positive results. Work methods must also be reviewed
to ensure that intervention measures are as effective as
possible. Furthermore, consensus must be reached
among the various school communities, and certain
orientations promoted in order to better guide actions.

13.For more information on collaborative consultation, seethe works of Lise SaintLaurent.



15.Québec, Conseupérieur AA 1 &i A BAA (i schbivke@eisdieleshandicapésou en difficulté (Québec:Gouvernementdu Québec, 1996)p. 30 [Freetranslation].



Chapter

Orientations

Learning difficulties can take different forms.
Some are temporary, while others persist
throughout the O O O A Adct@diity. This situa-
tion makes it more difficult to determine which
intervention measures to use. For this reason,
four orientations have been chosen to guide
actions, namely, targeting success, taking pre-
ventive action, viewing the OO0 0 A Adit@fiod
globally and using differentiated teaching.

The concept of success is based on criteria that are spe
cific to certain beliefs, eras and cultures, and can differ
substantially from one country, decade or society to
another. It is also closely linked to social recognition,
and is associated with a feeling of personal accomplish
ment and the satisfaction of having achieved specific
goals.

For many years, a diploma or a certificate was the sole
symbol of academicachievement.More and more, we
Tix OAEAO OI OEEO AiTAADPO
have a broader vision thereof. In fact, our understand
ing of educational success derives directly from the
OEOAA AiiBITAT OO0 1T £ OEA
knowledge to students, foster their social development
and provide them with qualifications. No longer is it
basedsolelyonaO O O A Alili) & 6btain adiploma
of secondary or vocationastudies, but rather on the
recognition of the progress he or she makes. The evalu
ation of this progress is based on the learning already
achieved, with a view to pursuing this learning
OEOI OCEI 66 OEA OOOAAT 060
progress is thus not compatible with that of grade repe
tition, which implies going over something that has
already beendone.

Intervention measuresbasedon this conceptof learning
progressprevent students from experiencingthe apathy
and demotivation often associated with a feeling of
failure, and encourageresource persons to focus their

energies on achieving a goal rather than merely seeking
the cause of learning difficulties. This concept of suc
cess in no way entails lower expectations; on the cen
trary, expectations remain high, but are better tailored
to eachO 0 O A Attefyth©pace of learning and needs.

The Policy on SpecialEducationrecommendsthat we
help students succeed and that we accept that this suc
cess may be manifested in different ways, while target
ing maximum development for each student and main
taining our expectations as close as possible to the
norm.

Helping students succeed means holding the same
expectations for all students while using differentiated
methods. In some cases, it also means having different
expectations based on the specific needs of some stu
dents. The decision to implement adapted methods
with a view to helping students progress to the best of
their abilities must be made within the framework of
an individualized education plan.

The diversification of educational paths is another way

dk RelpiffyAudd febpleitd sidcee IR dfRBID Ways. AT A
These educational paths allow for the building of

bridges to ensure that students do not find themselves
Qdughi in d deddend progrddE it dosk withdut skyingd A O O
that official recognition is needed in order to confirm
youngD AT Ddudeés©

Each school is obliged to produce a plan designed to

improve student success. This plan must contain mea

sures intended for students with learning difficulties.

These measures can help reduce the dropout rate and

| AEAEAQT JATEFTARAAOA AT POORAT 806

cular students with difficulties.
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The Ministére has also put in place other means to
ensure the success of the greatest number of students
possible, for example, the guidanceriented approach
andthe New Approaches New Solutions program.

The guidanceoriented approach is aimed at helping
students get to know themselves better, boosting their
academic motivation and establishing links between
their experiencesat schooland their professionalaspira-
tions by encouraging them to develop career goals. This
approach begins in elementary school and continues
through to the end of secondaryschool.

The New Approaches, New Solutions program, imple

mented in certain secondary schools located in disad

vantaged neighbourhoods, aims to enhance student
retention and educational success.

Helping students succeed means encouraging them to
realize their full potential, go beyond theirlimits and
becomefull-fledged members of society.

There are different ways of helping students succeed.
Most of the time, the ideais to hold the sameexpectations
while using different methods. In some cases, expectations
must be adjusted. The decision to implement adapted
methods must be made within the framework of an indi-
vidualized education plan.

Helping students succeed means giving them access to
differentiated educational paths sothat they cancontinue
their studies. It also means providing for measures to
support them in their learning, foster student retention

and provide them with qualifications.

Prevention is of paramount importance in a context of
educational success. Although it should be carried out
rather intensively in preschool and Elementary Cycle
ITAR EO 1 000 OAI AEI
entire schooling.Preventing difficulties and making sure
they do not become worse must be a constant ceaern,
both atthe elementary andthe secondarylevel.

A DPOEI

According to Snow et al.] there are three main
categoriesof prevention:

Eprimary prevention
g secondaryprevention
Etertiary prevention

Primary prevention is concerned with reducing the
number of new cases (incidence) of an identified conéli
tion or problem, and concerns all students. It corre
sponds to what certain researcher&refer to as universal
prevention. The implementation of learning conditions
that facilitate educational success for all students is part
of primary prevention, and differentiated teaching is an
example thereof. An educational institution that fosters
the optimal development of all students is also using
primary prevention.

Secondary prevention is concerned with reducing the
number of existing cases (prevalence) of an identified
condition or problem. It targets students who are
vulnerable due to their personal characteristics, school
environment or family or social background. The strate
gies used must act as protection against the factors
likely to cause difficulties. Secondary prevention
corresponds to what certain researcherécall targeted
prevention.

Offering children who are growing up in poverty a
stimulating preschool environment, where emphasis is
placed on literacy;is an example of secondary preven
tion. The implementation of prevention measures that
facilitate the transition from preschool to elementary
school and from elementary school to secondary school
for at-risk studentsis anotherillustration thereof.

Interventions targeted specifically at students who,
owing to their personal characteristics, are likely to
encounter learning difficulties, can also be considered
secondary prevention. Lastly, attention given to
students who are going through a difficult situation
EEE BR YR BTEY BBV OER *EEARI 06 0

this category.

1. CatherineE.Snow,M. SusanBurns and PegGriffin, PreventingReadingDifficultiesin YoungChildren(Washington: National AcademyPress,1998), p. 16.
2. Frank Vitaro and ClaudeGagnonPréventiondesproblemesA & A A A DoBekl@sErifahtsetlesadolescents lesproblémesinternalisés vol. 1 (Québec Pressesde

1651 E GAQEEAG00), p. 7.
3.1bid., p. 569.

4.Theterm literacy refers to all readingandwriting activities, for example,the reading of storybooks.



Tertiary prevention is concerned with reducing the
complicationsassociatedwith an identified condition or
problem. This type of prevention takes place oncthe
difficulties have been detected, and the strategieased
are aimed at correcting them. For example, teaehing
word recognition strategies to a student who haspecific
reading problems canbe consideredtertiary prevention.

The Policy on Special Education recommends that

more emphasis be placed on primary and secondary
prevention. This view of prevention obliges key players
in the school to be attentive to the risk factors associ
ated with learning difficulties, particularly environmen-

tal characteristics or expectations. It also encourages
them to consider the protective factor§that can be
called into play to prevent students from developing

learning difficulties, and requires them to be sensitive

to signsthat may point to the emergencethereof.

In short, both teachers and other resource persons must
take a proactive approach to prevention, by offering
students stimulating learning conditions enabling them

to developtheir abilities to the utmost.

The first years of school attendance are crucial for the
prevention of learning difficulties. Attention must alsobe
paid to the first signs of a problem at the secondary

level, since these may herald the beginning of a process

that could eventually lead the student to drop out of
school.

In order to be effective, preventive intervention
requires a good understanding of the cognitive and
socioaffective development of both children and
adolescents. It also calls for joint action on the part of
the various resource persons involved and consistent,
continuous intervention measures. Finally, collabo-
ration with parents is crucial.

Certain learning difficulties can be prevented by:

» having a good understanding of the development of
children and adolescents

* paying attention to the first signs of a problem

» mitigating risk factors and working on protective factors

» working as a team

» ensuring that the intervention measures are undertaken
with aview to continuity

« intervening with students and parents

Learning difficulties were long viewed as being due
solely to the individual characteristicsof the student,but
this perception is now changing.Learning difficul -ties
are now analyzed more on the basis of a global vieof
the © 0 O A AituiénOFrom this perspective, they are
consideredasresulting from the reciprocal influ-ence of

her family, social background and school envi-
ronment.

Research shows that the presence of more than one risk
factor®increases the probability that learning difficulties
will develop. Thus a study conducted by Werner
stressesthat O A E E wko@éré exposedto four or more
risk factors at age two (i.e. poverty, stress at birth,
parents facing conjugal tribulations, parental mental
health problems or alcoholism) are those who showed
more behaviour problems at agel0+f 8 ¥ 8

Researchfindings alsoshow that certain factors increase

AEEI AOAT 80 OEOE 1 &£ AgPAROEAT AET C
example, growing up in poverty or experiencing emo

tional problems. The diagram on the following page

featuresthe main factorsthat canimpact on learning.

1 AAC

5. Protective factorsare elementsspecificto the student or his or her school,family or social environment which may contribute to eradicating or miti -

gating the effectsof risk factors.

6. Risk factors are defined as elements that increase the probability that learning difficulties will develop. For example, @nt educational policies or
family characteristics cancontribute to the emergenceof suchdifficulties.

7.Marcel Trudel, The Contemporary Concepts of-RiskChildren: Theoretical Models and Preventive Approaches in the E¥dgrs paper presented at the sym-
posium of the PanCanadianEducation ResearchAgenda(Ottawa, 2000), p. 3.



Table 1 Factors that can impact on learning

indvidl factor

LEARNING
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If learning difficulties are linked to various factors, then ~ There is no doubt that the individual characteristics of

intervention measures must take these factors into some students can affect learning. For example, neuro

account. Research conducted on students with learning logical or genetic problems can accentuate learning dif

difficulties®and on students at risk of dropping out of ficulties. A slower learning pace, personal problems or a

schooP highlights the importance of intervening with visual or hearing impairment can also contribute to the

regard to severalfactors simultaneously. development of such difficulties. Care must thus be
taken to offer teaching approaches that are adapted to
the characteristics and needsf each student.

8. SantiagoMolina Garcia,0 %racasoen el aprendizaje escolar: Dificultades globalesdetipo A A A b @MatagacEdicionesAljibe, 1997), in Lapréven
tion desdifficultésA & A B B O A IEAuE 1©r6ykh Eehla réalité, JeanPierre Brunet, text taken from aconferencegivenin Cubain 1999.

9. Laurier Fortin, Egide Royer, Diane Marcotte and Pierre Potvin, Lesfacteurspersonnelssociauxet environnementauxesplus associésux élévesa risque de
décrochagescolaire paper presentedat the Facultyof Psychology, Universitéde Rennes 2France,n.d.
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The family environment plays a fundamental role. Cer
tain characteristics such as poverty, lack of adherence to
the values of the school or a low level of schooling on
the part of the parents can have an impact on whether
students develop learning difficulties. However, close
collaboration between the family and the school can
act as a protective factor with respect to these difficul
ties. For this reason, it is important to establish
atrue partnership with the parents and consider them
as teammates, rather than as people wheeed to be told
what to do. In this way, parents aremore likely to
develop a positive vision of the schoohnd become
more involved.

Teachers and other resource persons also have an
Ei PAAO 11 OOOAAT 008
influence their success. Their interventions can act as
either risk or protective factors. Thus, instructional
practices tailored to O O O A Anke@saéd positive,
frequent interactions between teachersand students are
conduciveto creatingwinning conditions. Onthe other
hand, inappropriate educational interventions and a
negative classroom or school atmosphere cancrease
learning difficulties.

Considering learning difficulties from a global standpoint
forcesusto setasidethe ideathat they are causedby a sin-
gle isolated factor, and instead to consider the interaction
of various factors and their influence on the development
of thesedifficulties.

N . .~ . N0
I AAOT E

The QuébecEducationProgramunderscoresthe fact that
schools are responsible for guiding students to sucess,
regardless of their learning pace, abilities, talentand
areas of interest. This objective can only be met by
differentiating the intervention measures used, i.e. by
considering learning as a different action for each indi
vidual student.

Perrenoud definesdifferentiating asbreaking with peda-
gogical practices that advocate the same lessons and
exercises for all, and implementing organizational
methods and instructional mechanisms that ensure
optimal learning conditions for all students:® This does
ecessarily mean .individualizing teaching .or.abe, .
llisé:lﬁg alﬁihsgnceEs'%fo ggoupgw%ré, bu{? #atﬁer loffgr%éo‘ !
students various means that enable them to follow their
own educational path. Meirieu cautions us against the
tendencyto excessiveindividualization asfollows:

o]}

It is dangerousto usedifferentiation asa meansof destroying
group dynamics or 0 O A O b ABDIED tifetertzes and

Ei POEOITEIC OEAi OEAOAET 8 )
say this very simply. | take them into account, which is not at
all the same thing. For example, if someone is incapable of
abstract thought, | will not adopta stance that amounts to saying,

O yespectthat B A O O Hliffecrizes, he is incapable of
AAAAAAA yo6iil 1 AEA OOOA OE.
OAEA EEO AEEEAOAI

Al 110 O0AC

ATTAOAOA AT TAADPOO8S )
| beginwhereheisandhelphim grow.™

Przesmycki*and Tomlinson®advocate several differen
tiation measures thatfocus T OAEET ¢ ET Oi
learning methods and paces. These authors suggest
using a variety of processes, content, products and
structures. Table 2 shows the main elements of differen
tiation intended to facilitate O O O A fehritng progress.

10.Philippe 0 AOOAT i O A h et faite prbgledsér idesdidpositifs deA E £&i O A Eduéakdriabdzifedo. 13,1997, p. 20-25.
11.Philippe Meirieu, 0 $ E £/&i D& hddbke éx ca peut rapporter G O1 efsle AE AT C A leshdiréescraintes, Proceedingsof the first forum on the

12.Halina Przesmycki, Pédagogiedifférenciée(Paris: Editions Hachette,1991).
13.Carol Ann Tomlinson, TheDifferentiated ClassroomRespondingo the Needsf All Learners(Alexandria, VA: ASCD, 2000).



Table 2 Main Elements of Differentiation

Content

o instructional material
« subject matter
« level of difficulty

Processes

« strategies
« aids used
o time

Structures
Etype of grouping
(alone or in teams)
Zenvironment

£ length of the task
 product
¥ presentation methods

Certain difficulties experienced by the students can
require more far-reaching adjustments, for example,

with a view to helping students with severe difficultiesor

disabilities make progress' In such cases, an indivi
dualized education plan is indispensable.

Differentiated teaching requires indepth knowledge of
the learning process at play in the development of each
competency, as well as a good understanding of how
children and adolescents develop. It also requires thorough
knowledge of the QuébecEducation Program,which is
indispensable for targeting essential learning. Finally,
the role of evaluation must be clearly understood. Dif-

responsibility, but the contribution of thecycle
team, especiallythe student servicesstaff,is essential.

For example, the remedial specialist, the speech thera
pist, the psychologist and the psychoeducator can
establish, in conjunction with the teacher, indivi-
dualized objectives for certain students, and intervene
in or out of the classroom; the remedial specialist can
help clarify the O 0 O A Ake@abd implement stra-
tegiesenablingthe latter to progressasmuchaspossible;
the psychologist or the psychoeducator can advise the
teacher on behavioural management.Appendix IV
contains examples of collaboration presented by Lise
SaintLaurent during a lecture entitled La différenciation
del 8 AT OAECT Al AT 08

The Québec Education Program aims to guide all stu
dents to success. Since not all students progress at the
same pace, this objective can only be achieved if their dif
ferences are taken into account. Differentiated interven
tions are thus essential.

This method of intervention callsfor the collaboration of

includes the student servicesstaff.

The orientations contained in this chapter are intended
to facilitate the interventions of the various players
involved and to serve as the groundwork for providing
effective support to students. They will also enable the
implementation of actions fostering the successof

students with learning difficulties.

14.Patrick Fougeyrollaset al., Processusle production du handicap, CQCIDIH/CSICIDHdition (Québec:Bibliothéque nationale du Québec,1996).

15.SeeAppendixIV.




Any approach used to support students with
learning difficulties must target educational
success and be founded on the principle of
educability, which means recognizing that all
students are capable of learning, provided the
appropriate conditions are put in place. Such an
approach must be based on the Québec
Education Program, which makes students the
principal agents of their learning process, and
rely on differentiated interventions in order to
meet eachET AE O Enkddé 1 8 O

Support for students who have learning difficul -
ties or are at risk of developing them is prima -
rily focused on the act of learning and every -
thing related thereto. It also addresses elements
that can obstruct the learning process, such as
emotional or behavioural problems, disabilities,
etc.

Where necessary, this support can be provided

as part of an individualized education plan.

More specifically, an individualized education

Pi Al EO POAPAOAA xEAOA A
requires in -depth mobilization on the part of

the persons concerned, where specialized
resources or various adaptations must be called

upon, or where decisions having an impact on

the O O O A AetluGelichal path must be made.*

Providing effective support to a student with
learning difficulties must be based on a fair
evaluation of his or her situation. As shown in
Table 3, evaluation is at the heart of a dynamic
system, where evaluation is used to intervene
more effectively and to better organize the
school environment so as to bolster these inter -
ventions.

TABLE 3 THE DYNAMICS OF SUPPORT

ION

1.Québec, Ministéredei 8 OA O Adp@rAIGIEN O A OdidetvioetidlalréBissitedel 6 1, wdrkind document

(@]

(@}

—

)



(Québec:Gouvernementdu Québec2003), p. 31.
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APDPOI POEAOGA TAAT O &£ O 0O6bPI 0OOET C O
+T1 x1 AACA 1 &£ OEARA OOOAAT OPBYBEOOAGET T Ai 1 OOEOBOAO OEA
cornerstone of the various actions aimed at providing  §,.e collected. the information is analyzed. This

him or her with support, and evaluation can improve  5,4)ysis must allow for an appreciation of both the stu
this knowledge. It helps take into account the influ 3 A7 A6 6 1 AAOT E] C DOI COAOO

ATAAG T1 OEA TAAOCTIEIC DOTREDAubidG sHdorhieRRRd MdiAfbP enfd

family and social environment, and abilities and needs. tional state,behaviour, family and schoolsupport, etc.

4EA TAET TAEAAOEOA 1A AOA RAQE G nd AtkRaid g cOObhAT 08 0
success. In this context, it must, where applicfa\tllei f_:_:\cil _ action to be taken at the personal, pedagogical, admi

itate the adjustment of expectations to the OO OA AT R&rQive, family, social or other levels. Group interven
abilities. Adjusting expectationshasa positive impacton o canalsobe usedif severalstudents are experiencing

OEA GOOAAT 080 I 1 OE GheQuaiehis Oynglodnb §be ofciffiuld For S, a school may

or her learning. decide to set up, in conjunction with community repre

Successoriented evaluation practices go beyond the sentatives, elzxtracurrlfular actlvmfes ||n or<.1ler :0 lﬂsml |2 |
difficulties encountered. Although their purpose is to young people a greater sense of belonging to the schoo

PET DI ET O OOOAAT 005 1 AAAORISERUFIHER B hesome o8 §Ved il Relr i o A

most highlight their strengths, abilities and talents. earning.

They encourageevaluatorsto take into accountall the )y O OEI O A AR 171 OAA OEAO OEA 0006/
elements that can help the student progress. This is a
whole new outlook on evaluation.

ALA OEA A
AET T |

=>dTr

analyzing the information is important. This participa
tion promotes a better understanding of the informa
tion in question and helpsthe student activateit in his
or her learning process. The collaboration of the par
ents and the members of the cycle team, including the
student servicesstaff, is also vital.

Quality evaluation is based on an effective information
gathering process, and everyone involved is responsible
for providing as much information as possible, including
the student, parents, school administration, teachers,

professionals, support staff and resource persons from  ~mmunication is a key component right from the
outside the school. It helps paint a comprehensive ot of the evaluation process. It can take different

DEAOCOOA | £ OEA OOGAAT 08 0- ORMOAR R hist aidys afhdd é3tEufisk bidse cBilhu& OT A

tion both onthe OO O A karm@ Wogressandonhis  4ti0n between everyone involved, including students,
or her school,family and social environment. parents, teachersand other resource persons.

Data obtained through observation is of considerable  ~jaar communication between school staff and the

AOOEOOAT AA ET AT Al UUET @vaOE A& &iftidnl Riff et Sirfefed il Rsertid | #

luation, coevaluation and peer evaluation are also Very 4.4 the process leading to the implementation of an

useful. individualized education plan makes this communica

tion easier, since it promotes joint action and the

recording of information that is crucial to monitoring

OEA OOOAAT 080 bDOI COAOGO8 )OO EO Al O]
decision must be made concerning the promotion from

onecycleor level of educationto the next. Moreover, it

canhelpin the planning of atransition or training project.

More targeted evaluation practices are occasionally
required for certain students, and can be used to better
analyze the intervention strategies adopted. They can
also be used to validate certain hypotheses concerning
the type of learning difficulty encountered.

In addition, such practices are sometimes required to

identify the nature of the intervention measures used or

O0i AAOGAOIETA OEA AACOAA T &£ A OOCOAAT 680 1T AAA8 4EA OOA 1 E
servicesoutside the school,suchasrehabilitation services

offered by the health care system, can prove indis

pensable.Theseservicesare invaluable in selecting the
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For this planning process to be carried out effectivelythe
pedagogical and educational aims must be clarifiedhus,

In this text, intervention refers to voluntarily taking i )
the teachers and resource persons involved in the

part in anaction in order to changethe coursethereof.

Teacherscanthus be consideredas® O b A A BfAdudaO Oét,l OA (I)IObA IO%E ! lA I_A(?&loo | ,A OlE i OEA [ OAT OAOR 07

tional ET O A O O Adin€eRHey rhust make a multitude ations wilt be ..CNQA :_?:[ g (evaluation be . e
- AAOOEAA 100eo6 O(1Tx xEI1 OEA OAEI

of decisions and use a broad array of methods and . ° .~ . N N BN - PR

i ATACAAe O7EEAE [T AAOGOOAOG xEI 1T AA AAI

actions to support students in their learning. However,
this responsibility does not fall to the teacher alone, but
must also be shared with a number of partners, includ
ing members of the school administration, other teach
ers, professional student services staff, support staff,

parents, etc.

meetcertain O O O A Adedli®isA A A Oe 6

The intervention measures used with students with
learning difficulties must originate in the classroom,
since that is where most academic learning takes place.
Effective classroom actions must satisfy certain condi
tions; for example, they must be flexible because they
call for constant adjustment, and they must be strategic
because they are centresn the means that best enable
the studentsto learn.

Quality intervention relies on certain key elements,
such as well thought-out planning, flexible, strategic
actions, and periods of reflection and review subse
guent to the planning and actions undertaken.

. Flexible action means that the intervention measures
Well thought-out planning encompasses all the ele ) i
. . must be constantly regulated, based on the information
mentsthat must be taken into accountin order to sup-

pi 00 OOOAAI 60056 1 AAOI ET C8 °2t§”§d ‘,EJ?“P*,‘OSRSEJW%OS OfAttl*é‘f'r?t ; W6 T 4 A A
during this phase permit more flexibility in the action reguia 'O? Its carmed out concurrently wi € class
taken.Theintervention must be plannedin concertby room activities.

the school teamthe cycleteam and theteacher. AEA AEI i E OOOAOA C EA AAOEIT] EO O]
learning approach. It must thus take into account his or

her prior knowledge and level of motivation, using

cognitive and metacognitive strategies. It also makes

transfer of learning a priority.

Theschoolteamhasasayin the decisionsaffectingthe
pedagogical organization of the school. It may, in par
ticular, help choose the services to be offered to stu
dents with learning difficulties.

Strategicaction encouragesstudentsto get involved, and

thus is largely given over to cooperative learning.

Furthermore, it is based on learning situations that

reflect the emphasis placed on adhering as closely as

pi OOEAT A O OEA OOOAAT 6068 &EEAI AOC 1 E
This emphasisis particularly important when it comes

to helping motivate students with learning difficulties.

The cycle team also has decisions to make. It must,
among other things, plan how the students should be
grouped in order to facilitate their learning progression
(temporary groups according to fields of interest, proj
ects, needs, etc.). It must also, in conjunction with the
student services professionals, coordinate the various
actions to be undertaken, in particular for speciaheeds

students. Flexible, strategic action gives priority to differentiated

AEA OAAAEAGBO OAODI 1 OEAE} E UPMVEEPNSENd ke the gllaporgiion plsfhecstic ¢ 564
tions that will take place in the classroom. He or she dent services staff an essential element. To this end, the

must make allowances for the changes or ;a\djustments work of the remedial specialist is indispensable in terms

required to meet the needs of certain students. These of the assistance to be given to students with learning

changesor adjustments may be madein terms of both difficulties. This work, like that of other professionals,

the tasks to be carried out and the expectations with must be done in thte cITssrqom |n§ofar as p:);SlbIe.
OACAOA 0OI OEA OOOAATI 005 AAERDYFEWAUT SPIoLe MBRYYe YR PfdEer |

the operations pertaining to the planning of learning vening.

situations can be carried out by a pair of teachers who

are in charge of onegroup of students per cycle.

2.ClaudeLessard,0, 6 i Al de@4ultaisjdé moyensou de compétences:i 6 A AB@EAUE I©hondeoui 6 A AER E DA &iegédahogiqueno.
125, November-December2002, p. 22. [Free translation].



Intervention, as described above, can be adapted to
both special and regular classes,and is just as relevant
in secondary school as in elementary school. However,
regardlessof whom is it usedwith, it must be evaluated.

Periods of reflection and review can be useful in con
ducting this evaluation. They allow for critical analysis

of the actions undertaken and the results obtained, and
for constantfine-tuning of the intervention.

Although periods of reflection and review are primarily
an individual undertaking, they also have a collective
dimension. Thus, all those who work with a student
must evaluate the scope of their interventions in con
cert. This cooperative approach helps make the most of

avoiding grade repetition

Festablishasolid partnership with parents and the com-
munity

Fprovide adequatesupervision

3.3.1 Focus on consistent intervention measures
that provide continuity with those already
undertaken
Intervention measures designed to help students with
learning difficulties are often fragmented. Certain
AARGET T O AOA O1 AROOGAEAT AO A CEOAT
educational path, but are not continued due to the
turnover of resource persons, the various transitions

AAAE ET AEOEAOAI 80 OAOGT OOAA Gxpdipnsed OyAtheAstudedts dufirig Aheiripragressiori 0 OA 00

mutual support and the exploration of new ways of
doing things.

Reflection and review is a gateway to innovation.
Unique approaches are developed by examining past
actions and constantly seeking methods that best meet
OO OA Aded30 6

Good educational organization is key to providing
effective support. This organization must promote the
use of intervention measures that are consistent, moni
tored and establishedin partnership.

Educationalorganization is aresponsibility that mustbe
shared by all resource people in the school. More
over, each individual must help implement methods
and measures that meet the cognitive and emotional
needsof the students.

Effectiveeducationalorganization reflects a concernfor
the situation of all students and for the choicesnade
with them in mind. It must therefore help pre- vent the

use of practices that do not contribute to th€ OO A AT O

success.
Effective educational organization must:
#focuson consistentintervention measuresthat pro-

vide continuity with those already undertaken

Foptimize the competencies of the various resource per
sonsin the school

Egive priority to winning educational practices aimed at

through school or insufficient interaction with services
offered outside the school.The schoolmust make con-
siderable efforts to ensure the use of consistent inter
vention measures that are based on a comprehensive
vision. It must also see to implementing collaboration
and consultation practiceswith all of its partners.

These practices require time. Several schools have

explored different ways of freeing up time, in particular

for the purpose of scheduling meetings among the

members of the cycle teams. For example, some schools

EAOA AEAT CAA OOOAAT 60686 OAEAAOI AOS
mulas chosen, time must be set aside to allow resource

personsto learn to work differently andin concert.

3.3.2 Optimize the competencies of the various
resource persons in the school

Intervention for students with learning difficulties must

be envisaged from a problem-solving perspective

xEAOAAU AAAE OAOI OOAA PAOOI T80 Agb
Thus, the members of the student services staff must

make their contribution to supporting students, eitherby

wo(r,)klgg directly with them or by assistingthe teacher.
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Remedial specialists play a role of paramount imper  Althoughthey represent,first andforemost,aspace time

tance, and their contribution to the work of the cycle  in which students can progress at their own pace,
team is essential. Their intervention measures must be multiyear cycles are also a form of organization that
based on the courses of action presented in Chapter 4 facilitates assistance for students with difficulties. This
of this document, and must be carried out, wherever system allows the cycle team, including the student
possible, in collaboration with the teacher and in a  services staff, to explore various methods that are more

classroomsetting. Al T AOGAEOA O OObbPI OOET ¢ OEA OOOAAI

___ _ __ _ _  helps the team plan, organize and evaluate different
Only by taking full advantageofeachE | A E O EomO A 'waQof better satisfying © © O A Ade®O &
petencies can resource persons truly hope to help stu

dents with difficulties without running the risk of wear- The system of multiyear cycles is conducive to differen
ing themselvesout. This is alsothe bestway of finding tiated teaching. It allows students to be grouped accord
alternatives to grade repetition. ing to their fields of interest, their needs, or a particular

project, and enables the sharing of tasks. Thus, meivers
of the student services staff can equip the teachsoasto

3.3.3 Give priority to winning educational prac- facilitate his or her pedagogicamanagement.

tices aimed at avoiding grade repetition
Some resource persons in the schoddelieve that grade N addition, the system of multiyear cycles encourages
repetition is an effective way of helping students with resource persons to use innovative teaching supervision
learning difficulties. However, on the whole, the finel - "
ings of scientific studies show that the opposite is true. Prevent them from having to repeat grades. It facilitates
One such study, a longitudinal research study cen the useof intervention measuresnot only at the end of
ducted on two groups of low achievers, one that ~ @neducationalpath, but throughout the cycle.
repeateda grade and one that did not, showsthe ineffec-
OEOAT AOO 1 /& COAAA OADAOEOEILG pddhhsa B B4r ersﬂig\'/vifhﬂaréﬁfsA O 00xI
UAAOO AEOAO EAOETI C OADPAAOGAA AaﬁootﬁéA mrﬁt COAAR OAPAAOAOGBHO
academicresults are comparable to those of a student o T o o
of equal strength, who has been promoted to a higher I OITEA PAOOI AOOEED xEOE DAOAT 0O
C O A AIA addlition, most researchers report negative ~ SUCCESS, in particular to those with learning difficulties.

consequences such as loss of salsteem, lack of moti Numerous studies have shown the positive effects of
vation and dropping out of school. schookfamily collaboration on students: increased

motivation, improved behaviour, more positive attitudes
These conclusions exhort resource persons to do every  toward school and schoolwork and a reduction in the
thing in their power to avoid grade repetition. The deci dropout rate.
sion to havea student completean additional yearin a
given cycle, after having already spent two years in that
cycle, should be a rare occurrence, and it is important
that suchadecisionbetaken only onceall other possk
ble courses of action have been contemplated. Several

of these courses of action are presented in Chapter 4 of .
. . . There are also numerous community resources that can
this document. The system of multiyear cycles is A

Parental commitment is just as important in secondary
school as it is in elementary school, although it may
take different forms. It is indispensable for the supporbf
any student experiencingdifficulties.

Al 0 01 A6 OEAO 1 ARG OOOAAT 068 1T AAAO

EO
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another option. . . . .
P municipal services, cultural groupsCLSCs, social services,

and so forth. Several projects have been developed in
this regard.*

3. Louisette Pouliotand Pierre Potvin,O , plice al 6 | CaldujetiddOA AT OA | Yidpddhgddighie no.116, SeptemberOctober 2000,p. 51 [Free translation].
4.0, 61 Adcbrdmuradié: maindansla main pourlaréussiteOA | |1 AdP@ifMagazinedesservicezomplémentairesvol. 3, no1, Fall 2001.
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The schootcommunity partnership can sometimes take
the form of a service offer to the community. For exam
ple, some schools develop projects aimed at getting
their students involved in the community. Such pre
jects serve the twofold purpose of bolstering the stu
A AT €lbdsteemand being useful to the community.

In order to maximize the participation of both the par
ents and the community representatives, the school
administrators, teachers and other resource persons
must explore different ways of forging partnerships with
them, founded on a climate of trust and collaboration.
Two-x AU AT i1 01T EAAGEITh xEOE
being taken into consideration, constitutes another fun
damental aspect. Moreover, the actions undertaken by
the various partners must be coordinated by the school
administration. They must be part of a global vision
and help students along the road to success.

3.3.5Provide adequate supervision

Schools must be able to rely on adequate supervision in
order to create a climate conducive to learning. This
requires the establishment of clear rules jointly with the
students, and collaboration with the family in order to
find commonsolutions to the problems encountered.

Putting in place an adequate supervision structure also
means intervening so as to support students who are at
risk of developing behavioural problems. For some of
these students, more emphasis may have to be placed
ontraining in socialskills, interpersonal communica-tion
and problem solving, in conjunction with the
competenciesin the QuébecEducation Program.

5. Frank Vitaro and ClaudeGagnon PréventiondesproblémesA & A A A DabezlesErifaintset lesadolescents lesproblémesexternalisésvol. Il (Québec:Pressesdei 6 51 EOAOOE O

du Québec2000), p. 134.

In secondary school, the creation of stable groups of
students for basic subjects, supervised by a teacher-
tutor, appears to be a winning condition. In this respect,
Vitaro and Gagnongive the example of a study con
ducted on a group of students who received such super
vision. The findings showed that fewer of the students
who were supervised in this way dropped out of school,
and the rate of absenteeism was lower than that of the
control group four yearsafter the study was conducted.

On the other hand, the students in the control group,
who did not receive the same supervision, performed
rAdre@dorly i AcDddIEvAr©absertd okexirBiudhily @nd
experiencedgreater self-esteemproblems.

Thesupervision of studentswith learning difficulties can
also take the form of mentoring, although certain
conditions must be met if this measure is to be effec
tive. For example, mentoring must be designed to
respond to a specific need experienced by the student,
and the mentors must be available at all times. Menter
ing also seems to be more effective if it is provided by
older students or resource personsin the school.
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Effective support for students with learning difficulties
must be based on an adequate evaluation of their sitution
and on properly thoughtout intervention measures,
characterized by flexible, strategic actions and subsequent
periods of reflection and review.

Good educational organization is another indispensable
element of effective support. Such organization must tar
get consistent interventions, optimal use of the compe-
tencies of resource persons, quality educational practicea,
solid partnership and adequate supervision.



Chapter

The need to support students with learning diffi -
culties underscores the importance of concerted
action throughout the system. All resource per -
sons are encouraged to work on implementing
concrete actions to support students who haveor
are at risk of developing learning difficulties. By
working together, they can succeed in estab -
lishing a common focus and better target their
actions.

Eight courses of action are advocated here. The
first deals with the period that precedes the
beginning of school, while the second focuses
more specifically on preschool students. The
last six address mainly elementary and second -
ary students, but can apply to preschool stu -
dents aswell.

The actions suggested must be carried out
through the closest possible involvement with the
student, i.e. in the school and in the class - room,
and in collaboration with the family and the
community.

Several factors influence A E E 1 Adevelogimént and
their subsequent adjustment to the school environ-

ment, in particular life habits (diet, hygiene, sleep pat
terns), behaviour (interaction with adults and peers)
and other skills (cognitive, language, motor or atten

tional). Parentalattitudes are alsodecisive.

1. For more information on literacy programs, contactthe Centrede ressourcesO O O

<http://www.petitmonde.qc.ca/Eveil/default.asp>.

Coursesof action

Early screening and intervention are just some of the

many methodsusedby the CLSCso influence the risk

and protective factors that have an impact on chil

AOAT 60 AAOGAI T PI AT 08 &1 O AgAlI Bl Ah
home Vvisits by nurses in order to assist the parents of

newborns or, where necessary,direct them to the

appropriate specialized services. Special services are

alsooffered by the CLSCsind rehabilitation centresto

very young disabled children or children from disad
vantagedneighbourhoods.

Some parents receive the occasional home visit from
special education teachers who provide them with
guidancein their parental attitudes. These educatorsare
of invaluable assistance in nipping certain problemin
the bud, in particular behavioural problems. Other
parents belong to groups that are supervised by special
ists. Selfhelp groups are also a source of considerable
assistance, since they bring parents out of their isola
tion and help them develop a network of useful con
tacts.

In addition, early childhood centres offer services
designedto exert a positive influenceon A E E 1 AdévAH 6 O
opment. There are alsovarious prevention programsfor
preschoolage children from socioeconomically dis
advantaged neighbourhoods, some of which target the
overall development of atrisk children aged O to 4,
while others focus more specifically on family literacy

and are intended for three- or four-year-olds’


http://www.petitmonde.qc.ca/Eveil/default.asp
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TheAEET A6O0 AGPAOEAT AAO D-OE froth diGadvanbade@ BEabkyréumds wid After fiave haddA 1
not be disregarded. It is thus important that schools little contact with writing or language-related stimula-
ensure the continuity of the intervention measures that  tion before entering kindergarten. Close collaboration
have already been undertaken. One way of doing so is must also be establishedwith their parents.

to establish a partnership with the family and the

organizations that have already initiated such measures.  1he fourth competency to be acquired by students in

AEEO OUPA | & PAOOI AOOEED- E e WESERGE gdUCAHN PrEYERR ISEHHNAGEE 6 0O A
cessat school. using the resources of language. Thus, the intervention
measures carried out at the preschool level must pro

mote the ability to read and write, and be applied to
meaningful, real-life situations. Offering children

numerous opportunities to be in contact with books, to

write, and to use reading and writing in a playful

fashion are ways of creating a stimulating, meaningful
environment. Two videocassettes, entitled Des mots qui
parlentt AT A, 81 [ A OC AiprBvie idtdkestingd i AOE O
ideasin this regard.

Children accumulate many life experiences before begin
ning school, all of which influence their development and
adjustment to the school environment. Schools must take
into account the interventions that were carried out be
fore the child began school, and their actions must be
consistent with what has already been undertaken if the
child is to succeed.

The effectiveness of interventions in phonological

awareness conducted at preschool and in the first year

of elementary school is widely recognized. According to

Saint, AOOAT Oh OEA OAOAAOAE -000OGCCAOOO
Numerous research findings have demonstrated the ment of phonological awareness skills should be a pri
effectiveness of early intervention,?but much remains  Ofity for a considerable number of students who are at
to be done before schools make it a priority. Greater ik or havedifficulty learningto OA AA 8 6
effort must be devotedto implementing the first line of
action of the Policy on Special Education, which
stresses the importance of prevention and early inter
vention. It is in this perspective that the implementa
tion of measures fostering student success is advocated
starting in preschool.

Activities used to develop phonological awareness must
be carried out in a context that is meaningful to stu
dents. A fiveyear-old will find it meaningless to work
with sounds where no context is provided, but will
enjoy herself considerably trying to find a word that
rhymes with the name of a friend.

A study reviewed by Gérald BoutirOET x O OEAOD éf).C) EA : .
o In addition, preschoolinterventions must be basedon
majority of school dropouts are students who were low

. . . ) . the development of other competencies prescribed by
achievers in written language skills as of the first year of . . ) .
the Québec Education Program: to interact harmo
elementary school and who, for the most part, come . ) . . .
) ) niously with others, to affirm his/her personality, to
fromy Cliturally and economically Glsadvaniaeagioes erform sensorimotor actions effectively in different
COIl Ol Mathez' considers that writing -related P y

g . . . contexts,to completean activity or project andto con-
learning is a way of helping children aged two to six . .
. e struct his/her understanding of the world. However,
avoid academicfailure.

they must on occasion focus more specifically on cer
Consequentlythe focusmust be placedon stimulation tain behaviours or attitudes that can hamper learning,
to enhance literacy as soon as the child enters pre Such as a delay in the development of attentional skills,
school. Special attention must be given to children behavioural problems, etc.

2. Severalreferencesto this researchcan be found in the book by Bernard Terrisse and Gérald Boutin entitlied Lafamille eti & i A O deA @ &l 8/ haBbanced
sixans(Montréal: Logiques,1994), p. 65.

3. Gérald Boutin and Bernard Terrisse, Lafamille eti &1 A O deA G &l #&/ haBsance sixans (Montréal: Logiques), 1994, p. 94 [Free translation].
(Montréal: Logiques,1994), p. 93-104.

5. Desmots qui parlent, [video recording], directed by GeorgetteGoupil (Montréal: Départementdei 6 A O A Ede © B & ®Z000)) VHScassette.

6., 6 Oi A OdgiA & iAJideE @cording], directed by GeorgetteGoupil (Montréal: Départementde| & A O A Ede D & ® O2000)) VHScassette.

7.Phonologicalawarenessis the ability to identify and manipulate the soundsof language,i.e.the ability to analyzeand reconstruct words from their compo-
nents, syllables and phonemes(see <www.nald.ca/NALDNEWS/99winter/opening.htm>).

8. Lise SaintLaurent, Enseigneraux élevesa risque et en difficulté au primaire (Boucherville: GaétanMorin, 2002), p. 145 [Free translation].


http://www.nald.ca/NALDNEWS/99winter/opening.htm
http://www.nald.ca/NALDNEWS/99winter/opening.htm
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Prevention and early intervention aim to reduce the rate
of student failure. At the preschool level, actions focus
more particularly on stimulation to enhance literacy and
the development of phonological awareness, as well as on
the development of the other competencies prescribed in
the QuébecEducation Program.

These actions are more effective when they are conducted
in the classroom on a regular basis and in collaboration
with the parents.

To achieve satisfactory results, intervention requires cer
tain conditions. It must:

be part of regular classroomactivities

take into accountthe O © O A Zohedfiproximal
development

be carried out in collaboration with the parents

Carrying out intervention measures in the classroom on
a regular basis ensures that preventive action will be
effective. Thus, intervention is more beneficial when
carried out severaltimes aweekrather than occasionally.

Theactive participation of parentsis another key element.
Researchin this regard highlights the importance of
establishing a partnership with the parents with a view
to achieving positive results in early intervention.
O00AOAT OAT DPAOOEAE

program points to a positive outcome for the child andn
the long term, a reduction in the rate of academic
FAEI*O0AB8 S

9.A0 0 0 A Adn€bbptoximal developmentis definedasthe OO OA AT 682 Aol 1 A

range of ability with and without assistance from a teacher or a more
capablepeer (see <www.wcer.wisc.edu/step/ep301/Spr2000/ Jknna
B/zpd.html>).
10.GéraldBoutin and Bernard Terrisse (1994), p. 102 [Free translation].
11.LuceBrossard and Michelle Provost, 00 | O Gi®bbis® O1 £Oh 6
Viepédagogiqueno. 39, November 1985, p. 19 [Free translation].

DAOOGEAEDPAOGEI T EI

According to certain beliefs, only those factors linked
to the student and his or her family and socioeconomic
background have a impact on educational success.
Other convictions call into question factors associated
with the school, particularly the teacherstudent rela-
tionship. What influence does this aspect have on
learning, and what is its impact on student motivation?

Let us look at this question from the viewpoint of

young people. When they are askedwhat a OCT T A

O A A Aig, thelr @nswersconvergetoward two main ele-
ments: quality of human contact and teaching ability.
Theysay,0 4 Bedcheris the onewho makesall the dif-
AROAT AA8 3EA8O0 OEA 1TTA 11
T1T O EI OAOAOGOAA EI

I AAOT ET C
ductedin 1985, alsoreveal that young people are sensitive
to how they are received in the classroom and the
school, and that students want to be respected as
personsin their own right and not merely aslearners.

A recent study confirms the information gathered in
1985. The following is an excerpt:

Young students give priority to the emotional/relational role
when assessing or judging their teacher, aradtach great
importance to this aspect of the pedagogical relationship. Older

students, i.e. those who are completing elementary school or are

at the beginningof secondaryschool gradually beginto focus

on the cognitive aspect of the pedagogical relationship, without
totally disregarding the emotional aspect of their relationship
with the teacher.Studentsexperiencingdifficulties at schooltend

to give priority to the emotional/relational aspect of this
relationship, with some of them even going so far as to build
their schoolexperienceon their relationship with the teacher??

As can be observed in the above example, the emo
tional dimensionis of paramountimportance to learning.
Indeed, for students with learning difficulties, whether
at the elementary or the secondary level, the student
teacher relationshipis the most important thing. They
want to establisha positive, motivating relationship with
their teacher that is not solely defined by academic
learning. Often, this relationship is what sparks their
motivation to learn.

% OrBldtibnim@ihehéleve daks sa dimension
affecuve un pivot pour une dlfferen0|at|on despratiques peda

compilation under the supervision of Louise Lafortune and Pierre
Mongeau(Sainte-Foy: Pressesdel 6 51 E @UAQEDECRG02),
p. 164 [Free translation].
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http://www.wcer.wisc.edu/step/ep301/Spr2000/Jenna-
http://www.wcer.wisc.edu/step/ep301/Spr2000/Jenna-

An article from the magazine Vie pédagogique, pub  Many qualities, perhaps, for just one person, but the
lished in 1998, sheds interesting light on the attitudes above list provides several elements for reflection. It is
conducive to effective teacher-student communication: undoubtedly an ideal toward which teachers who wistto

build a meaningful relationship with their students can
It would seem that teachers who, in general, are stimulating, gtyjve.

enthusiastic.encouraging, warm, tolerant, polite, tactful, cen

fident, flexible and democratic, who are not seeking personal

recognition,who carelittle aboutwhetherthey are liked, who

A O_A AoDOAGOEOAR XEl A O.A AADAAWBvAiGh PIBA Qh ledsErkikiGoleUih AheCleabring D1 AS O
prejudices, who are good at expressing their feelings, who know process. But what makes a student motivated? How can

how to pay attention to students both individually and as a mpotivation be triggered andthen maintained?
group, who place themselves close to students when speaking to

them,who usephysicalcontactin a sociallyappropriate man-  According to the sociocognitive approach, motivation
ner, who are genuinely interested in the students, their problems EO  OEA OAOO1I O T £ ET OAOAAOQEIT T O A,
and ideas, who are attentive to any sign of confusion or inat behaviour, personal characteristics and environment:

tention ontheir part, who smile,whousehumourandwhotell 4 EOOh A OOOAAT 080 11 OEOAOEI T EO
personal anecdotes during the course, exert a positive influence by him or her, but also by his or her family and school
on0 O 0 A kdrrin®dnd well-being environment. All these elements interact to create a

motivational dynamic.

According to Viau;’there are three determining factors
ina0 OO A Anbtidefiod:
the O 0 O A hdrddyiidh of the value of a task

the © © O A hdrobyiidh of his or her ability to carry
out atask

the O O O A hdrodiidh of the controllability of atask

Like younger students, students with learning difficulties
need a healthy emotional climate in order to learn, and
this aspect is also important for older students. It should
also be noted that all students need to have passionate,
motivated teachers.

By listening to young people, recognizing the value of
what they have to say and giving them undivided atten
tion, teachers will be better equipped to meet their rela
tional needs.

Determining factors Indicators

Student's perception

of the value Cognitive

of atask engagement
[<B]
- S
) . 8 I
E <4 of his or her competence ) S £
3 o =
O =
[<5]
o

of the controllability Perseverance

of a task

*Source:Rolland Viau, La motivation encontextescolaire (Editions du Renouveaupédagogique:Québec,1994), p. 32

13.Clermont Gauthier, StéphaneMartineau and Danielle Raymond,0 3 A E i E i 00 dobrAchthaire dei & Ae/ER O A E Qiepddaddgiue
no. 107, Québec April-May 1998, p. 25 [Free translation].

14.Clermont Gauthieret al.,April-May 1998, p. 27.

15.Rolland Viau, Lamotivation encontextescolaire(Québec:Editions du Renouveaupédagogique 1994), p. 33.
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The O O O A Aokréption of the value of atask

Students engage more easily in the learning process
when the activities presentedappearrelevant and mean-
ingful. They are also better able to sustain their efforts
even when they encounter difficulties. However, if they
feel that what they have been asked to do is not rele
vant, they will give up the task at the slightest obstacle.

O02A0AAOAE AT 1T AOAGAA 11
that the level of interest determines not only the quality
I £ OOOAAT 008
theAT T OET T Al
out of meaningful tasks is thus one of the cornerstones
of the intervention measures used with students who
havelearning difficulties.

The goals pursued by students also have an influence
on their perception of the value of the task. These goals
may be social or educational. Social goals (making
friends, being part of the gang) represent, for some stu
dents, the main reason for attending school, but they
are not sufficient to trigger engagement and persever
ance.Educationalgoalsmust also be set.

Educational goals encompass everything that is related
o]}
more a student considers a task important because it
helps him achieve important learning, the more he

engages therein on a cognitive level and the more he
perseveresinits AT | BT AOET 1 86

Educational goals may be envisaged in the short,
medium or long term. Young students will focus mainly
on short-term goals, but as they grow older, longerm
educational goals become more important. Older stu
dents no longer engagein the learning process solely
for the pleasure of learning, but also with a view to
practising the professionor trade of their choice.

Long-term goalsplay animportant role in the motiva-
tion of adolescents,conditioning the way they perceive
atask. O Istudent whose aspirations are clear and whose
goals for achieving them are planned within a given
time frame is better able to perceive the value of a task,
evenif it provides noimmediate O A x A'OA 8 0

OE

Al 1 POAEAT OEIT 1] A DPOi AGA
NOAI E &the tadying E A OOMAGIODHIOT @fshis or her ability to

i AAOTET ¢ AT A AOA AOOAT OENRINPUHYT Parentgangyiraehiers haga déqu«tmpﬂ%ﬁ
El x A OOOAAT O

Young people who are unable to project themselves
into the future and who have few aspirations generally
avoid getting involved in activities that require effortand
perseverance, preferring those that bring immediate
satisfaction.

The guidanceoriented approach is an effective way of
helping these young people formulate a vision of the
f%ureéalrlld establish. ogective(sj over the IcmPer t%\nR. ilt EAGA
canthus contribute to the pursuit o?eguca(aonalgoals.

AT A pOI AOAOEOEOUR AOO Al OI

carry out atask

4EA OOOAAT 060 PAOAAPOEIT
out a task influences his or her cognitive engagemeand
learning perseverance.Cognitive engagementis defined
asthe useof learning strategiesand their adjust-ment to
different situations. For example, a studenwho has
experienced failure on several occasions willavoid
getting involved in an activity if he deemsthat hedoes
not have the abilities required to see it through

satisfactorily. Obviously, he will not seek to use leamn
ing strategies,and still lessto adjust them.

I £ EEO

OE A

i OACAO
comments on her ability to carry out a given learning
activity will influence the way she evaluates her compe
tencies. In the same way, she will be affected by the per
ception of her teachers, their comments and the type of
evaluation they use.

Most students with learning difficulties have problems
judging themselves accurately, tending to consider their
abilities superior or inferior to what they actually are.For
this reason, they must be taught to perceive their
abilities more accurately.Accordingto Viau,0 4 Eddal
way for a student to bolster his opinion of his abilities
is to repeatedly accomplish an activity that he did not
OEET E EEI OAl £ AAPAAI A° T &£

16.JeanArchambault and Roch Chouinard, Versune gestionéducativede la classe(Boucherville: GaétanMorin, 1996), p. 118 [Free translation).
17.Rolland Viau,La motivation encontextescolaire(Québec:Editions du Renouveau pédagogique, 1994), p. 51 [Free translation].

18.Ibid., p. 48 [Freetranslation].
19.Rolland Viau(1994), p. 61 [Free translation].
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The O O O A Apkr€eption of the controllability
of a task

In order to undertake a task, students need to feel that
they have the necessary abilities. They must also be
convinced that they have power over the task in ques
tion. This is the feeling of controllability, which stems
from hypotheses formulated by the student to explaithis
or her successes and failures. For example, if a stlent
believes that he has failed due to a lack of inteljence,
he will feel powerless and discouraged, becaudee has
no control over the cause of this failure. However, if
he attributes his failure to a lack of effort or pooistrategy,
he will tend to feel that he exerts a certain control over
the situation, and can thus reason that if head made
more effort or chosen a better strategy, hevould have
succeeded. He will therefore be more motivated and
ready to undertake the tasks assignedto him.

Students with learning difficulties sometimes minimize
the importance of making an effort, tending to attribute
greater value to intelligence. Indeed, students who suc
ceed with little effort are generally perceived by their
peers as being intelligent. It is thus imperative to
remind students that effort plays an essential role, and
to demonstrate that learning is difficult. Otherwise they
will avoid engaging in learning activities they are not
certain of accomplishing successfully, in order to pre
serve their selfesteem and the image they present to
their peers. This attitude will only accentuate their difft
culties.

To make students with learning difficulties feel that
they have power over a task, they must be assigned
activities that constitute a challenge for them. If the task
is too easy, they will attribute their success to the low
level of difficulty rather than their own abilities. If it is
too hard, they will refuse to undertake it for fear of fai
ure. In addition, it is better to avoid qualifying the task
asbeing easyto carry out, becauseif they fail, they will

AA A1 71 OET AAA OEAO OEAU AOA 0001 U EI

AAT ) AA ETOAIT 1 ECAT O Al-A
AAAA AO OEA AAOEAOOIiDHetEe o
clearly explain to the students the efforts they willhave
to make and the importance of using the appropriate
strategies.

20.JeanArchambault and RochChouinard (1996), p. 120 [Free translation].
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Thus, an effective means of helping them develop their
feeling of competence is to teach them learning strate
gies and show them when and how to use them. In gen
eral, students with learning difficulties do not realizethat
many of their problems are due to the use of therong
""" O3 OOAAT OO x Grénter
confidence in their abilities to use appropriatelearning
strategies if they were convinced that they havihe skills
and abilities necessaryto usethem and believed in the
important role played by these strategiein OO A AR OO 8 6

AE E£EEA QI O

Like any other students,those with learning difficulties are
more motivated when they feel capable of learning,and
understand the relevance of the activities proposedThe
following intervention measures can be used to sustain
their motivation.

ESuggestvaried, stimulating, meaningful learning activi-
ties that incorporate realistic challenges.

EUsedifferentiated teaching to enable eachstudent to
acquire and improve upon his or her competencies.

EExplain to the students the pertinence of the activities
carried out in the classroom,and emphasizethe impor -
tance of making an effort.

EEncouragethe students to pursue educational goals.

EMake the teachersand parents aware of the role they
play in motivating their students or children.

EHelp students use and managelearning strategies.

AT i DPAOAIT
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In recent years, research in the field of education has
demonstrated the importance of cognitive and
metacognitive strategies in the learning process. Stu-
dents with learning difficulties are at a disadvantage,
since their strategies tend to be deficient or ineffectivé"
Some of these strategies such as memorization strate
gies? are generalin application sincethey are usedin all
types of learning.

Memory and memorization strategies

Various research findings, such as those of Jacques
Tardif,” highlight the fundamental role played by mem
ory in the learning process. Students with learning diffi
culties often have memorization problems.

According to Swanson, the main weaknesses of stu
dents with learning difficulties concern working mem
ory.” These weaknesses are caused by limited memo
OEUAOQEIT OOOAOQACGEA-@8n moriioE0 E
the weaknesses observed among students with learning
difficulties are generally considered to result from prob
lems in the earlier stages of the cognitive process (work
ing memory, attention or perception) or the use of inef
EFAAOEOA OOOAOACEAO* O bOI
Intervention measures that promote maximum mem-
ory use must be designed to help students achieve suc
cess they must encourage students to use both their
working memory and their long-term memory better.

Our working memory has a limited capacity; in other
words, it canhold only asmall quantity of information

at a given time. To avoid overloading their working
memory, students must learn to bundle information.
Teachers can show them how to use semantic charts,
concept networks and other procedures to help them
bundle information. It is important to note that a con

22.JacquesTardif, Pourun enseignemenstratégique (Montréal: Logiques,1992).

cept network uses only one memory unit, while a series
of unlinked concepts can quickly swamp memory ca
pacity.

The working memory can retain information only for a
limited period of time. To conserve this information
and later place it in the longterm memory, students
must use a range of strategies, such as repetition, visual
ization, bundling by category, or comparison with
other information already stored in the longterm mem-
ory.*These are all strategies that students can be taught,
especiallystudentswith learning difficulties.

The longterm memory has unlimited capacity, and can
store information for extended periods. For ease of
access, the information must be organized. The use of
diagramsis agoodway to improve organization.

3 0 O A AabillyOt® memorize information can be
developed if, as suggested by Sauhaurent they are
shown how to do so. First, the teacher must act as a
model, by telling the students how to proceed in order
togy@tarpai pRidculdripiede jofl iformation. Next, the
teacher must help the students establish links between
their existing knowledge and the information they have
just received.

Momers fureton ats (MRigeq Y & proper use of

cognitive and metacognitive strategies in school sub-
jects? The strategies must be targeted as essential ele
ments in the intervention measures used with students
with learning difficulties.

23.H.L.Swanson,0) 1 &£i Oprdcésirigian) T O O1 A GnADOKE Reld MBP. Hresko and H. L. Swanson(ed.), CognitiveApproachesgo Learning

Disabilities 3rd edition (Austin, Texas:Pro-Ed, 1996), p. 252-286.

24.Lise SaintLaurent, Enseigneraux élévesa risqueet en difficulté au primaire (Boucherville: GaétanMorin, 2002), p. 152 [Freetranslation].

25.According to Jacques Tardif, lon@ AOT 1 ATl i OU EO A OOAOO OAOAOOGI EO

the type of knowledge A | T A A Gheknbwlgilge canbe social,emotional, motor or intellectual.

26.Lise Saint-Laurent (2002), p. 152.

27.Bernice Wong, Learningabout Learning Disabilities (British Columbia:AcademicPress, 1998), p146.
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Problem Writing

Memorization

Cognitive strategies

Cognitive strategies are procedures used to solve a
problem or carry out a task. They are of primary impor
tance in the learning process, and it is important to
teach them, especially those relating to reading, writing,
problem solving and memorization. The following
table presents several examples of strategies that can be
usedin theseareas.

Possible cognitive strategies

AExplore the structure of the text to guide the search
for meaning

Askimthe text in order to getanidea of the content
(title, illustrations, subtitles, sections)

APredict what will happennext basedon what has
already beenread

ARetain the main elements of the information gathered
from the content®

ASpecifythe purpose for writing and keepit in mind

APredict the sequenceof eventsor the content of the
text

AReferto the information of the writing project or to
outside support

AAsk oneselfwhether what is written is actually what
one means®

AUse various reference frameworks to address a prab
lem or situation

AReferto similar problems solved in the past

AAsk questions

AExplore possible solutions

ARepeatthe information

Avisualizethe information

ABundle the information by category
AEstablishlinks with previously acquired information

28.QuébecMinistére del & O A O KAdbaeHdiicationProgram (Québec:Gouvernementdu Québec2001), p. 91 [Free translation].

29.1bid, p. 93 [Free translation].

30.Louise Lafortune, Pierre Mongeauand Richard Pallascio, Métacognition et compétenceséflexives(Sainte-Foy: Logiques,1998), p. 314 [Free translation].

Knowledge of learning strategi?% mak
and alsoimproves motivation. Show'l'ng stud
read an informational text, take notes
problem, for example,is an excellentway to help them
control atask,becomemore engagedtherein and,asa
result, learn more easily. In addition, if the strategies be
comeautomatic, spacewill befreed up in the working
memory and it will be more functional. For this reason,
it is important to practise the strategies repeatedly to
ensurethat they are applied automatically.

Metacognitive strategies
-AOGAAT ¢T EQET T
processes and the use of that knowledge to manage or
AT 1T 00T I MesEddritiBndis based, first, on the
knowledge a person has of his or her own way of leafn
ing and of learning strategies; and, second, on his or her
ability to regulate or adjust those strategies.

Metacognitive strategies can be used to plan or evaluate
a task, as well as to support motivation and control
emotions. Most students with learning difficulties, how
ever, find it difficult to use metacognitive strategies, and
this tends to maintain the negative learning experi-
ence/low motivation dynamic. Teachers must show stu
dents how to use metacognitive strategies to break owtf
this vicious circle.

EO OETIT x1 AACA AAI
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Use of strategies for intervention
yO0 EO bi OOEATI A OI
AT AT OOACET ¢ OEAI O1 OOA
simply teaching the strategies does not seem to have a
OECI EEZEAAT O AEEAAD 11
them; other intervention measures must also be used to
AAAOAOGO Al T OEITAI
why students must be helped to establish the connec
tion between their own efforts and success and failure.
They must also be made aware of the need to use the
strategies propetly in order to achieve success. Lastly,
they must realize that a strategy that works for someone
elsemay not work for them.

There are certain guidelines that must be followed in
teaching strategies effectively. The main guidelines are
asfollows:

the strategies must be taught in context, in other
words in connectionwith atask

it is better to teach a few strategies in depth than many
strategies superficially

the first strategies to be taught should be those of rec
ognized effectiveness

the students must be taught when and how to apply the
strategiessothat they canusethem in abroader context

the teacher must supervise the application of the
strategiesand provide feedback

Ei DOT OA OOOGAATOO8

Cognitive and metacognitive strategies play a key role in
the learning process. If used effectively, they increase the
chances of success. Students with learning difficulties
have memory-related deficiencies becausethey use the
wrong strategies to retain information. In addition, in
many areas of learning at school, these students find it
difficult to use appropriate cognitive and metacognitive
strategiesin arange of subjects.

This is why they must be taught a variety of strategies,
particularly memorization strategies, such as repeating,
visualizing or bundling information. Emotionaland moti-
vational aspectsmust alsobe taken into account.

31. JeanArchambault and RochChouinard (1996), p. 142 [Free translation].

32.Lise Saint-Laurent (2002), p. 140.
33.Ibid., p. 137.
34, Lise Saint-Laurent (2002), p. 164 [Free translation].
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learning process. It is essential in the development of a

O E Aange & @dadbhi©d0ripeteindie Qdn®raOdn importadti

influence on them. For example,it is hard for astudent

AT E'THislisO E ¢oAséie laipidblem®@Addmplefel ahdjgdl if he or she

cannot understand written information. This, however s
a daily reality for many students with learning diffi-
culties.

Ninety per cent of students with learning difficulties
have reading problems® which begin at elementary
school and continue into secondary school. For exam
ple, 75% of students who have reading problems in the
third year of elementary school still have problems
when they begin secondary schoof,and reading prob
lems are the main reason for failure at the secondary
level.

Reading difficulties can be caused by individual factors
or, in certain cases, be linked to pedagogical variabtes
for example, the overall concept of the act of reading.
Some students are not focused on the meaning of read
ing, becausethe messagesthey receive lead them to
believe that readingis aprocess ofdecoding.

In addition, research has shown that many students
with learning difficulties show O x A A Eih t&r©ofthe
metacognition needed both to identify words and
I AT ACA AT | bOshdthal theld stutieats tend
to avoid contactwith books and writing.

Intervention must, as a first step, address the concept of
the act of reading. Books must be placed in a promi
nent position in the classroom. The students must be
encouraged to develop the desire to read, for exampley
ensuring that they are surrounded by model readers.
Reading to the students, and discussing what they
themselveshaveread,is a powerful incentive.

Intervention must also target the effective use of cogni
tive and metacognitive reading strategies, at both the
elementary and secondary levels. The impact of inter
vention will be increased if it is incorporated into, and
becomesaregular part of, everyday classroomilife.

i £ OOAAAOO AU



Most people who work with students with learning dif
ficulties believe that they should be given shortened or
simplified texts to read. However, researctihas shown
that, like other students, students with learning difficut
ties benefit more from reading unabridged, interesting
and substantial texts. Most students can read different
types of texts, and even books, if they are given the nec
essarysupport.

Cooperative learning and peer tutoring are two interest
ing ways of varying reading approaches. Another way is
for students to listen to a recording of texts that they
will have to work with. Reading circles, which give stu
dents an opportunity to share their opinions on various
types of text, areanother tool that can be used.

Guided reading and reciprocal teachinjare two effec
tive approaches for helping students with comprehen
sion problemsto practise readingwhile developingtheir
ability to understand texts. Other approachesnclude
story mapping and recall*

Teachingstudentsto read is one of the main focusesof
the early years of elementary education, but reading
tends to get less attention as students progress through
the school system. Research has shown, however, that it
is necessary to accentuate the focus on reading, espe
cially at the secondary level where reading is a funda
mental competency that underlies all kinds of learning.
yO EAO AAAI
dents, or even 92% in certain cases, have difficulty read
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should be placed on reading in the first years of both
elementary and secondaryeducation.

Various strategies have been designed to help students
learn through reading, Thesestrategiestarget secondary
school students considered to be at risk in a reading
based learning context, and are summarized in the table
below.

TABLE 6

Possible characteristics of students with

Intervention strategy of relative

learning difficulties

Low general academic performance and reading
ability

AReading comprehension problems

ADifficulty processing information in texts other than
narrative texts

ADifficulty summarizing text
Ainformation retention problems
ABehaviour pattemns aimed at avoiding reading

APerception that they receive a great deal of assis-
tance from teachers

AReliance on a strategy requiring the teacher to read
the texts

effectiveness

Alntroduce study guides ad
needs and, at times, use them to direct discussion

about reading

Alntroduce visual organizers and, at times, use them
to direct reading

AExplicitly teach various learning and self-regulation
strategies that are useful in a classroom context

APresent an audio recording of a text in addition to
having students read it (integrate learning strategies
during the reading)

AEmphasize structured peer tutoring (practices and
feedback)

Almplement training sessions to acquire vocabulary
(in the short term)

* Source: S. Cartier, Apprendreenlisant ai & i Adtutledlesinterventions effectuéesauprésA & i 1 du &edoddairequi éprouvent desdifficultés A5 ADDOAT OEOOACA

(publication forthcoming) [Free translation].

sx T ARATUT A 'EAGOITh

0, 6 El GEGEKADE O

A D1AG OdMAcaiigh eAfihd@phdnidodinesOdntiiciduhd E OAOR 6

XXV no 2, Fall-Winter 1997, p. 4(in Frenchonly), <http://www.acelf.calrevue/XXV2/articles/r252 -05.html>.

36. SeeAppendix V.
37. Ibid.

38. Sylvie Cartier and Manon Théoreét, Lire pour apprendre: unecompétencex maitriser, miseenG O O énpremiéresecondaireresearchreport, September2002,

p. 5 [Free translation].
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Regardless of the strategies used, intervention measures
for reading must be differentiated, since this is one of
the most effective ways to reach various types of read
ers. Support or remedial measures for students expefi
encingthe most difficulty should alsobe planned.

In order to differentiate the intervention measures used
for reading, all providers of student services must cel

laborate. For example,remedial specialists can help plan

intervention measures intended to prevent read ing-

related learning difficulties. Speechtherapists canhelp

prepare and implement activites to develop

phonological awareness. Psychologists can suggest
approaches for teachers that will help the students
acquire certain reading strategies.

Reading is extremely important for the development of
many different competencies, and reading skills become
increasingly important in many subjects at the secondary
level. This is why reading must be madeafocusof inter -
vention at both the elementary and secondary levels,
especiallyduring the first cycleat eachlevel.

Intervention approaches should use unabridged texts on
topics the students find interesting. They should also be
designed to encourage the use of cognitive and meta
cognitive strategies, and to accommodate the applicatioof
differentiated teaching.

In recentyears,agreat deal of attention hasbeenpaid
to the academic situation of male students, since it is
clear that, in general, they are less likely than girls to
achieveacademicsuccessAlthough boyssucceedaswell
as girls in mathematics and science at the elemetary
level, they succeed less well in reading and writinga
situation that continues right up to the end of secondary
school®

During the preschool years, boys are twice as likely as
girls to experience learning or adjustment difficulties?
and the situation continues throughout their years at
school. Boys are also three times more likely to drop
out of schoolthan girls.

The differences in academic achievement between boys
and girls seem to be linked, to a large extent, to their
attitudes toward school. Girls display behaviour pat-
terns associated with academic success: listening,
participation, compliance with rules, etc., whereas boys
tend to be more turbulent and more interested in
gamesand sports than academicsubjects.

Overall, girls have a culture made up of values, attitudes and
behavioursthat promote academicsuccesswhereasboys have

a culture that leads to difficulties and academic failure.
However, neither culture nor social background alone can-dic
tate successr failure.*

Some authors specifically identify two factors that can

ET £ OAT AA AT UG8 AT A CEOI-06 A
der and social background. According to this view, boys

and girls perceive social roles based on the values pro
moted by their families, socioeconomicenvironment and
pAAOO8 O)1 CATAOAI R 0OGHAT 00
more likely to achieve academic success if they afeom

a privileged background. Concerning gender as a
variable, itis clear that girls perform better at schoothan

boys, regardless of their social background, andthat the

gap between boys and girls is greater amongtudents

from moredisadvantagedA AAE CO1 01 AO8 6

O
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Parents from a less privileged socioeconomic environ
ment tend to promote genderbased values. For boys,
types of behaviour seen as typically masculine are
encouraged, i.e. individuality, aggressiveness, competi
tion. For girls, another set of behaviour patterns,
including gentlenessthe ability to listen, and availability
are promoted as more feminine.

39. Conseilsupérieur dei 6 i A O FAubuiid neilleure réussitescolaire desgargonset desfilles (Québec:Gouvernementdu Québec),1999, p. 32.

40.1bid., p. 32.

41. Pierrette Bouchard, Eric Meunier and Dian&eillette, Comprendreetintervenir pour réduire lesécartsderéussitescolaireentre gargonsetfilles, microprogram on
academicachievement,Université Laval,2001-2002 schoolyear, p. 8 [Free translation].

42. Conseilsupérieur del & i A OA A O E 138 [FreepranslatiGhh D 8



Teachers also have a role to play in the reproduction of
gender-based stereotypes. The values they transmit and
the behaviour patterns they promote for one or both
genders influence the attitudes of their boy and girl stu
dents. Thus, girls are perceived in a more positive light
than boys, because they are more likely to meet teach
A O&xjfectations.

Regardless of whether the differences between boys and
girls are due to the persistence of gender stereotypes or
other reasons, there is no longer any doubt that inter
vention measures must be differentiated, up to a point,
for boys and girls. The emphasis must be placed on
finding the best waysto achievethis objective.

Possible solutions

Several possible solutions have been explored in ordéo
respond specifically to the different needs of boyand
girls. The solutions are sometimes general, and
sometimes more targeted. Most have received consen
sus support, butsome arestill hotly debated.

Opinions are divided as to the best way to meet the
supervision needs of boys and girls. There is also con
troversy concerning a return to segregated, gender-
basedclassesor schools.

With regard to student supervision, several authors state
that intervention measures for boys and girls must
necessarily be differentiated. In their view, boys require
more supervision, particularly during adolescence. On
OEA 1T OEAO EAT Ah #ET OET AOA
same standards of behaviour must be enforced and the
same disciplinary techniques used for students of both
OAQRAO84

Some people have suggested that grouping students by
gender is the best way to meet the respective needs of
boys and girls. Others believe that segregation increases
the rivalry between boys and girls, reduces the potential
for friendship between the two sexes,and increases
stereotyped behaviour patterns.*
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In this document,the emphasisis placedon anon-seg
regatedapproach based on differentiated teaching. Flex
ible organizational models, sometimes involving stu-
dents of the same sex grouped for a limited period of
time, are used.

Aside from the small number of elements on which
they disagree, most authors tend to concur on several
possible solutions. They suggest:

making parents more aware of the effects of gender
stereotypeson academicachievement

helping fathers understand the importance of con
tributing to their AE E1 fedkderdtliteracy
presenting male role models that emphasize academic
achievement

ensuring that both boys and girls can develop a sengd
belongingto their classand their school

leaving students room to move around freely and take
part in more physical activities

keeping students interested by creating a rich environ
ment that appealsto both boysand girls; for example,
students can be offered a range of stimulating projects,
and the use of computers in the classroom can be
encouraged

developing reading and writing skills among boys as
well as girls by integrating reading and writing into a
range of activities likely to appeal to all students; boys
are generally more interested in action and adventure,
while girls prefer texts that focus on emotions and
IngefPersonal rqiqliopships s 5404 OEAO

paying more attention to the learning styles of stu

dents of both sexes

(@]
O

making school staff more aware of the role they play
in reproducing certain gender stereotypes, for example
by providing information on teenage development
and behaviour

43. Roch Chouinardand EugénetteBlondin, DifférencesA 6 A O Odi d2 EoApo@ementenclasseselonle sexedel 8 AT O fefl€sklsvds Paperpresented atthe
symposium Organisationde la classe,REF98 colloquium, Toulouse,p. 14 [Free translation].

44, 1bid., p. 9.
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In an approach based on differentiated teaching, boyse Preschool-elementary transition
as likely as girls to achieve educational success. The
implementation of the reform should ensure that sev
eral new ways of meeting the needs of all students are
explored.

For students, there is a considerable difference between

what they experience at the preschool level and what

they experience when they reach elementary school. In
preschool education, they are used to working in small

groups and being able to move around in the class

"1 U068 AAOAAOEI T Al AAEEAOAI)A TG Bapggle ghiegisiapd ghaiyyth theif fiendsy AG 1 | o
giventhat boysare more likely to fail and that more boys ities are often playoriented and carried out in the form

than girls drop out of school.A contributing factor to this of projects.

phenomenon seems to be the notion of perpetuated sex

i In most elementarylevel classrooms, starting immedi
ual and social stereotypes.

ately in Grade One, students have less freedom to move
around and work in small groups only occasionally.In
addition, activities are generally more static and relyless
on the handling of objects. Children sometimelsave to
read, write or count as part of activities that are
seemingly unconnected to their everyday lives or to a
specific project.

Although it is clear that intervention is needed to ensure
that stereotypesare not perpetuated, the initial focusmust
be on consideration of different ways of learning.
Students must be offered learning conditions that are
adapted to their individual characteristics, regardless of
gender.

It is important to reduce the gap between preschool and
elementary education, and initiatives in this regard
havealready beenundertaken in severalschools.For ex-
ample, some schools organize joint projects involving
students from both preschool and Elementary Cycle
One. Other schools schedule a visit by kindergarten stu
dents to an Elementary Cycle One class, at the end of
During their academic careers, students sometimes  the school year. These initiatives are promising, but are
experience situations at school or in their lives that can  not enough to eliminate the difficulties that students
lead to learning difficulties. Examples include the vafi  encounter during transition from one level to the nextTo
ous transitions between the preschool and secondary ensure a more harmonious transition, adjustmentsnust

levels, and the range of problems they may encounter be made to the curriculum at both the preschoaind
outside school, such as the separation of their parents, elementary levels.
illness, death, etc.

It is extremely important to continue to seek way to inter
vene in order to lessen the difficulties encountered by
boys, while continuing to encourage the educational
achievementof girls.

N Aspointed out by Martinez, O 4 peilagogicaimethods
4.8.1 The transition from preschool to elementary  and practices emphasized at the kindergarten level are
school and from elementary to secondary  determining factors in whether or not a student will

school succeed in learning at school. The idea is to ensure
» learning continuity between the kindergarten level and
The transition from preschool to elementary school and

| the start of elementary education, rather than empha
from elementzilry to secondary school often undermines sizinéghtheJrlterru tion between Chgdca ebased kinder..
t

OEA Al I. OET OEOU 1T &£ OOOAAIT OO%ar A{%@Ae sgnltialllyB IeaAfnﬁ'\ t% d %IQrﬁeht% OEI T O
should be designed, however, to allow students to cen Al AGOAOS
tinue to develop from one stageto the next.

For this reason, various ways to resolve the problems
linked to the preschoolelementary transition are
explored below, along with ways to establish bridges
betweenthe different levels of education.

45. JeanPaulMartinez (1994), p. 97 [Free translation].
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In preschooleducation,pride of placemust be givento In addition, discussions between preschool and elemen
emergent literacy. The preschool education program tary-level teachers concerning student learning can help
AAAT O xEOE OEEO AODPAAO A GembnAthidinkilt/& algd Esdentidl fo bherdidickmadoy O O1
AT 11 Ol EAAOA OOET ¢ OEA 0AOI 0vhdidiiviludizdd eduGafich QIArS of the Studerksi

tioned above,reading-related activities should be carried
out in a meaningful context. Students should not be
asked to learn a series of letters by heart or to do a
series of exercises. Instead, teachers should take advantage
of all the opportunities presented by the lives of five
year-olds to further their learning.

Children can also be gradually introduced to slightly
more structured activities in which listening becomes
increasingly important. They can also learn to focus
more on controlling their behaviour. Obviously, this
approach requires teachers to remain attentive and
assiststudents experiencingdifficulties.

In Elementary Cycle One, especially Grade One, time
must be set aside for more playoriented activities. The
classroommust alsobe setup to allow studentsto handle
and explore objects, and to take part in activities other
than those based on pencils and paper. For example,
each classroom should have a corner set aside for
mathematics, where the students can measure,
construct and explore objects. It is also a good idea to
introduce cooperative writing activities.

The introduction of the new Québec Education Pro
gram should help establish activities based on chil
Since one of the main goals of the program is to make
students the principal agents of their learning process,
classrooms should offer more activities in which stu-
dents play an active, physical role and are able to move
around. This should help establish a more continuous
link between preschooland elementary education.

concerned.

All possible steps must be taken to ensure a smoother
transition from preschool to elementary school. The steps
include better harmonization of pedagogicalpractices,and
greater cooperation amongteachers.

Elementary -secondary transition

In general, students arrive at secondary school at a time
in their lives when they are already experiencing all the
upheaval of puberty. According to Simmons and
Blyth,* several changes that occur simultaneously, espe
cially at the beginning of adolescence, can lead to preb
lems for students, and these problems can be made
worse by some of the characteristics of the school or

student concerned.

Characteristics of the school

The size of the school is a factor that can influence the

1 EOAG AT A RVERIAOOHOAAE T 030 Ple ABAPLOBOGs | A

offers many opportunities to make friends, can also
create isolation and communication problems. For
some young people, dealing with a large number of
new faces is a major challenge. Simmons and Bl§ith
state that, when girl students move to a large school,
their self-esteem and leadership drops. In addition,
both boys and girls tend to participate less in extracur
ricular activities than they would in a small school, and
their academic performance is weaker. Lastly, they state
that boys are more likely to become victims in a larger
school, pointing to the need to create havens within big
schoolsto instill a senseof belonging.

46. DaleA. Blythand RobertaG.Simmons,Movinginto Adolescencehe Impact of Pubertal Changeand SchoolContext(New York: Aldine De Gruyter,

1987), p. 304.
47.1bid., p.308.
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The organization of instruction is another aspect that
must be consideredin terms of the O O O A ALili) @6
adapt to secondary school. In elementary school, stu-
dents are part of a stable group supervised by a single
teacher, whereas in secondary school they have to
change classrooms, groups and teachers frequently. In
addition, instruction is subjectspecific, which can make
things more difficult for students. Certain organiza
tional models should therefore be reviewed in order to
adapt anddiversify the servicesprovided.

Characteristics of the student

Students with high seltesteem, who are popular with
their fellow students and get good marks, are likely to
experience transitions positively, even if they are facing
other changes inherent to adolescence. On the other
hand, students who have learning or behavioural diffi
culties or low self-esteem, or who lack family support,
are more likely to experience difficulties when they
graduate to secondaryschool.

Intervention measures aimed at facilitating the
transition from elementary to secondary school

To facilitate the transition from elementary to second
ary school, it is important to reduce the number of
changes students have to deal with. During the first
yearsof secondaryschool,it may be agoodideato cre-
ate a structure resembling elementary school, with stu
dents assigned to the same teacher for several subjects.
In large schools, one wing could be set aside for Se
condary Cycle One students. It may also be beneficial
for teachers at the elementary and secondary levels to
exchange informatbn about their teaching methods, so
that elementary school teachers can tailor some of their
methods to the secondary school approach. Similarly,
secondary school teachers could adjust their methods to
ensure continuity with what their students experienced
at the elementary level.

In addition, a key element in transitions is being able to
maintain contact with peers. It appears that member
ship in agroup hasa positive influence on educational
success and behaviour. Feldman and Ellfédescribe a
study in which some schoolskept peer groups together

during transitions. The students in these peer groupbkad
better academicresults, adapted better and had fewer
psychological problems than those in the controfroups
where students were not kept together. Monitoring over
a four-year period showed that twice as manystudents
in the control groups eventually dropped outof school.

The transition to secondary school occurs at a time when
students have to face many different changes in their
lives, and it is often difficult for them to deal with all the
changesat the sametime. Schoolsmust reduce changeto

a minimum by offering students an environment that is
not too unlike what they are used to. They must also

EIl DOI OA OOOAAT 608 AAEI EOU- 601 AAABO
works of friends. In this way, school will become a protec
tive factor.

4.8.2 Specific problems experienced
by the student

Students can encounter various problems during their
schooling. These problems, for example, divorce, the
death of a relative, teenage pregnancy, physical and
emotional abuse, etc., constitute risk factors and can be
detrimental to their educational success.

Internalized and externalized problems are also risk fac
tors for O O O A Alogdedgion through school. It is
important to note that teachers and other staff seem to
be less concerned by internalized problems than exter
nalized problems, even though the former impact on
student success.

Internalized problems, such as simple phobia, separa
tion anxiety, hyperanxiety and major depression;®
affect girls more than boys. According to a survey by
SantéQuébecgirls have higher levels of psychological
distress than boys* They also have a higher hospitaliza
tion rate following suicide attempts, a situation that is
not without consequencedor their academiclearning.

48.S. Shirley Feldman and Glen R. Elliot, At the Threshold,the DevelopingAdolescen{Cambridge: Harvard University Press,1993), p. 218.
49.Conseilsupérieur dei & 1 A O Rduéuiid nieifleure réussitescolaire desgargonset desfilles, (Québec:Gouvernementdu Québec,1999), p. 29.

50.1bid., p. 31.
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Boys, on the other hand, tend to have more external Teachersand student services staff play a crucial role
ized problems such as hyperactivity, oppositional defi ~ for students who encounter problems, whether those
ant disorder and behavioural problems?® In addition, problems are internalized or externalized. They must
suicideis more commonamongboysthan amonggirls. carry out their work in partnership with the health and

' . social services and community resources concerned, as
Aggressivebehaviour by elementary school studentscan required by the situation.

continue into secondary school and lead to aeaemic
EFAE]I OOA8 O7A 1T AU AiT1TAIlI OA
considered to be the most aggressive at a particular time

prior to secondary school run a high risk of failure, and Variousfactors suchasdivorce, the death of arelative or
that boys with an ongoing aggressive condition have

physical and emotional abuse can have a negative impact
DOAAOGEAAI I U 11 sKhefauthoAusdsme O O ortrEadéniicBchievement.The sameis true of any prob-
term O O 0 O Ot& Mdah the potential for pursuing lem, whether internalized or externalized by the student.
I T Asfuddes and not dropping out).

Students experiencing difficulties of this sort must be

given support. Protective factors can also be used to
reduce risk factors, whether provided by the family, the

school or the socialenvironment.

Aggressive behaviourduring childhood seems to be
part of a continuum that includes delinquent behaviour
during adolescence. Often, this type of behaviour leadis
alcohol and drug abusélt is thus important to act
early, at the preschool stage, to bring into play the pro
tective measures that can reduce risk factors. Prinz at.**
have identified three protective factors that can reduce

This chapter discusses many different options concern
’ - ing the transition from preschool to elementary school,
the risk of behavioural problems, drug and alce hol and from elementary to secondary school. However,
abuse and academic failure. They are: family asdcial  4ttention must also be given to students who graduate

support, a positive school atmosphere and madery of ¢4 schoolto the workforce, sincesomeof them need

reading. support in order to achieve social or vocational integra
AEA EiDi OOATAA i & OOOAAT 008°M E&A A@DAOEAT AA 1000 110 AA

minimized, and support must be provided as soon as  Thjs transition must be planned within the context of

they run into a difficult situation. The influence that 5 individualized education plan, and carried out in
one factor may have on another must also be taken into  ¢q|iahoration with the various partners concerned, in

consideration.For example for girl students,povertyand
low academic achievement increase the risk of preg
nancyduring secondary school. The same factors may
be the consequenceof motherhood during adoles Students with learning difficulties may need support as
cence, since teenage mothers are more likely to they move from one level of educationto another. The
encounter academic difficulties andto experience diffi support should, ideally, be defined by management
cult financial situations. practices that target student success, as discussed in the
following chapter.

cluding health and social services institutions, employ
ment agenciesgetc.

51.Conseilsupérieur del & i A O &996) Fi 2b.

52.Richard E. Tremblay, O, Ar@antsviolents ai 6 i Arimhirk : qui sont-ils et que deviennent-E | @d aviolencechezlesjeunes(Montréal: Scienceset culture, 1995), p. 138.

53.RonaldJ.Prinz et al., The Early Alliance PreventionTrial: A Dual Designto TestReductionof Riskfor ConductProblems SubstanceAbuse and SchoolFailure in Childhood
(New York: Elsevier Sciencelnc.,2000), p. 288.
54.1bid., p. 288.
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Chapter Management practices targeting
The objective of the reform, to ensure that as ! OAEIT180 1 ATAAOA EO DPOEI AOEI U AAOA,
many students as possible achieve educational this mandate, it must work in concert with health and
success, calls for a review of certain manage - social service providers and other partners, but asseits
ment practices. In particular, it is important to leadership for actions carried out within its walls.
target: Although schools have considerable leeway in
' choosing the means that will enable them to fulfill
Fan organizational structure focused on the their mission, they must always ensure that the actions
OAET inikstorO other parties may propose are consistent with its own

. - . A~ oo . . - educationalproject.
gdiversified services adapted to O O O A AdbilD-0 8

ties and needs

Fa management style that fosters participation

E.organiz.ational choic':es made with a view to Schools must take up the challenge of adapting their
integrating students into regular classes or the services to the needs and abilities of all students and of
neighbourhood school distancing themselves from a categorpased approach

to learning difficulties. This is a change that will require

Fevaluation of the actions undertaken and their .
the collaboration of all partners.

outcome
-AOET AO 10006 AA AAOGATTPAA O EAAT OEE
and abilities and ensure a suitable response thereto, in
#a concern for ensuring professional develop- particular by using individualized education plans. It is
ment for all school staff members also necessary to address learning difficulties from an
educational standpoint, whereby the identification of
needs ensures that the most appropriate intervention
measuresare selected.

Fafair and transparent distribution of resources

Schools must focus on their mission, which is to Innovative new methods of supporting students in
impart knowledge to students, foster their social their learning process must be explored, and schools
development and provide them with qualifications. must continue to tap into their creativity in order to set
The various partnerships that schoolsestablishwith the ~ UP & range of services that are genuinely adapted to the
community must be compatible with this mission, ~ needsof their students.

pursued within the framework of an educational

project and implemented by means of a success plan.

Oneof the goalsof asucceslanis to makeit easierto

determine the conditions that will allow all students,

including studentswith difficulties, to succeed.



The reform of the education system encourages power
sharing, as stipulated in several provisions of the Eduea
tion Act. This is why the choices made by schools and
school boards must increasingly reflect a participatory
approach in which all players have input in the
decision-making process.

Several school boards have already implemented this
kind of management style with school principals. Some
schools have also adopted this approach to ensure that
the school team has a say in decisions concerning peda
gogical organization, especially as concerns the services
to be offered to studentswith difficulties.

In a context of decentralization, all school staff mem
bers must be encouraged to take part in the organiza
tion of services.Moreover, the leadership of the school
administration is indispensable in ensuring that all
players target student success.

Participatory management ensuregecision-making that
is more reflective of the concerns of the group and
encourageseach member to play an active role in
upholding these decisions.

Integration into regular classes and neighbourhood
schools should be the first option considered to ensure
the educational success of specialeeds students. Inte
gration reduces their level of isolation and margi-
nalization, and also prepares them for life in society.
However, a large number of students with learning dif
ficulties are currently taught outside regular classes, in
particular at the secondarylevel.

It is important for schools to establish policies and
practices that promote the integration of students with
learning difficulties into regular classes. To facilitate this
integration, various choices must be made. For exarmple,
a school may decide to place most of its studentgth
learning difficulties in regular classes, thereby freeng
up aresource person toprovide support.

In some cases, special classes are required. The decision
to opt for this type of service should be made in
responseto the specificneedsof a student or group of
students, rather than on the basis of their assignment to
a particular category of learning difficulties. It should
alsobe backedup by anindividualized educationplan.

Ideally, speciatneeds students should mix with other
students in the school, and take part in the same activi
ties. In addition, with a view to consistency, they
should come under the same organizational structure as
the other studentsin their cycle.

To genuinely further integration, schools should ensure
that specialeducation teachers have access to the same
training programs as other teachers and are part of the
cycle team. Schools should also focus on establishing
integrated services that are in keeping with their
mission and successplan.
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The actions taken by a school must be evaluated to
ensure that they indeed foster success, in particular for
students with learning difficulties. This evaluation must
be basedon individual and collective reflection on the
actions taken.

Success plans must be designed for the purpose of
gathering and analyzing the information required to
evaluate the outcome achievedin terms of successfor

all students,including those with learning difficulties.In
some cases, the analysis of this outcome may resalt
changesor adjustments to the actions undertaken.

The Ministére de 1 8 OA O Aallobates significant
funding for services for disabled students and students
with difficulties, in particular those with learning dif-
ficulties. Under the Education Act, school boards are
responsible for ensuring that this funding is fairly
distributed amongthe schoolsconcerned.

The concept of fairness requires that financial resources
be allocated according to the needs and characteristics
of both students and schools. Transparency requires the
school boards to inform schools and the community
about the use made of the funding received.

In keeping with these guidelines, schools must imple
ment services that are adapted to the needs of their
students. The services may vary; for example, they may
be provided by teachers from the cycle team or, if
particular expertise is required, by student services staff
or outside partners.

The availability of resources is important but how
services are designed and delivered by schools and
school boards can be another means of ensuring better
use of these resources for supporting students with
specialneeds.

The numerous changes faced by all school staff mem
bers, including administrators as well as those in direct
contact with students, can become a burden if they do
not have accessto appropriate types of professional
development.

Professional support is one of the best ways to imple
ment the changes introduced by the reform. Universi
ties must also be involved in creating new training for
mulas for school staff. In addition, professional net
works can be set up to allow teachers to exchange
information, training tips and tools. Training can also
take other forms, for example, courses taughtby peers
or experts, research-action, etc.

Regardless of the form the training may take, it must be
based on continuity. Time must be set aside for teachers
to try out the new approaches and for periods of reflec
tion and review.

Management styles must reflect the orientations of
the reform. They must bank on partnership and tar
getstudent successastheir main goal.

To ensure educational success, the needs of all stu

dents must be met in a context of integration. In
addition, priority must be given to professional
developmentfor all staff members.




It is essential for students with learning difficulties to
have access to training that will allow them to embark
upon all stages of their lives with confidence. The ef
forts of their parents, resource personsin the schooland
the educationalcommunity asawhole play a vital r.oLE=__ 5
in this regard. _—

However, there is no single way or method that guaran
tees educational success for students with learning diffi
culties and many different approaches must therefore

be explored. The strengths of all players must be opti-

mized so as to jointly determine the best ways of chan .' o
nelling their energies. Some current practices must be
reviewed to ensure that students receive effective sup

port.

It goes without saying, however, that none of these
objectives can be attained without strong leadership
from school principals, appropriate training for school
staff, and a dynamic partnership with parents. The edu
cation of all students must also remain a constant prier

ity.

To provide tangible proof of the success attained by stu
dents with learning difficulties, their competencies

must be recognized. Thanks to this recognition, they

will be able to share, with their friends, parents and
teachers,their pride at havingachievedsuccess.







OF STUDENTS WITH LEARNING DIFFICULTIES

is, in keeping with the principle of equality of oppor
tunity, to impart knowledge to students, foster their
social development and give them qualifications,
while enabling them to undertake and achieve success
in a course of study

is pursued within the framework of an educational
project defined, implemented and periodically evalu
ated with the participation of the students, the parents,
the principal, the teachers and other school staff
members, representatives of the community and the
schoolboard (ss.36 and 36.1)

The governing board shall adopt, oversee the imple
i AT OAGET1T 1T &£ AT A DPAOEI AE
educational project (s. 74).

The governing board is responsible for approving the
student supervision policy proposed by the principal.

This policy shallinclude measuresrelating to theuse
of non-teaching and nonscheduled time for
instructional or educational purposes, the organiza
tion of extracurricular activities and the develop-
ment of approachesto foster academic successs.
75).

Each year, the governing board shall inform the par

ents and the community served by the school of the
services provided by the school and report on the level
of quality of suchservices.

The governing board shall make public the eduea
tional project and the successplan of the school.

Eachyear, the governing board shall report on the
evaluation of the implementation of the success
plan.

A document explaining the educational project and
reporting on the evaluation of the implementation
of the successplan shall be distributed to the
parents and the school staff. The governing board
shall see to it that the wording of the document is
clear and accessible(s. 83).

Aboard (s 88).

The governing board is responsible for approving the
approach proposed by the principal for the implemen
tation of the basicschoolregulation (s. 84).

The governing board is responsible for approving the
overall approach proposed by the principal for the
enrichment or adaptation by the teachers of the objec
tives and suggested content of the programs of studies
established by the Minister and for the development
of local programs of studies to meet the specific needs
of the students at the school(s. 85).

The governing board is responsible for approving the
approach proposed by the principal for the implemen
tation of the student services and special educational
services programs prescribed by the basic school regu
lation and determined by the school board, or pre

_vided for in aE agreement en'&ered mtoAby tgeAs%hool

The principal, under the authority of the director gen
eral of the school board, shall ensure that educational
services provided at the school meet the proper stan
dards of quality (s.96.12).

The principal shall assist the governing board in the
exercise of its functions and powers and, for that pur
pose,the principal shall:

1. coordinate the analysis of the situation prevailing
at the school and the development, implementa
OEiI 1T AT A DPAOEI AEAAI
cational project

1.1. coordinate the development, the review and
any updating of the O A E T dudcesdlan

2. ensure that the proposals required under this
chapter are prepared and submitted to the govern
ing board for approval

2.1. ensure that the governing board is provided all
necessary information before approving the pro-
posalsmade under this chapter

3. encourage concerted action between the parents,
the students and the staff, their participation in the
life of the school and their collaboration in foster
ing success
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4. inform the governing board on a regular basis
concerning the proposals approved by the principal
under section 96.15

If the principal fails or refuses to submit to the gov
erning board a proposal concerning a matter within
the purview of the governing board within 15 daysof
the date on which the governing board requestshe
proposal, the governing board may act withousuch
aproposal (s.96.13).

In the case of a handicapped student or a student with
social maladjustment or a learning disability, the
POET AEPAI h
of the staff providing services to the student, and of
the student himself, unless the student is unable to do
so, shall establish an individualized education plan
adaptedto the needs of the student (s. 96.14).

Every schoolboard shall, subjectto sections222 and
222.1, adapt the educational services provided to a
handicapped student or a student with a social malad
justment or a learning disability according to the stu

AAT 060 TAAAO AT A ET EAADEIC
as evaluated by the school board according to the pro
cedures prescribed under subparagraph 1 of the sec

ond paragraph of section 235 (s. 234).

x EOE

Every school board shall adopt, after consultation
with the advisory committee on services for handi-

xEOE OEA AOOE 00 Adpped stiderts &l Atudénts Quithh doainf rdaladjustO AT OO h

ments or learning disabilities, a policy concerning the
organization of educational services for such students

to ensure the harmonious integration of each such stu

dent into a regular class or group and into school
activities if it has been established on the basis of the
AOAT GAOGCETT T &£ OEA OOOGAAT O
such integration would facilitA OA OEA OOOAA
and social integration and would not impose an exces
sive constraint or significantly undermine the rights of
the other students.

_—)
O ou
Ou
O

Thepolicy shallinclude:

1. procedures for evaluating handicapped students
and students with social maladjustments or learn
ing disabilities; such procedures shall provide fothe
participation of the parents of the students andf the
students themselves, unless they are unableto do
so

2. methods for integrating those students into regu

lar classes or groups and into regular school activi
ties aswell asthe support servicesrequired for their

integration and, if need be, the weighting required

to determine the maximum number of students per
classor group

3. terms and conditions for grouping those students
in specializedschools,classesor groups

4. methods for preparing and evaluating the indi
vidualized education plans intended for such stu-
dents (s. 235)

OE/



PROVISIONS OF THE BASIC SCHOOL REGULATION FOR PRESCHOOL

ELENMENTARY AND SECONDARY EDUCATION

Student services for which programs are to be
established under the first paragraph of sec-
tion 224 of the Education Act (R.S.Q.,
c.1-13.3) shall include the following:

support services designed to provide students with
conditions that are conduciveto learning

¢'student life services designed to foster OO OA AT O

autonomy and sense of responsibility, [...] as well as
their feeling of belongingto the school

counselling services designed to help students

throughout their studies, with their academic and
career choices, and with any difficulties they
encounter

#promotion and prevention services designed to
provide students with an environment conducive to
the development of a healthy lifestyle and of skills
that are beneficialto their health and well-being]...]
(s.4)

Student services provided under section 4 must
include the following:

services designedto promote student participation
in schoollife

I servicesdesignedto educatestudents about their
rights and responsibilities

I sports, cultural and social activities

support servicesfor the use of the documentary
resourcesof the schoollibrary

“academicand career counselling and information
 psychological services

 psychoeducational services
 specialeducationservices

remedial educationservices

I speechtherapy services

health and social services|...] (s. 5)

Special services are designed for students who,
because of particular circumstancegequire welcoming
services and services providing assistance in learning
French or home orhospital instruction (s. 6).

A student shall be promoted from elementary to
secondary school after six years of elementary school
studies; a student may however be promoted aftefive
ye % of studies if he or she has achieved the
objectives of the programs of studies at the elemen
tary level and has acquired sufficient emotional and
social maturity.

It is up to the school board responsible for the
elementary education of the student to determine
whether or not that student satisfiesthe requirements
of the elementary level (s. 13).

Elementary education is organized into three cycles
of two yearseach.

Secondaryeducationis organized into two cycles:the
first covers three school years and the secondiwo
schoolyears (s. 15).



LINES OF ACTION OF THE POLICY ON SPECIAL EDUCATION

1 . Recognizing the importance of prevention and early intervention, and making a commitmeta
devote additional effort to this area

2 .Making the adaptation of educational services a priority for all those working with studentsvith
specialneeds

2 . Placing the organization of educational services at the service of students with special needs
by basingit on the individual evaluation of their abilities and needs,by ensuring that these
services are provided in the most natural environment for the students, as close as possible to
their placeof residence,and by favouringthe © © O A ffegbafioh into regular classes

/. Creating a true educational community, starting with the child and the parents and continuing
with outside partners and community organizations working with young people, in order to
provide more consistentintervention and better-coordinated services

5 . Devoting particular attention to students at risk, in particular those with learning disabilities
or behavioural difficulties, and determining methods of intervention that better meet their
needsand abilities

& . Developingmethodsfor evaluating® O O A Aduiidbal successn terms of knowledge,social
developmentand qualifications, assessinghe quality of servicesand reporting results




DIFFERENTIATED TEACHING

(Examples of collaboration between various Student service providers)

ROLE AND ACTIONS OF THE REMEDIAL SPECIALIST

/ Collaborative consultation
-identify individualized objectives
- suggestintervention measures
i Cooperative instruction
- teaching of strategies(e.g.revision of texts)

i Cooperativelearning activities (reading circle, prob-
lem solving)

#Instruction for individuals or small groups

-in the classroom (guided reading, writing work
shop)

- outside the classroom(ReadingRecovery)
Workshops for parents (SARAWprogram)

 Organization and supervision of reading tutorials
(pool of student or volunteer tutors)

i Adaptation of instructional materials

- supervision of availability of books required for
teaching

7 Evaluation
(classroom observation,
metacognitive questionnaires)

ROLE AND ACTIONS OF THE SPEECH THERAPIST

I Collaborative consultation (support for teachers)

I Leadershipof classroomactivities (main group and
subgroups,for example:phonological awareness
workshop)

I Therapy for problem cases

i Collaboration with parents
- Emergentliteracy workshops at the kindergarten
level
- Family literacy workshops in Grade1 (SARAW
program)

ROLE AND ACTIONS OF THE PSYCHOLOGIST

# Collaborative consultation
- develop individualized objectives (IEP)
- suggest intervention measures
Goodbehaviour contract
Point system
Time-out
Reflectionon behaviour

7 Socialskills workshops
- in the classroom
- outside the classroom

7 Supply of materials for behaviour management
- reflection sheets
- behaviour checklists

 Behaviourevaluation (classroomobservation)
i Collaboration with parents

* Source:Lise Saint-Laurent



Appendix
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Guided reading

Instructional strategy designed to help students with word identification
and text comprehension, by learning reading strategies through reading
and writing exercises

Students with poor reading skills in Elementary Cycle One

Texts of various types, at a level of difficulty that represents a reasonable
challenge for the students

Alnteractive reading
Alnteractive writing
Aword study

In small, homogeneous groups (ensure students are not always
assigned to the same group in order to prevent stigmatization)

Reciprocal teaching

Ainstructional strategy designed to help students better understand
texts and manage their comprehension

Astudents who are generally able to identify words, but have difficulty
managing their comprehension

AsStudents in all three cycles of elementary school

Texts that the students are able to read easily

ASelection of a text

ASeparation of the text into sections
ATeaching of four strategies
AFormulation of questions about the text

Aldentification of words or sections of the text that are hard to under-
stand and methods to make them clearer

ASummary of the part of the text read

APredictions about the rest of the text

AStudents read the first part of the text to themselves

AModelling of the four strategies by the teacher

AModelling done by each student in turn, supervised by the teacher

Large or small groups




Story mapping

Instructional strategy designed to help students understand and write

Intervention measure .
stories

All students with comprehension difficulties in elementary school and

SIS EREE the first years of secondary school

Materials Stories likely to interest the students

AThe teacher explains how to use story mapping while reading the text
out loud

AThe teacher asks the students to identify the elements that match the

story structure and shows them how to complete the story mapping
Procedure worksheet

AThe teacher reads another story and encourages the group to partici-
pate by asking them questions about the story structure

APractice in small groups

Frequency First in large groups, then in small groups

STORY MAPPING WORK SHEET*

Title os story :

* Translated from: Lise Saint-Laurent, Enseigneraux élévesa risque et en difficulté au primaire, p. 213.
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Introduction

Schoolstaff members are asked to implement pedagogical differentiatibas a mean®f
ensuring success for all students. In particular, the ministerial orientations set out ithe
Québec EducatioRrogram (QEP) present pedagogical differentiation as the maiever for
the successof all students.

In the Policyon SpeciaEducation the partners are alsoaskedto work togetherin order

001 EAIT B OOOAAT OO xEOE EAT AEAADPO 1 O O1 AEAI
succeed in terms of knowledge, social development and qualifications, by accepting

that educational success has different meanings depending on the abilities and needs

of different students, and by adopting methods that favour their success and provide
recognition £l &2 EO8 6

The purpose of this document is to clarify the notions of pedagogical flexibility,

adaptation and modification of anticipated outcomes in connection with QEP

requirements.® The methods available to support students in learning and evaluation
contexts arealso clarified.

1. 8Cc8 101 AAAhRh - ET B@bdc BducatioA Progiud, R @skhod Edudafitementary
Education(Québec:Gouvernementdu Québec2001), p.4; Québec; ET EOOT OA Aduéteé OADOAAOET 1
EducationProgram, Secondary Cycle Oif@uébec:Gouvernementdu Québec, 2004)p. 12-13;
QuébecMinistere AA 1 8 O AdudbddEHdatiorhProgramSecondaryCycle TwqQuébec:
T OO0AOT AT AT O AO 10671 AAARh ¢mmxqh #EADOMAicyphSpecal ¢pn 107 .
Educationj 1 671 AAAg ' 1T OOAOT AT AT O AO 1061 AAAh pwwkolidy P8 ¢nhn 1
onthe Evaluation of Learning (Québec: Gouvernementlu Québec2003), p.16.

2. Policyon SpecialEducationp.15.

3. Theterm modification will be usedin the remainder of the text, for the sake of simplicity.



Support to be provided to students with special needs

Differentiation, in the form of pedagogical flexibility, adaptation or modification , is
usedto support students with specialneeds.

Pedagogical flexibility can be used by teachers to address the interests of and provide
motivation for groups of students with different needs. It can also fulfill a supportive
function.

However, for certain students with special needs, pedagogical flexibility may not

provide enough support for them to make satisfactory progress towards the

achievement of QEP requirements. In these cases, the process of the individualized
educationplans,in which both the studentsandtheir parents are involved, canbe used

to agreeon additional measures.

4EA ET AEOEAOAI EUAA AAOAAOEIT DI AT bDPOT AAOO A
abilities and needs. Any adaptations and modifications required in addition to

pedagogical flexibility are agreed upon and included in the plan, so that they can be

taken into consideration by all the teachers working with the student, if they are

applicableto the subjectsconcerned.

Adaptations and modifications alone are rarely sufficient for students to develop
satisfactory levels of competency.To be effective,they must beused as part of seaching
approach that targets the O O O A Aped¥ig I@arning needs, to allow fomrogress and
encouragesuccess.

Pedagogicaflexibility will still berequired even when adaptations or modificationkave
been introduced for a given student. Similarly, the fact of modifying anticipatedutcomes
should not excludethe use of adaptations.

It is alsoimportant for support measuresto be monitored frequently, in every context
in which they are applied,to make sure they are still relevant and effective,and to take
the O O O A Arbgie8sOr changingneedsinto account.

The monitoring processwill allow for adjustmentsto be madewhere appropriate, and
for the measuresto be removed if necessary.

Decisions concerning the use of adaptations or modifications should be consistent witie

content of the Administrative Guide for the Certification of Studiesand Managemenof

Ministerial Examinationsand OE T O1 A OA &I AAD OEA " OBSAAB O OAT
the student progresses.

4. http://www.mels.gouv.qc.ca/references/publications/resultats -de-la-recherche/detail/article/guide -
de-gestion-de-la-sanction-des-etudes-et-des-epreuvesministerielles-formation -generale/.



http://www.mels.gouv.qc.ca/references/publications/resultats-de-la-recherche/detail/article/guide-

The next section of the document clarifies the notions of pedagogical flexibility,
adaptation and modification.

Pedagogical flexibility

Theaim of pedagogicalflexibility is to allow all studentsto perform the activities proposed
in the classroom,and to progress with their learning in line with QEPrequirements for
their group class levek Pedagogical flexibility should be applied all subjects,asa
meansof promoting educational success.

To do this, teachers can expand their intervention options, for example by adjusting
their teaching strategies, modifying teamwork arrangements for students, changing
their visual presentation of proposed situations, andsoon.6

Teacherscanuse pedagogical flexibility to provide support or guidance individuallyr
in small groups for students in difficulty, and also to encourage the students to takart in
classroomactivities and continue to learn.

In the caseof ministerial examinations,the directives from the respectiveadministration
guidesmust be applied.

5. For special education groups, the level should correspond as closely as possible to the OOOA AT O

chronological age.
6. QuébedEducation Program, Seconda@ycle TwoChapterl, p.20.

Qu



Adaptations

Adaptations included in an individualized education plan process are designedto help
the student to acquire and demonstrate the same learning asother students. Thefact
that they are stipulated in the plan also ensuresthat they will be monitored .

Adaptations should have the following characteristics:

1 Theyallow the studentto meet QEPrequirements, like any other student. In
other words, they do not give the student an advantage; they therefore respect
the principle of equality.”

1 They give the student accessto the learning and evaluation activities proposed
in the classroom, bymitigating any obstacles the student may encounter as a
result of his or her personal characteristics; they therefore respectthe principle
of equity.8

1 Theydo not changethe nature or requirements of learning or evaluation situations,
since it is still the student who makes the choices and decisions, mobilizes the
resourcesand soon.

Adaptations may be applied to different elements, such as the working environment,
the conditions in which activities are performed? reading, writing and calculation
assistance, andoon.

It is important to make sure adaptations are consistent with ministerial orientations and

COEAATI ETAO8 4EEO 1 AAT O AT OOOET ¢ OEA OOOAAT 06
the student, at all times and with support from the adaptations,must perform cognitive

and metacognitive actions that allow him or her to acquire or demonstrate the
proposedlearning autonomously. The following diagram givessomeexamples.

7. OKAEO AOAI BAGEI T EO Ai O Ai 1T AEOEIT 1T Al piobeksd EqiaiydA ANOAIT EO
requires aboveall that all students have an equal opportunity to demonstrate what they have learned.
8 %WNOEOU OANOEOAO OEAO AOAI OAGETT DOAAOGEAAO OAEA ET OI

studentsor the commontraits of certain groupsto ensurethat evaluation doesnot contribute to increasing
existing A E £/&A ORhk valiad 8f justice, equality and equity are in constant interaction. Thus, there
can be no justice in the evaluation of learning unless equality and equity are ensured. Eatildent must be
able to demonstrate the developmentof his or her AT | B A O APolicioh Qt& Bvaluation of Learning,
Chapter2,p. 7.

8. ldem.

9. The phraseconditions in which activities are performeckefers to the time at which the student performshe
activity, the duration of the activity, the sequence in which its elements are performed, and what tsaudent
produces.



Diagram 1 z Examples of actions showing the O O O A Abghitlrédengagement
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Modification of anticipated outcomes in connection with QEPrequirements

A modification is included in the individualized education plan as a means of helping
the student to progress to the best of his or her ability towards the learning set out in
the QEPfor the academiclevel of his or her classroomgroup. A modification involves
reducing anticipated outcomes in connection with QEP requirements .
Consequentlyjt may be expedientto initially considerimplementing adaptations.

Introducing amodification meansmaking certain choiceswith respectto QEPprogram
content (e.g. the featuresof the competenciesor the evaluation criteria), in both
learning and evaluation situations. It doesnot, however, meanusing QEPcontent from
aprevious cycleor year.

Modifications may apply to one or two competenciesor one or two subjects. However,
it is important for school staff members, the student and his or her parents to be fulgware
of the impacts such decisionsmay have on the © O O A &duéiofal path.

For example,information in the CommentsA O A A xET 1 AA E TréportO A A A i1
card, stating that the student has been evaluated using modified expectationsdi&tinctive
indicator will also be used to denote the fact that anticipated outcomes itonnection with
QEPrequirements have beenmodified for the student, and thed O O A Aebufbsdmil not
be included when calculatingthe group average for theubject. At the secondarylevel,
the student will not obtain credits for the subject in question, even if only one of the
competencieswas modified.

Ongoingdiscussionsare held with schoolstaff membersthroughout the schoolyear,to
ensure,first, that the choicesmadeare still relevant and effective,and second,that the
student continues to progress.

The following table presents the main differences between support in the form of
pedagogicalflexibility, adaptation and modification.



Table 1 7 Differences between support in the form of
adaptation and modification

pedagogical flexibility,

Pedagogical flexibility

Adaptation

Modification

Allows the student to acquire
and demonstrate the same
learning asthe other students

Allows the student to acquire
and demonstrate the same
learning asthe other students

Allows the student to acquire
and demonstrate the learning
identified in the

individualized education plan

Meetsa needthat arises
occasionally,or works in
conjunction with an
adaptation

Meetsa needthat arisesin
several different contexts

Implemented in exceptional
casesto allow the student to
progress in a different way
than other Québecstudents

Plannedby the teacher

Plannedjointly aspart of the
individualized education plan
process

Plannedjointly aspart of the
individualized education plan
process

Implemented for a specific
teaching period or for a
specific number of activities

Implemented in the subjects
for which the adaptation is
needed

Implemented in the subjects
for which the modification is
needed

Denoted by a distinctive
indicator in the report card




Conclusion

Pedagogicalflexibility, adaptations and modifications all play a role, in their own way,

in the success of students with special needs. However, if the students are to be given
appropriate support that is consistent with ministerial orientations, the decision to usany

of thesethree elementsmust be considered carefully.

Thefirst aspectto consideristhe O O O A fdli@daOneeds.Any support given,regardless
of the means chosen, musaddress a learning -related need, whether in a learning
situation or an evaluation situation .

To determine whether the chosen support measure consists of pedagogical flexibility,
adaptationsor modifications, it is important to considerthe pedagogical aim, the context

i 1TAAOT ET ¢C 1O AOAI OAGETT OEOOAOET 1 q(cdghithe OEA OO0,
and metacognitive actions performed autonomously by the student).

Decisions concerning adaptations or modifications are made as part of the

individualized education plan process.

" EOAT OEA Ei PAAOO 11 OEA OOOAAT 660 AAOAAOQET

whether or not to modify anticipated outcomesin connectionwith QEPrequirements,
to consider both the advantages and the disadvantages of the choice, in the short
and long terms..



Appendix 1: Determining the type of support considered

When determining whether the support considered for a student with special needs
consistsof pedagogicalflexibility, adaptationsor modifications, it is important, first, to
consider those needs in detail, and second, to examine the situation from the
standpoint of the following elements:

1 pedagogicalaims
1 situational context

1 the O O O A AdgriiGe@ngagement

Table 2 z Analysis to determine the type of support considered

Pedagogical 1 What learning doesthe situation target?
aims
1 What outcomesare anticipated from the learning?

Situational 1 Will the target learning be evaluated?

context
1 Will the evaluation serve as a support to learning or as

recognition of learning?

3O0OOAAT O8 T With this support, will the student perform the cognitive and
cognitive metacognitive actions autonomously in order to acquire or
commitment demonstrate the learning?




Diagram 2 z Questions used to determine the type of support considered

If this support measure is used in this situation, will the anticipated
outcomes in connection with QEP requirements be the same for this
student as for all other students?

The support measure
considered may be either
pedagogical flexibility or

adaptation.

The support measure
considered is a modification
of outcomes in connection
with QEP requirements.

AsDiagram 2 shows, pedagogicalflexibility and adaptations both allow students with

specialneedsto satisfy QEPrequirements. Thisis not the casefor modifications.
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